(Blank Page)



DISSERTATION APPROVED BY

Jun 24, 2026

Date g é ? MU! ;(

Scott L. Walker, Ed.D., Chair

Konald D. Fussell

Ronald D. Fussell (Jun 24, 2026 14:22:02 CDT)

Ronald Fussell, Ed.D., Committee Member

Leal C Geovrges

Leah C Georges (Jun 24, 2036 15:42:06 CDT)

Leah Georges, Ph.D., Program Director

QG §AL

A. Barron Breland, D.M., Dean



HOPE FOR THEIR TRANSFORMATION MUST NEVER BE LOST: MISSION AND
CHARISM ALIGNED STUDENT DISCIPLINE AT A BROTHERS OF THE SACRED
HEART HIGH SCHOOL

By
CHRISTOPHER P. MILLETT

A DISSERTATION IN PRACTICE

Submitted to the faculty of the Graduate School of Creighton University in Partial
Fulfillment of the Requirements for the degree of Doctor of Education in

Interdisciplinary Leadership

Omaha, NE
June 23, 2026



Copyright 2026, Christopher P. Millett

This document is copyrighted material. Under copyright law, no part of this document
may be reproduced without the expressed permission of the author.



1ii

Abstract
An ordered and structured environment is a key tenet of Catholic K-12 schools. Yet, how
discipline is understood and maintained in a Catholic school setting, in accordance with a
school’s specific mission and charism, remains unclear. The purpose of this dissertation
in practice is to explore how teachers and administrators at a Brothers of the Sacred Heart
high school understand and maintain student discipline in accordance with the governing
documents of the Brothers of the Sacred Heart. To gain information on this topic of
interest a case study at a Brothers of the Sacred Heart high school in the Northeast will be
conducted. Data will be collected through semi-structured interviews and document
analysis. This dissertation in practice seeks to help Catholic school leaders understand
how their school’s mission and associated charism influences school policies and
procedures.
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SECTION ONE: PROPOSAL



MISSION AND CHARISM ALIGNED STUDENT DISCIPLINE 1
Introduction

Catholic schools identify themselves as places of whole-student formation. By
decree of the Catholic Church, Catholic schools aim to develop the entire student (Bryk
et al., 1993; Buetow, 1988; Code of Canon Law, 1983; Congregation for Catholic
Education [CCE], 1988, 2014; Groome, 2021). In turn, how a student is disciplined in
school impacts such development and a student’s formation. More generally, how a
student is disciplined impacts their educational experience and their perception and
feelings towards school. The many different disciplinary styles and practices that schools
employ and the effects of such are the topics of many studies (e.g., Brand et al., 2003;
Gershoff & Font, 2016; Kupchik & Catlaw, 2015; Kupchik & Farina, 2016; Schultz,
2024; Scrivener, 2012).

Many religious orders have a founder to which a charism has been bestowed upon
and each religious order has a distinct mission (Cook, 2004, 2015; Cook & Simonds,
2011; Hansen, 2001; Hilton, 1998). Accordingly, schools associated with a certain
religious order embody different missions and charisms (Bryk et al., 1993; Buetow, 1988;
CCE, 1988, 2014; Groome, 2021). Much has been written regarding the declining
number of religious men and women directly involved with the operations of Catholic
schools and how lay men and women are now charged with ensuring that the policies and
practices of their respective school remain mission driven and aligned (e.g., Cook, 1998,
2015; Denig & Dosen, 2009; Ferrari et al., 2010; Gabert, 2017; Hansen, 2001; Jacobs,
1998; McClelland, 1996; Mudd, 2010).

What remains unclear is how discipline is understood and maintained in a

Catholic school that subscribes to the spiritual values and charism of a specific religious
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order. In the absence of such knowledge, Catholic school leaders are missing an
opportunity to further identify and claim their school’s mission and identity.
Additionally, in the absence of such knowledge, Catholic school leaders may not be
ensuring that the policies and practices of their respective school are mission driven and
aligned. As a result, Catholic school leaders may be missing a way to differentiating
themselves to other schools which may be crucial in terms of their operational vitality.

The topic of this dissertation in practice is how student discipline is understood
and maintained by teachers and administrators in a Catholic high school setting. More
specifically, this dissertation in practice focuses on how teachers and administrators
understand and maintain student discipline in accordance with the governing documents
of the Brothers of the Sacred Heart. To gain information on this topic of interest a case
study at a Brothers of the Sacred Heart high school in the Northeast will be conducted.

Literature Review
Mission and Purpose of Catholic Education

Catholic education is a central ministry of the Catholic Church (Bryk et al., 1993;
Buetow, 1988; CCE, 1977, 1988, 1997, 2014, 2022; Groome, 2021; Kowalski et al.,
2023). The purpose of Catholic education is to support the evangelical mission of the
Church (CCE, 1988; Groome, 2021). Each Catholic institution of learning, by mandate of
Canon law, is charged with developing and nurturing the whole student including their
physical, spiritual, intellectual, social, and emotional growth in the spirit of the Gospel
and teachings of the Church (Bryk et al., 1993; Buetow, 1988; Code of Canon Law,

1983; CCE, 1988, 2014; Groome, 2021).
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The Catholic Church, as an institution and governing body, has authority in
determining the identity of Catholic school. Documents from the Vatican (CCE, 1977,
1982, 1988, 1997, 2014, 2022; Vatican Council II, 1965) and the United States Bishops
(United States Conference of Catholic Bishops [USCCB], 1973, 2005, 2015) highlighted
several key themes that should shape the identity of a Catholic school. These key themes
include a commitment to the holistic development of each student, with an emphasis on
recognizing their inherent human dignity; the creation of a vibrant faith community
grounded in the values and teachings of the Gospel; collaboration among stakeholders in
the educational process; and the integration of faith into every aspect of the school

environment and curriculum.

Degree of Catholicity in Schools

What sets Catholic schools apart from other private educational institutions is
their distinct Catholic identity and mission. In line with school-based accountability and
data driven assessments and evaluations of school performance (Mittleman & Jennings,
2018), Catholic schools must consider their Catholicity (Kowalski et al., 2023;
Schuttloffel, 2012; Walbank, 2012). Monsegur (2012) emphasized that faith integration
should be embedded throughout all aspects of a Catholic school, particularly in fostering
a sense of community. Other Catholic writers and educators (Groome, 1996, 2021; Heft,
2004) agree with Monsegur’s (2012) assertion that the Catholic faith must permeate
every aspect of the school’s education and environment. Cook (2001) highlighted that
Catholic identity, along with the values and virtues of the Church, should be incorporated
into all areas of the school’s curriculum and daily practices. In terms of curriculum and

instruction, Cook (2001) argued that the teaching of faith and religion should not be
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confined to religious studies or theology classes alone. Congruently, Cook (2001) and
Groome (2021) suggested that the evangelical purpose of a Catholic school and the very
specific Catholic ethos of a Catholic school (i.e., unique practices, an associated charism,
etc.) should be felt and experienced in all areas of school life even outside of the typical
or nominally faith based academic and extracurricular offerings. Pollefeyt et al. (2022)
and Pollefeyt et al. (2023) developed and used a rating scale to measure how in line a
Catholic school is to its specific proclaimed mission and if it is living out its unique
educational charism. Accordingly, Pollefeyt et al. (2022) and Pollefeyt et al. (2023) show
that there have been structured and measurable tools developed to evaluate the
authenticity and effectiveness of a school’s identity. Moreover, their rating scale allows
school leaders to identify areas for growth and improvement so to foster a more cohesive

and mission-driven school.

Maintaining Catholic Identity and Protecting the Mission

A successful integration of the Catholic faith into every facet of school life
requires committed leadership as well as a deep knowledge of and enthusiasm for
Catholicism. O'Connell (2012) argued that for a Catholic school administrator to lead
effectively, they must understand and embrace the school’s Catholic identity. The
administrator must see the school's mission as rooted in and driven by the school’s
Catholic identity, guide the school community toward achieving this mission, and
motivate all stakeholders during the process of institutional evaluation of mission and
identity. Mission-based and mission-motivated administrators help to ensure that
everyone recognizes the school as authentic in its identity and is true to its mission

(Gabert, 2017; O’Connell, 2012).
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Some have suggested that in order to preserve and protect the Catholic identity of
schools, Catholic schools should prioritize hiring for mission. Sullins (2004) advocated
hiring for mission, particularly emphasizing the need for Catholic schools to maintain a
substantial proportion of faculty and staff members who identify as Catholic.
Congruently, Ferrari et al. (2010) and Gabert (2017) highlighted the importance of
carefully selecting and training trustees, faculty, staff and administrative personnel who

have a personal and professional commitment to the school’s mission and identity.
Current status of Catholic education in the United States

The landscape of Catholic schools in the United States, in regard to the number of
Catholic schools and the number of students enrolled therein, has drastically changed
throughout the 20" century and early parts of the 21 century. In 2021, there were 5,981
Catholic schools in the United States, compared with more than 11,000 in 1970 (Crary,
2021). Declining student enrollment is the primary factor for the closure of so many
Catholic schools. In the 1960’s, enrollment in Catholic K-12 schools was over 5.5 million
(Crary, 2021). Student enrollment in Catholic elementary and high schools in dropped to
4.86 million by 1970, and further declined to 2.653 million by 2000. A similar trend of
declining enrollment continued into the 2000s (DeFiore, 2011; James, 2007). Sinacola
and Candal (2021) reported that between 2018-2019 and 2019-2020 academic school
years, U.S. Catholic school enrollment decreased by 6.4%, or more than 111,000
students. For the 2024-2025 school year, the national enrollment in Catholic schools was

1,683,506 (National Catholic Educational Association [NCEA], 2025).
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Effects of Catholic Schools Closing

The closure of Catholic schools and the decline of student enrollment in Catholic
K-12 schools has direct adverse effects. First, the closure of Catholic K-12 schools results
in limited schooling options from which parents can choose (NCEA, 2025; Wodon,
2019). With less school options, parents are forced into making decisions that may not be
their primary desire and competition between schools is stunted (Blackwell & Robinson,
2017; Cardon et al., 2010; Center for Education Reform, 2014; Etscheidt, 2005; Wodon,

2019).

Additionally, the closure of Catholic primary and secondary schools negatively
impacts minority students. Some studies have shown that minority children who attend
Catholic schools have better educational outcomes and fewer behavioral issues as well as
have increased enrollment in higher education institutions and higher academic
achievement in higher education than minority children who do not attend Catholic
schools (Fleming et al., 2018; Miller et al., 2022; Miller et al., 2023; Setari & Setari,
2016). Thus, to preserve the positive effects that schools have on minority students,

Catholic schools’ operational vitality needs to be strengthened and solidified.

COVID-19 Pandemic Impact on Catholic Schools

The COVID-19 pandemic had a significant impact on the vitality of many
Catholic and independent schools. McGurn (2021) and Phillips (2023) reported that the
pandemic aided in students enrolling in Catholic schools nation-wide. Even some entire
diocesan networks of Catholic schools such as Boston and Springfield (both in

Massachusetts) had total enrollment increases (Sinacola & Candal, 2021). Scafidi et al.
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(2021) noted that throughout the United States, 70% of independent schools experienced
an increase in enrollment during the pandemic. The main factor for the enrollment
increase was that over 75% of independent schools were open for full-time, face-to-face

instruction, compared to under 25% of public schools (Scafidi et al., 2021).

Declining number of religious men and women in Catholic schools

Since the 1960s, Catholic schools have faced a declining number of vowed
religious men and women who have traditionally served as full-time faculty and staff
members (Cook, 2015; Groome, 2021; Heft, 2009). Over the past century, the
composition of the teaching force in Catholic schools has changed. In 1920, the teaching
force in Catholic schools was 92% vowed religious men and women and in the 2024-
2025 academic year the teaching force in Catholic schools was approximately 97% lay
men and women (NCEA, 2025). The decline of religious men and women faculty and
staff members in Catholic schools is congruent with the decline in the number of nuns,

brothers, priests, and seminarians (Stark & Finke, 2000).

Cook (1998) observed that in the past, preserving and strengthening a school's
Catholic identity was not as difficult because religious women and men, who staffed the
schools, naturally passed down Catholic culture through their example and influence (p.
133). However, with the dramatic decline in the number of religious leaders in Catholic
schools, lay leaders now bear the responsibility of transmitting Catholic culture and
advancing the Church's mission within Catholic schools (Cook, 1998; Denig & Dosen,
2009; Gabert, 2017; Hansen, 2001; Jacobs, 1998; McClelland, 1996). As a result,

Catholic school leaders and teachers must be more intentional in defining and embodying
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what comprises Catholic school identity (Cook, 2015; Ferrari et al., 2010; Mudd, 2010).
However, the broader Catholic community and all Catholic education stakeholders can no
longer assume that all adults in any given Catholic school share the same depth of
knowledge and commitment to the Catholic faith (Convey, 2012; Gabert, 2017; Heft,

2004).

Typologies of Catholic Schools

Not all Catholic schools are the same. Catholic schools have different governance
structures, sources of sponsorship, and different operational procedures. Different
Catholic schools have different student populations and demographics. Additionally,
Catholic schools have unique school cultures. While all Catholic schools are an extension
of the Church and serve as a ministry of evangelization, some Catholic schools have
unique missions which may be based on the religious order that own and operate the

school (Bryk et al., 1993; Buetow, 1988; CCE, 1988, 2014; Groome, 2021).

Governance and Sponsorship

Catholic schools are governed by both civil law and canon law (Code of Canon
Law, 1983; Groome, 2021; Haney et al., 2009). The concept of "governance"
encompasses the development and communication of the school’s mission, the creation
and enforcement of policies, setting operational priorities, managing hiring processes,
overseeing evaluation methods, and establishing reporting structures (Brown, 2010). The
governance model provides the framework within which administrators oversee the day-

to-day operations of the school (Goldschmidt & Walsh, 2013).
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Catholic school typologies are determined by the source of their sponsorship
(Goldschmidt & Walsh, 2013; Mueller, 2000; NCEA, 2025). There are four
classifications of Catholic schools: parish, inter-parish, diocesan, and private. Parish
schools are sponsored by a single parish church community. Inter-parish schools are
sponsored by two or more parishes. Diocesan schools are sponsored by the local

diocese/archdiocese. Private schools are sponsored by a religious order or a private

corporation (NCEA, 2025).

The Varying and Unique Mission of Catholic Schools

Regardless of the governance structure or source of sponsorship affiliated with a
Catholic school, each Catholic school has its own distinct and independent mission that
works in tandem within the universal mission of Catholic education. According to
multiple sources (e.g., Cook, 2015; Denig & Dosen, 2009; Groome, 2021; NCEA, 2025),
it is essential that the mission of every Catholic school is grounded in, and not opposed

to, the core elements of the Church’s mission.

Cook (1998) underscored that a school’s religious mission is its fundamental
purpose. The mission of a school defines the school’s identity, its reason for existence, its
core values, and its commitment to educating students (Boerema, 2006; Ozdem, 2011;
Slate et al., 2008). Some researchers (e.g., Cook, 2001; Slate et al., 2008) have likened a
school’s mission statement to a compass, providing clear direction for the institution and

ensuring that it remains focused on achieving the goals outlined in the mission.

A school’s mission statement serves to communicate the school’s purpose to its

community and acts as a guiding force in every aspect of the school’s operations
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(Lunenburg & Irby, 2006). When the mission statement is the foundation of the school, it
provides stability and consistency throughout the entire institution (Cook, 2001). In the
case of Catholic schools, the mission statement should also encompass elements that
contribute to a strong Catholic culture and identity (Cook, 2001, 2015). O'Connell (2012)
emphasized the importance of Catholic schools understanding its identity and purpose so

to approach its work with greater integrity and clarity.

The Catholic identity of a school should not be something passive or assumed; it
requires deliberate effort to be actively expressed and realized within the school
community (Ozar & Weitzel-O'Neill, 2012). Schools must take intentional steps to
highlight their Catholic mission and identity, and students need support in recognizing
how these efforts align with the school’s mission. It is important for schools to be
purposeful in their use of language, rituals, and symbols that reflect their distinctive
Catholic mission and identity (Convey, 2012; Cook, 2001, 2015). The unique Catholic
identity of each school should be clear, demonstrating how their Catholic school may

differ from another.

Religious Order Affiliation with Catholic schools

One way that Catholic schools differ from one another is if a religious order is
associated with the operations of the school — whether in the school’s foundation,
governance, sponsorship, faculty makeup, etc. A private Catholic school is an
independent institution that is sponsored and operated by a religious congregation or a lay
organization that has been authorized by the bishop (Goldschmidt & Walsh, 2013;

NCEA, 2025).
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Private Catholic schools often benefit from the presence of religious
congregations. The sponsoring religious congregation or lay organization is typically
involved in the school's operation through various means including serving on the
school’s governing board, providing personnel — such as teachers, administrators, or
chaplains — to help shape the school’s educational and spiritual mission, or offering
financial support to ensure the school’s sustainability. Private Catholic schools maintain
strong ties to their sponsors while remaining independent in terms of management and
organizational structure (Goldschmidt & Walsh, 2013). At the secondary level,
sponsorship for Catholic secondary schools is 44.5% private and 39% diocesan (NCEA,

2025).

Charism Impact on Catholic School Identity and Mission

A charism is a gift of the Holy Spirt given to a particular individual at a specific
time to respond to a need or needs of the Church (Cook, 2015; Sanctorum, 2009; Stayne,
2022). Charisms are spiritual gifts that are found at the origin of all religious institutions.
A charism is given first to a person, then grows into a vocation, and can subsequently
grow to be the foundation of apostolic activity such as an institute of religious life (Cook,

2004, 2010; Hilton, 1998; LeBlanc & Devlin, 2023; Sanctorum, 2009).

Charisms play a crucial role in advancing the apostolic and evangelical mission of
Catholic education (Cook, 2004, 2015). For Catholic schools, charisms offer a spiritual
focus, a faith-based vocabulary, a commitment to service, and a celebration of Catholic
traditions (Cook, 2015). The distinctive qualities of Catholic schools are deeply rooted in

the charism that a Catholic school embodies (Hansen, 2001; Cook, 2015; Cook &
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Simonds, 2011). The goals of Catholic schools are actualized and realized through the
various charisms that shape and define their mission. Charisms are the driving force

behind a Catholic school’s unique identity and its commitment to both education and

faith (Cook, 2004, 2010, 2015).

The charism that defines a Catholic school is unique to each institution, serving as
a foundational element that distinguishes its operations and culture from other Catholic
schools (Cook, 2004, 2008, 2010, 2015; Cook & Simonds, 2011; Simonds, 2007). School
leaders are tasked with embodying the charism that defines their school and ensuring that
the charism is reflected throughout all aspects of school life, from policies to daily
practices (Cook & Simonds, 2011; Hilton, 1998). For a Catholic school, the charism is
not just an abstract ideal; it must be visibly integrated into every part of the school,
including symbols, traditions, rituals, programs, policies, and practices. In this way,
charisms not only help advance the school’s mission but also deepen its Catholic identity

in a variety of meaningful and tangible ways (Cook, 2015).

The Brothers of the Sacred Heart

The Brothers of the Sacred Heart is a Catholic lay religious order founded in
Lyon, France in 1821 by Father Andre Coindre. Father André Coindre was born in Lyon,
France, in 1787. After the upheaval of the French Revolution and the Reign of Terror,
Coindre dedicated his life to the restoration of the Church and the care of the poor and
abandoned. His primary mission focused on the moral, intellectual, and spiritual

development of young, orphaned boys who had been imprisoned due to the collapse of



MISSION AND CHARISM ALIGNED STUDENT DISCIPLINE 13
family structures and social services during the revolutionary period (Brothers of the

Sacred Heart [BOSH], 1993; Riviere, 1999; Sanctorum, 1987, 2009).

In wanting to provide a sanctuary for poor and abandoned young boys away from
the prisons and to provide them with job training and moral formation, Coindre wrote the
Prospectus of 1818. This prospectus outlined Coindre’s desire for the establishment of a
charitable institution called the Pieux-Secours (Holy Help). In this prospectus, Coindre

(1818) wrote,

They are young prisoners who, having been incarcerated for a more or less
lengthy period, find that no one will give them work. However, they are deserving
of the special concern and of individual attention which has for some time been
exercised on their behalf in an effort to set them on the path of goodness. Guilty at
an age when boys tend to be reckless rather than wicked impetuous rather than
incorrigible hope further transformation must never be lost. Must be surrounded
with every possible help in order to form them to good habits...A safe haven must
be found for them provided with workshops where they can be taught and honest
trade. They need a sound grounding and the knowledge and practice of their
religion and thus become good Christians and good laborers so as to one day be

upright heads of families and loyal subjects.

After Father Coindre's death in 1826 and the conclusion of Father Francis
Coindre's (Andre’s brother) leadership of the novel institute, Brother Polycarp, took
charge of the fledgling community. Under Polycarp’s guidance, the institute experienced

significant growth. The order flourished, expanding from 59 brothers in 1841 to 400
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brothers in 1859. In January 1847, at the request of Bishop Portier of Mobile, Alabama,
five Brothers of the Sacred Heart arrived in the United States to begin their charitable

mission. The congregation’s presence in the United States spread throughout the southern

states, New York, and New England (BOSH, 1993).

Over the past 70 years, the Brothers of the Sacred Heart in the United States has
experienced a decline in vocations and, consequently, the number of institutions they
operate (BOSH, 1993, 2024). As of 2024, the houses, schools, and missions of the
Brothers throughout the United States and England are incorporated into a single entity,
the "Province of the United States," officially established on July 1, 2014. As of
September 2024, there are 72 professed Brothers and 12 communities in the Province of

the United States (BOSH, 2024).

Education According to the Brothers of the Sacred Heart

Educational Mission and Ministry: A Statement of the Educational Charism of the
Brothers of the Sacred Heart (BOSH, 1985/2007), outlines the guiding principles of the
Brothers educational tradition. It defines education in the Brothers' tradition as "holistic
education rooted in religious values, structured through friendly discipline, nurtured by
personal attention, and committed to academic excellence" (p. 3). Based on Educational
Mission and Ministry, the Brothers endorsed the document Charism and Mission
(2000/2007) for incorporation into faculty and staff programs of formation and training.
It draws upon Rule #112 of the Brothers Rule of Life, which places Christ at the center of

all motivations and apostolic actions of the school (BOSH, 2007). Charism and Mission
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(BOSH, 2000/2007) reinforces the spiritual and educational mission rooted in the

Brothers' tradition.

Charism and Mission (BOSH, 2000/2007) includes a section on the educational
charism of the Brothers of the Sacred Heart. The educational charism reasserts the
Brothers” commitment to holistic education and that “each and every student is known,
valued, and treasured” (p. 5). The educational charism statement also includes the claim
and invocation, “To promote an environment characterized by Christian concern and
friendly discipline, we attempt to know our students personally and individually. We look
for opportunities to be and work with students outside of class time and in less formal

settings...” (p. 9).

Partners in Mission (BOSH, 2019) offers a comprehensive articulation of the
charism of Father Andre Coindre as it is lived within Brothers of the Sacred Heart
schools in the United States in a modern context. The document identifies five core
values—open heart, respect, missionary spirit, compassion and trust, and holistic
perspective—that collectively shape the distinctive model of a Brothers’ education
oriented toward forming students in faith, character, and human potential. More than a
historical overview, Partners in Mission (BOSH, 2019) serves as a practical guide for
teachers, administrators, and all “partners in mission,” emphasizing the importance of
creating school communities that act as sanctuaries where students are known, valued,
and supported. In doing so, the document situates the Brothers’ educational approach
within the wider Catholic tradition while highlighting its unique emphasis on personal

attention, relational evangelization, and holistic formation of young people today.
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Discipline in a Brothers School

There are ten governing documents that largely inform and shape student
discipline within Brothers of the Sacred Heart schools. They are: Prospectus of 1818
(Coindre, 1818), a Coindre letter sent to Brother Borgia (Coindre, 1823), Educational
Mission and Ministry (BOSH, 1985/2007), Charism and Mission (BOSH, 2000/2007),
Rule of Life (BOSH, 2007), Brother Bernard Couvillion’s (2003) Way of Trust, Brother
Rene Sanctorum’s (2009a, 2009b) Compassion and A Pedagogy Based on Trust,
Partners in Mission (BOSH, 2019) and Brother Ivy LeBlanc’s (2023) Building Hope
Today. Collectively, these documents reveal a disciplinary philosophy grounded in
several enduring principles such as belief in every student’s capacity for growth,
individualized and compassionate approaches, unmerited trust, and the cultivation of
respect and responsibility (BOSH, 1985/2007, 2000/2007, 2007, 2019; Couvillion, 2003;

Sanctorum, 2009a, 2009b; LeBlanc, 2023).

Charism and Mission (BOSH, 2000/2007) states seven characteristics of a school
in the tradition of the Brothers of the Sacred Heart: a spirituality of the Heart of Christ;
integration of faith and life; a spirit of community; formation of the whole person; special
concern for the poor and neglected; availability; and, an ordered and structured
environment. The description the document provides of the “ordered and structured
environment” characteristic specifically mentions student discipline. The description

reads:

We believe that a well ordered, structured, and nurturing environment is essential

to teach and to experience love of God, love of neighbor and love of learning. In
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such an environment we strive to teach our students to respect authority and one
another and to develop a sense of self-discipline. In our tradition, discipline
respects the dignity of the individual, is consistent and fair, and is based on

relationships of mutual trust and cooperation. (p. 6)

This description reflects a philosophy of education centered on the holistic formation of
students and presents discipline not as mere correction, but as a positive and formative

act rooted in justice and respect for the student’s dignity. This description also reflects a
belief that the environment in which students are in should reflect and reinforce spiritual

values.

Additionally, there is a dedicated section in Charism and Mission (BOSH,
2000/2007) on disciplinary policies and procedures in a Brothers school. This section

states:

The disciplinary policies and procedures of the school are established to ensure an
orderly educational environment that respects the Christian dignity of the
individual. We believe strongly that a disciplined, orderly environment is an
essential aspect of a quality Christian education and that students are to be
corrected in a way that does not destroy their self-esteem. Consequently, each
teacher has an obligation to maintain a disciplined class and to assist in the overall
discipline of the school. School rules and regulations are made to establish an
educational environment that minimizes distraction from the learning process and

reinforces Christian values. The disciplined atmosphere of the school serves the
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twofold purpose of respecting the rights of the individual to learn and of teaching

the students the Christian dimensions of self-discipline.

1. Applications:

1.

Each education supports and enforces all school rules and
regulations correcting any inappropriate behavior anywhere
on campus, at school-related activities off campus, as well
as in the classroom.

Each teacher has the responsibility to establish and
communicate classroom management procedures. These
procedures must be fair, firm, consistently and
compassionately enforces, respectful of the integrity of the
individual student, and in conformity with the school’s
philosophy and policies. Extracurricular moderators and
coaches have the same responsibility.

Students are to be supervised whenever they are on the
school campus or engaged in school activity. Teachers are
responsible for supervision of their classes, for sharing in
the general supervision duties of school, and for seeing that
students are properly supervised at all activities for which
they are responsible.

In correcting and working with students, the teacher avoids

remarks or actions that humiliate, embarrass or ridicule.
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5. When appropriate, students are corrected or disciplined in
private.

6. All corrective actions are reasonable and proportionate to
the infraction. Grades are not lowered as a form of
discipline.

7. Students are given the opportunity to explain their side of a
situation, especially in serious matters.

8. Discipline is not administered in anger. Educators do not
strike students.

9. Teachers and school leaders communicate with parents
concerning serious or repeated problems.

10. After corrective action is completed, the educator attempts
to reestablish reasonable and friendly relations with the
students disciplined.

11. Except in very serious disciplinary infractions no student is
dismissed from school without adequate notice and a

reasonable chance to improve. (p. 16)

In reflection, this dedicated section in Charism and Mission (BOSH, 2000/2007) makes
clear that discipline in a Brothers’ school should be respectful, reflective, relationship-
based, and restorative. Discipline in a Brothers’ school should not damage a student’s
self-esteem but instead should support their growth. To this end, the goal of discipline is

to aid students in developing into their fullest potential.
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Partners in Mission (BOSH, 2019) provides an overview of discipline in Brothers
of the Sacred Heart schools. In a dedicated section entitled “Friendly Discipline”
Partners in Mission (BOSH, 2019) frames discipline in Brothers’ schools a means of
corrective, compassionate formation (pp. 24-26). Coindre cautioned against harsh or
precipitous discipline, insisting that reprimands delivered without gentleness embitter
young people and lose effectiveness over time, while overlooking minor faults can
prevent larger transgressions. In turn, friendly discipline is understood as a form of
disciplined love that establishes clear expectations, directs and motivates students, and
supports them in becoming responsible members of a community. Consequences are
always meant to lead the young person toward deeper understanding of their
responsibilities to others and must be administered with respect for their dignity. The
ultimate goal of friendly discipline is the cultivation of self-discipline—students’ free and
responsible choices for good over evil, justice over self-interest, and growth over

complacency (BOSH, 2019, pp. 24-26).

Additionally, Partners in Mission (BOSH, 2019) concludes the “Friendly

Discipline” section with a detailed “Applications” subsection. This subsection states:

1. We clearly communicate and enforce rules and discipline procedures in the

school in a manner that promotes the consistent formation of students.

2. We never give up on a student; rather, we recognize the good in each individual

and hold firmly to the conviction that each student has the potential for

transformation to good because God’s grace is working within him or her.
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3. Once a student’s discipline situation has been resolved and the matter is
considered settled, we make every effort to re-establish a positive, supportive

relationship with a corrected student.

4. We strive to nurture relationships among faculty that are characterized by
respect; openness to honest, collegial correction; and committed to the re-
establishment of positive interaction following any disagreement or

misunderstanding.

5. In keeping with Father Coindre’s emphasis on respect and compassion and
Brother Polycarp’s admonition, we disallow any form of corporal punishment or

emotional mistreatment of students.

6. We invite students, faculty, and all partners in mission to stewardship in
maintaining the school environment in good repair and in keeping it clean, safe,

and attractive.

7. We intentionally utilize art, symbols, and religious fixtures in order to
communicate and emphasize the priority that the school places on religious

values, order and discipline, personal attention, and academic excellence. (p. 26)

A further understanding of the Brothers of the Sacred Heart’s beliefs towards
student discipline is gained by a review of one of Fr. Andre Coindre’s letters to Brother
Borgia on how to deal with Lespinasse, a young boy who lived at the Pieux-Secours in its
early days (Coindre, 1823). Former Superior General of the Brothers of the Sacred Heart,
Brother Bernard Couvillion (2003) used Fr. Andre’s letter to Brother Borgia to establish

the pedagogical process called the Way of Trust. In the Way of Trust, Brother Bernard
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Couvillion (2003) provided the following imperatives as a framework for dealing with
difficult students: seek counsel; insure the security and safety of others within the
community; speak frankly with the offending child; be your own authority; risk giving
unmerited trust; keep the offense confidential; make the error a lesson for life; adjust

privileges; increase vigilance; and, help internalize the correction (pp. 50-59).

Most recently, Building Hope Today (LeBlanc, 2023) states four hallmarks
essential to creating a sanctuary that creates hope for students in a Brothers school. The
four hallmarks are: compassion that commits, trust that pardons, solidarity promoting
community, and sharing ourselves to build community (LeBlanc, 2023). Together, these
hallmarks view every interaction with students—including disciplinary ones—as an
opportunity to restore dignity, renew hope, and call forth the student’s capacity for
growth. By emphasizing presence, understanding, and shared responsibility, LeBlanc’s
(2023) framework further illustrates how the Brothers’ mission and the charism of Fr.

Andre Coindre shape a restorative and relational approach to discipline.

Key tenets of discipline in a Brothers school

Through a review of the ten governing documents that largely inform and shape
student discipline within Brothers of the Sacred Heart schools, some key tenets are
recognized. First, a central tenet of discipline in Brothers schools is an unwavering belief
in each student's potential, regardless of their behavior (Coindre, 1818, 1823; BOSH
1985/2007, 2000/2007, 2007, 2019; Couvillion, 2003; LeBlanc, 2023; Sanctorum, 2009a,
2009b). Faculty members are called to ensure that no student is written off, even in the

face of persistent challenges or irresponsibility. Failure is not seen as an option; rather,
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teachers are encouraged to adapt their approaches to meet the needs of every student

(BOSH, 1985/2007, 2000/2007, 2007, 2019; Coindre, 1823).

Second, discipline within Brothers schools should permeate a sense of hope and
trust in students (BOSH, 2019; Couvillion, 2003; Sanctorum, 2009b). Hope and trust
must be maintained even for the most difficult students. The Brothers’ approach to
discipline is not punitive but redemptive. The Brothers choose to focus on understanding
the underlying causes of behavior and addressing them constructively so to provide
students with a chance for transformation (BOSH, 2019: Couvillion, 2003; Sanctorum,
2009b). Brother Ivy LeBlanc (2023) described trust as both a challenge and a
commitment; educators must always believe in their students' inherent goodness and

capacity for growth (LeBlanc, 2023).

Third, the Brothers implore an individualized, compassionate approach in dealing
with difficult students (BOSH 1985/2007, 2000/2007, 2019; Coindre, 1818, 1823;
Couvillion, 2003; Sanctorum, 2009a). Recognizing that every student is unique,
discipline in Brothers schools emphasizes adaptation to individual needs. Teachers are
encouraged to accept mistakes without harshness, celebrate small progress, and avoid
reducing students’ identity to their behaviors (BOSH 1985/2007, 2000/2007, 2019;
Coindre, 1818, 1823; Couvillion, 2003; Sanctorum, 2009a). Discipline is an opportunity
to engage students as active agents of their personal development and to foster their role

as an "artist of his or her own life" (Couvillion, 2003, p. 36).

Fourth, creating an atmosphere of respect is foundational to discipline in Brothers

schools. Educators are tasked with instilling a sense of personal responsibility in students
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while fostering trust (BOSH 1985/2007, 2000/2007, 2019; Couvillion, 2003; Sanctorum,
2009a; Sanctorum, 2009b). Respect extends to understanding and appreciating the
broader contexts of students' lives, including their struggles and the suffering for which

negative behaviors manifest (Couvillion, 2003).

Fifth, discipline in a Brothers school is seen as an extension of the broader
mission of the Brothers to reflect Christ's compassion (BOSH 1985/2007, 2000/2007,
2007, 2019; Couvillion, 2003; LeBlanc, 2023; Sanctorum, 2009a, 2009b). Educators are
called to model respect, forgiveness, and unconditional love, thus creating a school
environment where students feel valued and supported (BOSH 1985/2007, 2000/2007,
2007, 2019; Couvillion, 2003; LeBlanc, 2023; Sanctorum, 2009a, 2009b). A
compassionate approach ensures that even disciplinary measures are opportunities for

growth and reconciliation as well as an outpouring of Christ’s compassion.

Sixth, discipline in a Brothers school is framed not only as a means of personal
growth but also as preparation for contributing to society (BOSH, 1985/2007, BOSH
1985/2007, 2000/2007, 2007, 2019). Students in Brothers schools are encouraged to
engage in social ministry, promote justice and peace, and develop a sense of shared
responsibility for the community. Accordingly, any and all actions of the school,

including disciplinary ones, should reflect these encouragements (BOSH, 2019).

In conclusion, discipline in Brothers of the Sacred Heart schools transcends
traditional notions of punishment, focusing instead on fostering trust, understanding, and
growth. Discipline in a Brothers school reflects a profound belief in the inherent dignity

and potential of every student, creating an environment where mistakes are seen as
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learning opportunities and where every young person is supported in their journey toward

becoming their best selves.

Whole Child Education/Whole Student Formation

Whole child education emphasizes the holistic development of students. Unlike
other educational models that may primarily focus on academic achievement, whole child
education seeks to foster the cognitive, social, emotional, physical, and mental well-being
of children, recognizing the interconnectedness of these domains in shaping a child's
overall growth and success (Bauer & Westmoreland, 2019; Chafouleas & Iovino, 2021;
Wise & Siddiqi, 2022). Whole child education is grounded in the belief that for students
to thrive, education must address not only their academic needs but also their social,
emotional, and identity development (Bauer & Westmoreland, 2019; Chafouleas &

Iovino, 2021; Clarke & Hoskin, 2022; Wikman et al., 2022; Wise & Siddiqi, 2022).

Research supports the idea that addressing all aspects of a child's development is
crucial for fostering meaningful and lasting learning (McLoughlin et al., 2021; Wikman
et al., 2022; Wise & Siddiqi, 2022). A multi-dimensional educational approach aims to
build well-rounded individuals who are prepared to navigate both academic and life
challenges and possess not just academic knowledge but also essential life skills, such as
resilience, emotional regulation, and interpersonal skills (Chafouleas & Iovino, 2021;

Clarke & Hoskin, 2022; Darling-Hammond & Cook-Harvey, 2018; Wikman et al., 2022).

Whole child education seeks to ensure students are healthy, safe, engaged,
supported, and challenged (Wise & Siddiqi, 2022). Students who feel safe and supported

emotionally are better positioned to engage academically, as their mental and emotional
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health directly impacts their motivation and cognitive functioning (Bauer &
Westmoreland, 2019; Chafouleas & Iovino, 2021; Clarke & Hoskin, 2022; Wikman et
al., 2022). Moreover, social and emotional learning, character education, and identity
development are integral parts of this approach (Bauer & Westmoreland, 2019; Wikman
et al., 2022). Whole child education aims to cultivate well-rounded individuals who are
prepared for the complexities of life beyond school, including the workforce and
citizenship (Bauer & Westmoreland, 2019; Boston College Lynch School of Education,
2023; National Education Association; 2023; Shaw, 2019). The aims of whole child
education are in agreement with famous educational philosopher John Dewey (1897) who
believed teachers are engaged with preparing students for a proper social life as well as
Lickona (1991) who stresses the importance of fostering moral character and responsible

behavior through education.

Whole child education is often referred to using various terms, such as whole
child formation, whole student education, or whole student formation. While the term
"formation" is more commonly used in Catholic school contexts (Groome, 2021), all
these terms essentially convey the same concept. The focus is on nurturing all aspects of
a child's development — intellectual, emotional, social, and spiritual — to foster well-

rounded growth.

Ultimately, whole student education and a formative education does not seek to
teach students any one thing or aim to develop any one dimension of the student (Flook,
2019). Rather, whole student education and formative education sees the entire student
and seeks to guide and strengthen all that the student may be. For example, in formative

education, a social studies teacher is not simply a social studies teacher nor is a soccer
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coach simply a soccer coach. Rather, the faculty and staff within a school that prides
itself on whole student formation and educating the whole person is a keeper of their

students—mind, body, spirit, and soul.

Whole Student Education and Formation in Catholic Schools

The objective of Catholic school education is to nurture the whole person (Bryk et
al., 1993; Buetow, 1988; CCE, 1988, 2014; Groome, 2021). Pope Pius XI (1929)
articulated this vision by stating that Christian education addresses all aspects of human
life — physical, spiritual, intellectual, and moral — across individual, familial, and societal
contexts. The purpose of Christian education is not to diminish any of these aspects, but
to elevate, guide, and perfect them, in alignment with the teachings and example of Christ

(Bryk et al., 1993; CCE, 1988, 2014; Pope Pius XI, 1929).

Education is not merely the transmission of knowledge from teacher to student;
truly effective and high-quality education affects the totality of a person and is
transformative. As Groome (1980) suggested, a holistic approach to education that
nurtures the whole person makes it possible to realize the vision Pope Pius XI (1929)
outlined, bringing it into practice in Catholic schools. Put differently, the role of
education is to help students become more fully alive (Groome, 1998, p. 36). The goal of
whole student formation/a humanizing education allows students to fulfill their vocation

and become who God created them to be (Groome, 1998, p. 36).

Discipline in K-12 Schools

In an educational setting, such as a school, discipline refers to the strategies and

methods employed by faculty and staff to manage and address student behavior (Barron
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& Kinney, 2021; Brand et al., 2003; Burden, 2020; Causton & Macleod, 2020; Kupchik
& Farina, 2016). Student behavior problems pose a significant challenge for educators,
often hindering their ability to deliver instruction and maintain a productive classroom
atmosphere (Danforth & Smith, 2005; Nelson & Colvin, 1996). Discipline minimizes
classroom disruptions, creates a safe and supportive a classroom environment, and
increases student achievement (Barron & Kinney, 2021; Burden, 2020; Causton &
Macleod, 2020; Ratcliff et al., 2010). Written discipline policies are the primary

mechanisms by which schools state their formal disciplinary procedures (Fenning et al.,

2008).

Effective student discipline and classroom management are essential for
maintaining a school environment that supports student learning and promotes academic
success (Brand et al., 2003; Kupchik & Farina, 2016; Scrivener, 2012). However,
discipline is one aspect of classroom management that teachers struggle to implement
effectively (Romi et al., 2011). In fact, many teachers have reported that discipline is the
hardest component of classroom management (Williams et al., 2023). Teachers struggle
with discipline largely due to little pre-service training and professional development

(Allen, 2010; Kwok, 2021; Livers et al., 2021).

The two terms — discipline and classroom management — are sometimes used
interchangeably since both are concerned with establishing a positive learning
environment for students (Allen, 2010; Weinstein et al., 2004). Notably, the two terms, at
their core definition, are not the same. While discipline is a part and an element of

classroom management, discipline is a broader and more encompassing term in a school
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setting as discipline extends beyond what happens in the classroom (Jeloudar & Yunus,

2011).

Different types of discipline and most effective disciplinary practices

Discipline in educational settings is often seen as a mechanism for creating a
positive learning environment, but it also involves the exercise of power over students.
This power can manifest in various ways, ranging from normative power, where teachers
use their authority to regulate behavior, to coercive power, which relies on rewards or
punishments to control actions. Other methods include interactive power, where behavior
is negotiated through implicit contracts, and charm, where teachers use their personal
appeal to influence behavior (Pane et al., 2014; Toshalis, 2010). Teachers may employ
one or more of these disciplinary strategies depending on the situation, but the underlying
goal is always to guide students toward desired behaviors that foster a productive and

safe learning environment.

Corporal punishment is defined as the use of physical force with the intention of
causing a child to experience pain so as to correct their misbehavior (Straus, 2001).
Historically, corporal punishment was a dominant form of discipline in schools,
particularly in the early nineteenth century, when practices such as paddling, spanking, or
whipping were commonly used to correct student misbehavior (Gregory, 1995). Corporal
punishment, or any disciplinary method that causes physical discomfort to a child, has
been widely criticized and is now considered an outdated and harmful approach to

discipline (Gershoff & Font, 2016; Morones, 2013).
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In modern educational settings, exclusionary discipline practices — such as
suspension and expulsion — are commonly used to address student misbehavior. These
exclusionary practices aim to restore order by removing disruptive students from the
learning environment, thereby protecting the academic focus of the remaining students
(Martin, 2000). However, such exclusionary tactics often fail to address the root causes of
behavioral issues and can negatively impact students' academic and social development
(Wang et al., 2023). Students who experience exclusionary school discipline are more
likely to struggle academically, become disengaged from their education, and have
contact with the juvenile justice system or face arrest (Cartledge & Kourea, 2008; Mowen

& Brent, 2016).

Some teachers often feel compelled to manage classroom behavior using an
aggressive and authoritative approach to discipline (Romi et al., 2011; Tadic, 2015).
Aggressive disciplinary practices disrupt student learning, foster negative attitudes
toward education, and undermine the creation of a positive learning environment
(Hagenauer et al., 2015; Roache & Lewis, 2011; Romi et al., 2011). These strategies,
while sometimes employed out of frustration or a lack of alternative methods, have been
found to be counterproductive. Aggressive and authoritative disciplinary methods not
only undermine the learning environment but also harm students' perceptions of
schoolwork and their relationships with teachers (Hagenauer et al., 2015; Romi et al.,
2011; Valente et al., 2019). When teachers use aggressive discipline strategies, students
often develop a negative view of the classroom and feel disconnected from both their
peers and the school community. Aggressive disciplinary practices can alienate students,

reducing their engagement and creating a sense of isolation, which can lead to further
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behavioral problems (Kupchik & Catlaw, 2015; Roache & Lewis, 2011; Wang et al.,
2019). In many cases, an aggressive disciplinary approach is coupled with exclusionary
practices such as office referrals, suspensions, or even expulsions, which only serve to
remove students from the learning environment rather than addressing the underlying

issues contributing to their misbehavior (Osher et al., 2010; Walter et al., 2023).

Curwin et al. (2018) highlighted an interesting contradiction in schools, where
responsibility is often emphasized as a core value, yet many institutions rely solely on
obedience-based methods when addressing rule violations. These obedience-focused
approaches can have negative consequences and are generally ineffective. According to
Curwin et al. (2018), such methods can result in student immaturity, a diminished sense
of responsibility, hindered critical thinking, and a sense of helplessness that can manifest

as withdrawal, aggression, or power struggles among students.

Conversely, when students perceive discipline as fair, respectful, and appropriate,
and are not coerced to behave due to obedience, they are more likely to develop a
positive outlook on school and education as well as take greater responsibility for their
actions (Bullough, 2024; Valente et al., 2019). Discipline that is perceived to be fair,
respectful, and appropriate encourages self-discipline and strengthens the student-teacher
relationship, fostering a sense of belonging and respect within the school community
(Gregory et al., 2010; Pane et al., 2013; Roache & Lewis, 2011). Ultimately, effective
discipline is not about asserting power over students but about creating an environment
where students feel valued, understood, and empowered to make positive choices

(Bullough, 2024).
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One effective way to help students feel valued, understood, and empowered is for
teachers to establish clear expectations for behavior. These expectations should include
well-defined rules and routines, high standards of conduct, and be consistently
communicated to students (Barron & Kinney, 2021; Sayeski & Brown, 2011). When
students clearly understand the boundaries and guidelines set by their teachers, they are
more likely to see these expectations as fair and reasonable. Additionally, it is essential
for teachers to consistently reinforce these expectations, ensuring that students internalize
them as a stable and predictable part of the school environment (Barron & Kinney, 2021;
Burden, 2020). This consistency not only provides structure but also fosters a sense of
security, allowing students to engage more fully in their learning without the anxiety of

unclear or arbitrary rules (Burden, 2020; Sayeski & Brown, 2011; Valente et al., 2019).

Another critical aspect of effective discipline practices is the cultivation of
positive interactions between teachers and students. Students thrive when they feel
respected and supported, especially in classrooms where the teacher creates an
environment of warmth and encouragement (Gregory et al., 2016; Hagenauer et al., 2015;
Sayeski & Brown, 2011; Valente et al., 2019). Even in situations where teachers adopt a
more authoritative style of discipline and use normative power to regulate behavior,
students respond better when they perceive their teacher as trusting, caring, and
compassionate (Amemiya et al., 2020; Okonofua et al., 2016; Valente et al., 2019).
Research has shown that compassionate disciplinarians experience fewer instances of
disruptive behavior in their classrooms and are more successful in building trusting
relationships with all students (Amemiya et al., 2020; Hagenauer et al., 2015; Okonofua

et al., 2016; Valente et al., 2019), particularly those from diverse backgrounds, such as



MISSION AND CHARISM ALIGNED STUDENT DISCIPLINE 33
students of color and those from low-income families (Anderson, 2018; Gregory et al.,

2010; Okonofua et al., 2016; Walter et al., 2023).

When teachers combine authority with empathy, students not only feel respected
but also show greater academic engagement (Crosnoe et al., 2004; Murray & Greenberg,
2000; Woolley et al., 2009). Studies indicate that students who perceive their teachers as
supportive and caring tend to have higher grade point averages, better achievement
scores, and increased school engagement (Gregory et al., 2010; Hagenauer et al., 2015).
Moreover, when teachers invest in relationship-building with students, it leads to a more
cooperative classroom environment, where students are more likely to accept and adhere
to classroom rules (Valente et al., 2019). In turn, the need for exclusionary practices like
suspensions and office referrals is reduced as teachers can rely on the positive
relationships they have cultivated to maintain control a respectful learning atmosphere

(Gregory et al., 2016; Pane et al., 2014).

School leaders must continually assess and refine their practices, strategies, and
habits to ensure they effectively reduce inappropriate behaviors (Bullough, 2024; Tookes
et al., 2020). Through regular evaluation, school leaders can make informed adjustments.
To this point, reflective leadership practices like regular evaluations or “audits” creates a
culture of accountability and continuous improvement, where proactive and intentional

approaches to behavior management are prioritized over reactive measures.

Restorative justice

Restorative justice in schools represents a shift from traditional punitive

disciplinary approaches to a focus on repairing harm and fostering healthy relationships
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within the school community. Schultz (2024) articulated that restorative justice views
misbehavior not merely as rule-breaking but as harm done to a network of relationships.
The goal of restorative justice is to address the harm caused through healing and
reconciliation rather than exclusion or punishment. Key principles of restorative justice in
schools include a strong sense of belonging, interconnectedness among students and staff,

and relational repair (Schultz, 2024).

Research underscores the transformative potential of restorative practices. For
instance, Morrison et al. (2005) highlighted that restorative discipline promotes
restitution, resolution, and reconciliation, enables emotional healing, and mitigates future
harm. A restorative justice disciplinary framework contrasts sharply with punitive
models, which focus on control and punishment rather than engagement and empathy

(Gardella, 2015; Morrison, 2011).

Practical applications of restorative justice in schools involve structured activities
like community conferencing and mediated dialogues that address the needs of all
stakeholders, particularly the harmed party and the responsible perpetrator. The approach
aims to build trust, foster empathy, and restore disrupted relationships, thereby creating a
positive school climate (Cameron & Thorsborne, 2001; Hendry, 2009). Restorative
justice in schools aligns with broader theories of social engagement which posit that
individuals thrive in environments characterized by trust and mutual respect rather than

coercion and fear (Morrison, 2011).
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Other influences on disciplinary practices in schools

The disciplinary practices someone in a school (either teacher or administrator)
employs can be influenced by a variety of factors. The most notable factors that can
influence how a teacher or administrator disciplines is one’s personal values, one’s
colleagues (particularly those who one associates with and is often around), the school
system/network of schools one works in, and the overall school culture (Allen, 2010;
Rimm-Kaufman, 2004; Tillery et al., 2010). In other words, discipline can be altered by
oneself, one’s peers, a school’s professed values, and the overall climate of a school
(Curwin et al., 2018; Osher et al., 2010; Pane et al., 2014; Welsh & Little, 2018).
Congruently, Groome (1998) agrees when he states, “the touchstone of the moral culture
of a school is how it administers discipline” (Groome, 1998, p. 207); thus, how discipline

is administered is culturally and contextually dependent.

Catholic Schools and Discipline

For teachers in a Catholic school setting, the ideology which they operate under as
a school community is important to the type of discipline expected from teachers
(Groome, 1998; Ismerio, 2022). The Catholic Church has established Catholic schools as
a place where Catholic values are lived and practiced (CCE, 1977, 1988, 1997; Groome,
2021). Central to these values is the dignity of the person and the development of the
whole person (Cook, 2015). Catholic school education is communicated through the use
of sincere interpersonal relationships of its members (Cook, 2015). Pope John Paul 11

expressed the mission of Catholic schools to be a community lived and not just taught
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(Cortez, 2019). Any discipline policies, procedure, or program established and

implemented by Catholic schools should adhere to these mandates (Ismerio, 2022).

Catholic discipline, as articulated by Groome (2021), is rooted in the concept of
fostering the inherent potential and dignity of every individual. Groome (2021)
emphasized that Catholic education is not merely about enforcing rules or controlling
behavior but about cultivating moral and spiritual growth. Discipline in Catholic
education seeks to hold students accountable for their actions without allowing those
actions to define their identity. This perspective reflects a core tenet of Catholic

anthropology: individuals may act poorly, but they are not inherently bad.

Groome (2021) suggested a constructive approach to discipline that underscores
the positive potential of each student. Instead of labeling someone by their wrongdoing,
educators are encouraged to address behavior with affirmations of the individual's
intrinsic goodness, such as saying, "You are not a thief, so why are you stealing?"
Addressing behavior with affirmations of an individual’s intrinsic goodness aligns with a
Catholic vision that recognizes human shortcomings while affirming the capacity for
goodness through God's grace. Ultimately, Catholic discipline aims to inspire and affirm
rather than diminish, guiding individuals toward living as their best selves (Groome,

2021, pp. 135-137).

Discipline and Enrollment in Catholic schools

Catholic schools are sometimes perceived by families as more effective in
maintaining discipline and addressing challenging behaviors than public schools (Figlio

& Stone, 1997). The transmission of faith remains a priority for religious parents,



MISSION AND CHARISM ALIGNED STUDENT DISCIPLINE 37
including Catholic parents (Smith et al., 2019). Consequently, one of the primary reasons
parents select Catholic schools is for the religious instruction and environment they offer
(Cohen-Zada & Sander, 2008; Lockwood, 2014; Lopez Arends, 2021). However, a
market research study by the NCEA (Mayhill, 2018) found that many parents are not
significantly influenced by a school's religious identity when deciding to enroll their

child. Instead, it is the Catholic school’s brand, including its programs and activities, that

adds to its market value (Kabadi, 2015; Mayhill, 2018).

Existing studies/literature regarding Catholic schools and discipline

There are very few research studies specifically connecting Catholic schools and
discipline. Philippe et al. (2017) performed a content analysis of the written discipline
policies of 33 Catholic secondary schools from two dioceses within major metropolitan
areas in the United States. Results from the analysis suggest that although variability
exists in the types of behaviors included in formal written policies, schools in this sample
rely heavily on exclusionary practices. Gottfried and Kirksey (2018) performed a study to
see if students in Catholic elementary schools more self-disciplined than students in other
schools, and if there is the relationship between Catholic school attendance and self-
discipline for certain types of students. Gottfried and Kirksey (2018) had three findings
from their study: students in Catholic schools are less likely to act out or be disruptive
than those in other private or public schools; students in Catholic schools exhibit more
self-control than those in other private schools or public schools; and, regardless of
demographics, students in Catholic schools exhibit more self-discipline than students in
other private schools. Ismerio (2022) examined the experiences of K-8 Catholic School

teachers as they implemented an alternative approach to discipline program. Ismerio
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(2022) found that teachers’ personal beliefs and past experiences significantly shaped
their approach to discipline, with many preferring restorative, relationship-centered
methods that align with Catholic values of compassion, dignity, and forgiveness.
Additionally, Ismerio (2022) found that teachers faced challenges implementing
disciplinary practices into their classroom due to limited training and time constraints.
Finally, most recently, through discourse analysis, Pineda-Alfonso and Luna (2024)
aimed to understand how pre-service teachers in Spain conceptualize the role of Catholic
values in school discipline and how these values influence their approaches to classroom
management. Pineda-Alfonso and Luna’s (2024) study revealed a disconnect between the
school’s espoused values and their actual educational practices.
Purpose Statement

The purpose of this case study will be to explore how teachers and administrators
at a Brothers of the Sacred Heart high school in the Northeast understand and maintain
student discipline in accordance with the governing documents of the Brothers of the
Sacred Heart.

Research Question

How do teachers and administrators at a Brothers of the Sacred Heart high school
in the Northeast understand and maintain student discipline in accordance with the
governing documents of the Brothers of the Sacred Heart?

Aim Statement

With the results of this dissertation in practice, I aim to contribute to the

scholarship on Catholic education and student discipline. This dissertation in practice

seeks to help Catholic school leaders understand how their school’s mission and
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associated charism influence school policies and procedures. Additionally, this
dissertation in practice aims to identify ways Catholic school teachers and administrators
can deepen their understanding of the school’s mission and the charism of the religious
founder behind the school’s religious order.

With the results of this dissertation in practice, I aim to provide recommendations
to how Catholic school teachers and administrators can discipline students in accordance
with their school’s mission and identity. With the results of this dissertation in practice, I
hope to provide Catholic school leaders with recommendations for fostering a school
environment where decisions, actions, and policies—specifically those related to student
discipline—are consistent with and reflective of the school's mission and identity.

Method

The research question will be answered using a case study approach. Data will be
collected from semi-structured interviews of current teachers and administrators who
have been employed for at least three years at the high school at which the case study will
take place. Additionally, data will be collected by analyzing written documents that

outline and describe the school’s disciplinary policies and procedures.

A case study involves exploring the uniqueness and complexity of a specific
instance to gain an understanding of its actions and specific context (Stake, 1995).
Newhart and Patten (2018) explained that case study research adopts an idiographic
approach, where researchers aim to provide a comprehensive description of a specific
phenomenon, considering various factors and focusing on a thorough, contextual analysis
(p. 174). The key criterion of a case study is a bounded system (Crowe et al., 2011, p. 5),

so any research situation where a bounded system is central to the study is a good fit for a
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case study (Tomaszewski et al., 2020, p. 3). In this study, the case to be examined is a
single co-ed, private, Catholic high school, located in the Northeast. This high school is a

Brothers of the Sacred Heart high school; one of nine located in the United States.

A qualitative case study is appropriate for this dissertation in practice because I
will have a small number of participants, and I will be holistically exploring the
uniqueness and complexity of an individual phenomenon at a single high school using
multiple sources of evidence. Crowe et al. (2011) noted that the case study approach is
especially valuable when there is a need to gain a deep understanding of an issue, event,
or phenomenon within its natural, real-life context (p. 1). This study will explore the
phenomenon of the understanding and implementation of disciplinary practices within a

natural, real-life context of a Brothers of the Sacred Heart high school.

Specifically, the case study methodology will afford me the opportunity to cover
contextual conditions pertinent to the study (Yin, 2003). The approach to this case study
uses a constructivist paradigm in accordance with Yin’s (2003) assertions that reality and
how something is lived or carried forth varies depending upon a person’s perspective and
understanding. The case study design is appropriate for this study as the small number of
participants may have varying perspectives and understanding of the mission of the
Brothers of the Sacred Heart and the charism of Fr. Andre Coindre. Additionally,
participants may view each disciplinary situation uniquely, through their own personal
lens and with their own biases. In all, a case study approach will allow me a holistic
understanding of my topic of interest including contextual conditions and varying

perspectives, without predetermined findings, so to best answer my research question.
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A single case study will be used for many reasons. According to Dyer et al.
(1991), single case studies are superior to multiple case designs in theory generation, as
they allow for deeper insights and richer theoretical contributions. Similarly, Yin (2003)
supports the use of single case studies when the focus is on gaining a deep understanding
of a specific individual or group. Baxter and Jack (2008) note that while multiple case
studies can be valuable, they are often more time-consuming and costly to conduct.
Overall, single case studies are not only more efficient in terms of resources but also
enable researchers to gain a more nuanced and detailed understanding of context-

dependent issues involving individuals or small groups.

The data gathered will be analyzed using Braun and Clarke’s (2006) six step
thematic analysis. Braun and Clarke's (2006) six-step thematic analysis process will
provide a structured approach to identifying, analyzing, and reporting themes within the
data collected. To enhance the efficiency, accuracy, and depth of data coding and

analysis, NVivo, a qualitative data analysis software, will be used.

Every effort will be made to ensure the research is conducted in accordance with
ethical best-practices and standards. Institutional Review Board (IRB) from Creighton
University approval will be obtained. Participation will be entirely voluntary, and
participants will be free to withdraw at any time without consequence. Participants will
have the opportunity to review their responses and a copy of the dissertation-in-practice
before it is published. To protect the school’s and participants’ anonymity and
confidentiality, all identifying information will be removed. Teachers and administrators
will be identified by a number (i.e., Teacher 1, Administrator 2) and not by any specific

identifying job titles (i.e., Social Studies Department Chair, Vice Principal).
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Participants and Data Sources

To answer the research question, I will seek interviews from current teachers and
administrators who have been employed for at least three years at the high school at
which my case study will take place. The participants may vary in years of experience at
the school, years within the field of education, and life experiences. The participants may
also vary in age and gender. Teachers may teach in any content area. For administrators,
only members of the core administrative team that handle the day-to-day operations of
the school will be recruited; these include the Principal, Vice Principal, Dean of Student
Formation, and Director of Counseling and Admission. If an administrator has part-time
teaching duties (i.e., teaches one or two classes), they will be identified as an
administrator and not a teacher. The participants—both the teachers and administrators—
are faculty/staff members who have a specific job responsibility and duty to enforce
school policies and decide upon and enact disciplinary action if those policies are
violated. Of course, the administrators may be tasked with deciding upon disciplinary
action for “higher-level” or more serious violations as well as dealing with “repeat
offenders.” In my findings, teachers and administrators will be identified by a number
(i.e., Teacher 1, Administrator 2) and not by any specific identifying titles (i.e., Social

Studies Department Chair, Vice Principal).

The primary data will be collected via semi-structured interviews. The interview
protocol for teachers and administrators will generally be the same, with a few varying
questions (see Appendix C). In addition to the interviews, [ will collect and analyze
written documents pertaining to the school’s disciplinary policies and procedures. These

written artifacts will include formal documents (i.e., student handbook) and informal
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documents (i.e., faculty newsletters, emails). I will solicit the written documents as

electronic copies from the Principal (see Appendix B).

Data Collection

Data Collection Procedures

First, I will secure IRB approval to recruit participants. Once IRB approval is
secured, I will recruit potential participants through the help of the principal. The
principal will forward an email from myself (the investigator) to potential participants; if
a person is interested in participating, they will contact me directly for more information.
The email sent by the principal to teachers and administrators will include a description
of the study, relevant IRB approval documentation, and the request for their participation
in the study through a Zoom interview (see Appendices A and B). Next, if they agree, [
will schedule interviews via Google Calendar. Participants will be able to sign up for a
scheduled meeting time. Zoom will be used to conduct and record interviews with
participants. Zoom is a suitable tool for collecting data due to its accessibility and various
functions. Specifically, I will use the automated feature on Zoom to transcribe responses
and I will edit the transcription to correct any errors. After the interviews, I will review
the transcription and re-watch the interviews to ensure accurate transcription. I will also
member check by affording participants the opportunity to check their responses before
coding. I will also email the Principal of the school to secure copies of formal and
informal written documents pertaining to disciplinary policies and procedures so to

complete document analysis. I will not provide any incentives or compensation to
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participants; however, I will email them after the interview takes place to express my

gratitude for their participation.

In this qualitative study, purposive sampling will be employed. Purposefully
selecting participants, sites, documents, or visual materials refers to the intentional
process in which qualitative researchers choose specific individuals or resources that will
provide the most valuable insights into the research problem and questions (Creswell &
Creswell, 2018). The goal of purposive sampling is to enhance the depth of
understanding rather than the breadth (Palinkas et al., 2015). Purposive sampling is
appropriate for my study so I can maximize the efficient use of limited research resources
(Palinkas et al., 2015). By carefully choosing participants or materials that align closely
with my research objectives, | hope to ensure that the data collected will be relevant and
informative in addressing the core aspects of my study. Data will continually be collected
until saturation is achieved. When adding more data fails to result in new themes or
categories within a theme, I will know that my data collection process has become

saturated (Newhart & Patten, 2018).

Data Collection Tools

I will conduct semi-structured interviews to collect data. Semi-structured
interviews, as described by Gill et al. (2008), use key questions to guide discussions
while allowing flexibility to explore unexpected but significant participant insights,
enabling deeper exploration of topics (p. 291). Semi-structured interviews are widely
used in qualitative research because preparing questions in advance to use as an interview

guide enables researchers to evaluate whether the questions are complete and free from
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bias or leading language (Newhart & Patten, 2018, p. 161). Also, semi-structured
interviews allow for unplanned questions and follow-up clarification. According to
Newhart and Patten (2018), a semi-structured interview is an effective data collection
tool because it allows the interviewer to ask follow-up questions to explore unexpected,
unusual, or particularly relevant information provided by a participant (p. 161). As Gill et
al. (2008) note, interviews offer deeper insights into social phenomena than quantitative
approaches and are ideal when little is known about a topic or detailed participant
perspectives are needed. The interview questions will be intentionally and thoughtfully
designed, objective, open-ended, and grow in depth so to build rapport with the

participants and lead to rich data (Gill et al., 2008, p. 292).

By using Zoom to conduct and record the interviews, I will afford participants a
way to remain comfortable and situated in a familiar environment while the interview
takes place. Familiarity and comfortability may yield a more productive interview (Gill et
al., 2008, p. 292). By using Zoom, I will also be able to easily record and automatically
transcribe interviews so to provide a permanent record of what was said and was not.
Recording interviews allows a researcher to focus on building rapport and actively
listening, rather than taking notes and potentially missing opportunities to enhance the
quality of the data (Newhart & Patten, 2018, p. 162). After the interview takes place, |
will record notes and observations. Post-interview reflections and field notes are helpful

in the data analysis process (Gill et al., 2008, p. 293).

I will also conduct document analysis. Bowen (2009) explains that document
analysis is a structured process for reviewing or evaluating various documents, including

both printed and electronic materials (p. 27). Written artifacts, including both formal and
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informal documents pertaining to the disciplinary policies and procedures of the school,
will be secured electronically via email from the school Principal. Written discipline
policies are the primary mechanisms by which school administrators communicate formal
school discipline procedures to the larger school community (Fenning et al., 2008).
Hence, analyzing written documents regarding discipline put forth by the school will be
an important data collection tool to help answer the research question. The school’s
written disciplinary policies and procedures will be analyzed using a Document Review

Matrix I wrote (see Appendix D).

Data Analysis

I will use Braun and Clarke’s (2006) six step thematic analysis to analyze the
data. Braun and Clarke's (2006) six-step thematic analysis process provides a structured
approach to identifying, analyzing, and reporting themes (patterns) within qualitative
data. In accordance with Braun and Clarke's (2006) six-step thematic analysis process, |
will take the following steps. First, [ will familiarize myself with the data. To familiarize
myself with the data gathered from the interviews, I will transcribe the interviews
verbatim using the automatic transcription function on Zoom. I will then re-watch the
Zoom recordings and cross-check the transcripts for any irregularities or mistakes —
correcting any throughout. I will then continue to familiarize myself with the data by
thoroughly reading and re-reading the transcriptions to increase my familiarity with
participants’ responses. To familiarize myself with the data gathered from the written
disciplinary policies and procedures, I will carefully read and re-read all the documents.
To assist in analyzing the schools written disciplinary policies and procedures, I will

employ the use of a Document Review Matrix I wrote (see Appendix D). This Document
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Review Matrix consists of identifying and evaluative questions pertaining to the

document’s content.

The second step in Braun and Clarke’s (2006) six step thematic analysis is to
generate initial code. This step involves systematically coding interesting features of the
data across the entire dataset. Coding is an analytical process of identifying segments of
data relevant to the research question. Newhart and Patten (2018) mentioned that coding
themes is a method of analyzing data for theory development, where researchers examine
participants' words and identify the concepts represented in each passage (p. 168). Simply

put, codes are concise labels that capture the essence of specific data.

Third, I will search for themes. During this step, I will look for relationships
between codes and subsequently I will group codes into themes. A theme represents an
overarching idea that provides meaningful insights into the research question (Braun &
Clarke, 2006). Next, the fourth step to the process is that [ will review the initial themes |
developed. I will ensure data within each theme coheres meaningfully and that clear
distinctions exist between themes. During this step, [ will note any themes that are not
supported by enough data or do not align with the research question — these may need to
be revised or discarded. Next, as the fifth step, I will refine the themes. During this step, |
will ensure the names for themes are concise, descriptive, and evocative of their content

and can be supported by direct quotes throughout.

In the last and sixth step of the thematic analysis, I will produce the report. This
report will ultimately provide an answer (or answers) to the research question. I will

present the themes in a coherent narrative and support my claims with evidence from the
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data. King (2004) emphasized that incorporating direct quotes from participants is a
crucial element of the final report. Short quotes can enhance understanding by clarifying
specific points of interpretation and highlighting the prominence of particular themes.
Longer quotations, on the other hand, provide readers with a sense of the original text’s
tone and context. According to Braun and Clarke (2006), raw data extracts like quotes
should be integrated into the analytical narrative to convey the intricate story of the data.
This approach goes beyond merely describing the data, aiming to persuade readers of the

analysis's validity and significance.

Lastly, King (2004) noted that software can enable the researcher to work
efficiently with complex coding schemes and large amounts of text, facilitating depth and
sophistication of analysis. For this reason, I will use NVivo, a qualitative data analysis
software, to help organize my data in accordance with Braun and Clarke’s (2006) six step
thematic analysis process. NVivo will enhance the efficiency, accuracy, and depth of my

data coding and analysis.

Role of the Researcher

For my entire professional career, I have been employed at a Catholic school
setting. More specifically, I have been employed at the site which this case study will be
conducted for the past five years. At this school, I have served as a social studies teacher,
student engagement coordinator, soccer coach, baseball coach, and a moderator for a
variety of clubs/activities. In my experience in these roles, I have developed a strong
belief in Catholic education, been responsible for making mission-driven decisions, and

learned that discipline plays a crucial role in shaping school culture.
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Ethical Considerations

Throughout my research, I will take multiple steps to ensure ethical standards are
being met. First, I will obtain IRB approval. A detailed description of the proposed study
will be submitted to the IRB for review. IRB approval is crucial because it ensures that

the study adheres to ethical standards and protects the rights and welfare of participants.

Second, I will send an information/consent form to all participants (see Appendix
A). Creswell and Poth (2018) emphasized that participants should receive an
information/consent form and fully understand the study they may engage in. The form
sent to participants will share information about the project, eligibility criteria for being a
participant, their role, there being no potential risks of participation, and how their
participation will contribute to the study’s goals. Participants will provide verbal consent
at the beginning of their interview. In line with Hesse-Biber (2016), participants will be
informed and reminded that they have the right to withdraw from the study at any time.
They will also be provided with my contact information and will be encouraged to reach
out with any questions or concerns (Hesse-Biber, 2016, p. 73). No deceptive practices
will be used. Before submitting and publishing the dissertation-in-practice, participants
will be given the opportunity to review their responses and correct any errors or

misinterpretations.

Next, Creswell and Poth (2018) recommend using pseudonyms or composite
stories to protect participants' identities. For this reason, the participants' identities will be
kept confidential, and they will be informed that their names will not appear in any

collected data. Teachers and administrators will be identified by a number (i.e., Teacher
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1, Administrator 2) and not by any specific identifying titles (i.e., Vice Principal). The
name of the school will also not be used in the study. Maintaining confidentiality for both
participants and the school is a key ethical consideration to ensure honest responses and

increase validity.

Additionally, Creswell and Poth (2018) also recommend obtaining approval from
the study location. Although the interviews will be conducted via Zoom, rather than on
the school's physical campus, I will still send a letter to the school Principal to seek
approval of the study, inform him of the study's nature and the potential involvement of
the school's administrators and teachers (see Appendix B). Hence, site permission will be

secured.

Lastly, all data collected will be stored and saved on my personal computer. My
personal computer requires two-factor authentication to log-in. For the duration of my
study, my personal computer will be locked in my home office. NVivo, the data coding

software I will use, is protected through encryption.

Limitations

Creswell and Creswell (2018) argued that the strength of qualitative research lies
in its ability to provide detailed descriptions and identify themes specific to a given
context (p. 202). However, one limitation is that the findings of qualitative research are
generally not generalizable to larger populations (Babbie, 2017). In comparison to
surveys and experiments, qualitative research is often praised for its higher validity, as it
focuses on understanding people's lived experiences and the meanings behind concepts.

Nevertheless, qualitative research is typically viewed as less reliable than quantitative
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research in part because qualitative data can be highly personal, and researchers' own
biases and values may influence the interpretation of data (Babbie, 2017). Furthermore,
the subjective nature of data interpretation means that findings can be less consistent and

replicable compared to those from quantitative studies.

Additionally, Wiersma (2000) noted that because qualitative research is
conducted in natural settings, it is extremely difficult to replicate studies, making it
harder to establish reliability (p. 211). A case study, which focuses on the behavior of a
single individual, group, or organization, has its own limitations. The behavior observed
in the case study may not be representative of similar entities (Simon & Goes, 2013).
Lastly, participant selection may be restricted by challenges such as unresponsiveness or

unwillingness to participate, further limiting the diversity of the sample.

Potential Sources of Bias

The identity of the researcher can impact the research process and thus become a
potential source of bias. To ensure the most validity and control for potential researcher
bias, Creswell and Poth (2018) recommend memo-taking and reflexivity. Both memo-
taking and reflexivity will be incorporated into this study. Additionally, member
checking will be utilized to verify the accuracy of the data. To enhance reliability and
consistency, Creswell and Poth (2018) suggested using a recording device for field notes

and a program to digitally transcribe data; I will do so using Zoom.

Lastly, as a means of increasing the validity of data and research study, the
positionality of the researcher must be acknowledged (Bourke, 2014). As noted above in

the Role of the Researcher section, at the time of the study I will be employed at the site
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at which the case study will take place. Additionally, I hold personal beliefs and opinions
about Catholic education, student discipline, mission-driven decision making, and school
culture in. To minimize bias and reduce the impact of my positionality may have, I will
take several precautions. First, I will be careful to avoid leading questions during
interviews, and I will include a reminder about avoiding such at the beginning of the
interview protocols. Additionally, during interviews, I will ensure that participants fully
explain and describe their responses, rather than assuming I understand or agree with
what they are saying simply because we are colleagues. I will include a reminder of these
precautions on the interview protocols. Lastly, I will memo-write, journal, and have

regular committee discussions.
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Appendix A
Information Letter
Research Information Sheet

Mission and Charism Aligned Student Discipline at a Brothers of the Sacred Heart High
School

Introduction

You have been invited to participate in a research study. The purpose of this Research
Information Sheet is to help you decide if you want to participate. It is up to you whether
you want to take part. You should only participate if you want to. Participation in this
study is voluntary. If you decide to participate after reading this letter, you can change
your mind and stop participating at any time. If you decide not to participate in this
research or you decide to stop participating before the end of the study, there will be no
penalty to you, and you will not lose any benefits to which you are otherwise entitled.

This sheet may include words that you do not understand. Please ask the researcher to
explain any words or procedures with which you are unfamiliar.

Study Summary

The purpose of this study is to learn how teachers and administrators understand and
maintain student discipline in accordance with the governing documents of the Brothers
of the Sacred Heart. You are being asked to take part in this research because you are a
teacher or administrator at a Brothers of the Sacred Heart high school and have been
employed at the school you currently work at for at least three years. Participants may
vary in years of experience at the school, years within the field of education, and life
experiences. The participants can also vary in age and gender. Teachers may teach any
content. For administrators, only members of the core administrative team that handle the
day-to-day operations of the school are eligible to participate. This study is for research
purposes only. Your alternative to participating in this study is not to participate.

If you decide to participate in this study, you will be asked to take part in a single
interview lasting 30-45 minutes via Zoom.

We expect that your participation in this study will take 30 to 45 minutes.

Risks and Benefits of Participation

This study is minimal risk research, which means that the risks to you by participating in
this study are no greater than the risks you ordinarily encounter in your daily life or
during the performance of routine physical or psychological examinations or tests. There
are no foreseeable risks associated with participation in this study. As with participation
in any research study, there may be risks to your confidentiality and privacy because of
your participation in this study. The following measures are in place to help guard against
these risks: anonymity through the use of pseudonyms and the removal of all identifying
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information; confidentiality through the use of encrypted data software, password
protected software and devices as well as locked offices.

There may or may not be direct benefit to you because of your participation in this study.
This study may help researchers learn more about mission integration in Catholic schools
as well as disciplinary practices and procedures.

Compensation
You will not be compensated for your participation in this study.

Contact Information

If you have questions or concerns about this study, please contact me at (781)-353-1630
or christophermillett@creighton.edu. If you have questions about research participants’
rights, contact the Creighton University Institutional Review Board (CU IRB) at 402-
280-2126.

By choosing to participate in this study, I acknowledge or am aware that:
e The researcher(s) discussed the study with me and answered all my questions.
e I can contact the study team or the CU IRB using the contact information
provided above if I have any questions or concerns about the study.

Bill of Rights for Research Participants

As a participant in a research study, you have the right:

1. To have enough time to decide whether or not to be in the research study, and to
make that decision without any pressure from the people who are conducting the
research.

2. To refuse to be in the study at all, or to stop participating at any time after you
begin the study.

3. To be told what the study is trying to find out, what will happen to you, and what
you will be asked to do if you are in the study.

4. To be told about the reasonably foreseeable risks of being in the study.
5. To be told about the possible benefits of being in the study.

6. To be told whether there are any costs associated with being in the study and
whether you will be compensated for participating in the study.

7. To be told who will have access to information collected about you and how your
confidentiality will be protected.
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8. To be told whom to contact with questions about the research, about research-
related injury, and about your rights as a research participant.

9. If the study involves treatment or therapy:
a. To be told about the other non-research treatment choices you have.

b. To be told where treatment is available should you have a research-related
injury, and who will pay for research-related treatment.
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Appendix B

Recruitment Materials

Letter to Principal of School Seeking Site Permission/Approval
Date
Dear Principal,

My name is Christopher Millett, and I am a doctoral student at Creighton University. I
am currently working on my dissertation which explores disciplinary practices at a
Brothers of the Sacred Heart high school. To collect data for my dissertation, I will be
reviewing written documents that outline disciplinary policies and procedures and
conducting interviews to learn how teachers and administrators understand and maintain
student discipline in accordance with the governing documents of the Brothers of the
Sacred Heart.

I am writing to seek your approval to conduct my research at the high school you are
principal at.

There are no foreseeable risks associated with participation in this study. Participation is
entirely voluntary, and participants are free to withdraw at any time without consequence.
Participants will have the opportunity to review their interview transcript before it is
published. To protect participants and the school’s identity, pseudonyms will be used,
and any identifying information will be removed.

Should you be so kind as to allow my study to be conducted at the high school you are
principal at, an email response or letter indicating such will suffice as adequate approval
for me to proceed.

Here is a template of what your approval may be worded as:
DATE
RE: Letter of Agreement

To the CU IRB:

We are familiar with Christopher Millett’s research project entitled
Mission and Charism Aligned Student Discipline at a Brothers of the Sacred
Heart High School. I understand [name of school]’s involvement to allow
Christopher to review written documents that outline disciplinary policies and
procedures and to conduct interviews with teachers and administrators so to
answer his research question: How do teachers and administrators at a Brothers of
the Sacred Heart high school in the Northeast understand and maintain student
discipline in accordance with the governing documents of the Brothers of the
Sacred Heart?
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We understand this research will be carried out following sound ethical
principles, that participant involvement in this research study is strictly voluntary,
and confidentiality of participants’ research data is ensured, as described in the
protocol.

(If this is a school supported by the Department of Education include a statement
that the [NAME OF SCHOOL] is compliant with the Pupil Rights Amendment.)

Therefore, as a representative of [name of school], I agree Christopher
Millett’s research project may be conducted at our agency/organization.

Sincerely,
[Your name and title of agency or organization]

If you have any additional questions about the study, please don’t hesitate to contact via
phone or email.

Sincerely,
Christopher Millett
(781)-353-1630

christophermillett@creighton.edu

Letter to Principal of School to Forward/Email to Potential Participants
Date
Dear Principal,

As stated in my previous email, my name is Christopher Millett, and I am a doctoral
student at Creighton University. I am currently working on my dissertation which
explores disciplinary practices at a Brothers of the Sacred Heart high school. To collect
data for my dissertation, I will be conducting interviews to learn how teachers and
administrators at your school understand and maintain student discipline in accordance
with the governing documents of the Brothers of the Sacred Heart.

Accordingly, | am writing to request you forward this email with the attached information
sheet to members of your faculty and staff, in particular your administrative team as well
as teachers at the school.

If you have any additional questions about the study, please don’t hesitate to contact me
via phone or email.

Sincerely,

Christopher Millett
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(781)-353-1630

christophermillett@creighton.edu

Letter to Principal of School Seeking Disciplinary Policies and Procedures Documents
Date
Dear Principal,

As stated in my previous email, my name is Christopher Millett, and I am a doctoral
student at Creighton University. I am currently working on my dissertation which
explores disciplinary practices at a Brothers of the Sacred Heart high school. To collect
data for my dissertation, I will be reviewing written documents that outline and describe
disciplinary policies and procedures at your school that you have been so kind to grant
me approval for.

[ am writing to request an electronic copy of all written documents that pertain to student
disciplinary policies and procedures.

If you have any additional questions about the study, please don’t hesitate to contact me
via phone or email.

Sincerely,
Christopher Millett
(781)-353-1630

christophermillett@creighton.edu

Letter to Interested Participants and Interview Sign up
Date
Hello,

Thank you for your interest in my study. My name is Christopher Millett, and [ am a
doctoral student at Creighton University. I am currently working on my dissertation
which explores disciplinary practices at a Brothers of the Sacred Heart high school. To
collect data for my dissertation, I will be conducting interviews to learn how teachers and
administrators at your school understand and maintain student discipline in accordance
with the governing documents of the Brothers of the Sacred Heart.

You have indicated your interest as a potential interview participant. A detailed and
outlined information sheet regarding my study and your potential role can be found as an
attached PDF.
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Should you be so kind as to participate in my study, please use this link to schedule an
interview via Google Calendar.

If you have any additional questions about the study, please don’t hesitate to contact me
via phone or email.

Sincerely,
Christopher Millett
(781)-353-1630

christophermillett@creighton.edu




MISSION AND CHARISM ALIGNED STUDENT DISCIPLINE 91

Appendix C

Interview Protocol
Date: Interviewee:

I would like to thank you for agreeing to be interviewed for this research study
investigating how teachers and administrators understand and maintain student discipline
in accordance with the governing documents of the Brothers of the Sacred Heart. I would
like to remind you that any information collected for the study such as your comments
and any observations made will remain anonymous. If you feel the need to stop, take a
break or clarify anything please feel free to do so. If you have any further questions or
concerns at any point, you may contact me at (781)-353-1630 or
christophermillett@creighton.edu. If you consent to proceeding with the interview, please
respond “yes” at this time.

Notes to self/reminders: No leading questions. Avoid bias. Ensure participants fully
explain and describe their responses, rather than assuming I understand.

For Both Teachers and Administrators:

1. What is your name? What is your role/title? How long have you been employed at
XXX?

2. What experiences (e.g., professional development, courses, workshops) have
helped you understand the mission of the Brothers of the Sacred Heart and the
charism of Fr. Andre Coindre?

3. How would you articulate the mission of the Brothers of the Sacred Heart?

4. How would you articulate the charism of Fr. Andre Coindre?

5. How would you define “student discipline”?

6. What are your general feelings and thoughts regarding student discipline at XXX?

7. How would you define or describe “mission and charism aligned student
discipline”?

8. Teacher or Administrator Specific Questions

1. Teachers:
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1. How would you describe your classroom management
style?

2. How do you discipline students in the classroom?

3. Does the mission of the Brothers and/or the charism of Fr.
Andre Coindre inform your classroom management or how
you discipline students?

a. Ifyes...how so? Can you provide specific
examples?
b. Ifno...why not? Do you have any reasons why not?

4. What, if any, professional development have you partaken
in specifically regarding mission or charism oriented
classroom management and discipline?

il. Admins:

1. How do you approach student discipline when students are
referred to your office?

2. What factors influence your decisions when determining
consequences for student misconduct?

3. Does the mission of the Brothers and/or the charism of Fr.

Andre Coindre inform your disciplinary decision-making?
a. Ifyes...how so? Can you provide specific
examples?
b. Ifno...why not? Do you have any reasons as to why

not?
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4. How do you deal with repeat offenders/students who are
constantly referred to your office?
9. Do you think students at XXX are disciplined fairly and justly?
a. Ifyes...how so? Can you provide specific examples?
b. Ifno...why not? Do you have any reasons as to why not?
10. Do you think students at XXX are disciplined in accordance with the mission of

the Brothers of the Sacred Heart and charism of Fr. Andre Coindre?

a. Ifyes...why? How so? Can you provide some specific examples?

b. Ifno...why not? Can you provide some specific examples?

11. What specific policies and procedures related to student discipline are in place at
XXX that are mission and charism aligned?

12. Do you have anything else you would like to share?

End the interview with:

Thank you for your time. You will have a chance to review your responses before the

findings of this research project are published.
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Appendix D

Document Review Matrix

Document Information:

1.

Who created this document?

When was this document created/published?

What is the purpose of this document?

Who is the intended audience of this document?

Is this document publicly available (e.g., in a student handbook or on the school

website)?

Document Evaluation:

1.

How does the document define transgressions or misconduct?

What does the document reveal about “levels” or the severities of transgressions

or misconduct? Are some worse than others?

How does the document define discipline or corrective action?

How does the document describe the school’s response to transgressions or

misconduct?

What does the document tell me about the possible consequences or responses for

transgressions or misconduct?

Does the document outline different types of disciplinary actions (e.g., warnings,

suspensions, expulsions)?

Is there a clear procedure for investigating misconduct (e.g., hearings, meetings)?
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8.

10.

11

12.

13.

14.

15

16.

17.

18.

In the document, are the roles of school staff (teachers, administrators) in

enforcing discipline clearly defined?

In the document, are there any restorative justice or conflict resolution approaches

mentioned?

What processes, if any, does the document identify regarding corrective action

and remediation?

. In the document, are there any references to strategies for supporting students

who have disciplinary issues (e.g., counseling, mentoring)?

In the document, what explicit references are there to the mission of the Brothers

of the Sacred Heart?

In the document, what explicit references are there to the charism of Fr. Andre

Coindre?

In the document, what implicit references are there to the mission of the Brothers

of the Sacred Heart?

. In the document, what implicit references are there to the charism of Fr. Andre

Coindre?

What does the document tell me about how the school understands discipline?

What does the document tell me about how the school enacts disincline?

What codes or themes does the document connect, support, or not support in the

interview data?
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Abstract
An ordered and structured environment is a key tenet of Catholic K-12 schools. Yet, how
discipline is understood and maintained in a Catholic school setting, in accordance with a
school’s specific mission and charism, remains unclear. This study explored how teachers
and administrators at a Brothers of the Sacred Heart high school in the United States
understand and maintain student discipline in accordance with the governing documents
of the Brothers of the Sacred Heart. A case study at a Brothers of the Sacred Heart
secondary school in the Northeast was conducted. Data was collected through semi-
structured interviews and document analysis. Findings revealed that discipline at this
school is rooted in reflection, relational trust, dignity, and hope in student potential, all of
which reflect the Brothers’ mission and the charism of Fr. Andre Coindre, as well as the
broader Catholic mission of whole-person formation. This article seeks to help Catholic
school leaders understand how their school’s mission and associated charism influences
school policies and procedures.

Keywords: discipline, mission, charism, Brothers of the Sacred Heart, formation
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Background

Catholic education is a central ministry of the Church, rooted in the holistic
development of the human person. The Catholic educational tradition seeks to form
students in accordance with the Gospel (Bryk et al., 1993; Congregation for Catholic
Education [CCE], 2014; Groome, 2021). Church documents emphasize that human
dignity, community, collaboration, and the integration of faith are central to a Catholic
school education (CCE, 2014, 2022; United States Conference of Catholic Bishops
[USCCBY], 2005). What distinguishes Catholic schools from other private school
institutions is their explicit Catholic identity, which is expected to inspire the entirety of
school life (Cook, 2001; Groome, 1996, 2021). Many Catholic schools are animated by a
charism which provides a Catholic school with a unique and distinctive way to
operationalize its Catholic identity (Cook, 2015; Cook & Simonds, 2011). The
preservation of Catholic school identity requires deliberate and mission-driven leadership
(Ferrari et al., 2010; Gabert, 2017; O’Connell, 2012).

Catholic schools in the United States have faced significant challenges over the
last century. The number of schools has declined from over 11,000 in 1970 to fewer than
6,000 in 2025 (National Catholic Educational Association [NCEA], 2025). Enrollment
has similarly dropped from 5.5 million in the 1960s to fewer than 1.7 million students in
2025 (NCEA, 2025). Catholic school closures limit parental choice (NCEA, 2025) and
disproportionately impact minority students who often achieve better academic and social
outcomes in Catholic schools than in public settings (Fleming et al., 2018; Miller et al.,
2023). While the COVID-19 pandemic temporarily boosted Catholic school enrollment

due to widespread in-person instruction (Phillips, 2023), long-term vitality remains
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precarious. One factor that contributed to this fragility is the dramatic decline in vowed
religious men and women staffing Catholic schools (Cook, 2015; Groome, 2021). In
1920, 92% of Catholic school educators were members of religious communities; by
2025, roughly 97% were lay educators (NCEA, 2025). This shift has transferred the
responsibility for transmitting Catholic culture and advancing the Church’s mission
within Catholic schools from religious to lay leaders, who must approach the task with
intentionality (Cook, 1998, 2015; Ferrari et al., 2010).

Catholic schools vary in their governance structures such as parish, inter-parish,
diocesan, or private sponsorship (NCEA, 2025), yet all are called to remain faithful to the
broader mission of Catholic education (Bryk et al., 1993; Groome, 2021). The mission
statement of each Catholic school functions as a compass, defining institutional identity,
articulating core values, and guiding daily practice (Cook, 2001; Slate et al., 2008). When
effectively communicated and embodied, mission provides stability and coherence across
all aspects of school life (O’Connell, 2012). Scholars stress that Catholic identity must
not be passive or assumed but must be actively expressed through rituals, symbols, and
language that reveal the school’s unique character (Cook, 2001, 2015).

A charism plays a central role in the work of a Catholic school’s identity; it is a
spiritually inspired core value to distinguish and advance the school’s evangelizing and
educational mission (Cook, 2015). A charism provides the theological and cultural
foundation for many Catholic schools (Cook, 2004, 2015; LeBlanc & Devlin, 2023) and
it shapes mission statements, provides a distinctive vocabulary, and fosters traditions
(Cook, 2015; Cook & Simonds, 2011). Catholic school leaders are responsible for

ensuring that the charism associated with their school permeates the lived experience of
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the school community, manifesting in school policies, rituals, and relationships (Cook &
Simonds, 2011; Hilton, 1998). In this way, a Catholic school’s charism both distinguishes
Catholic schools from one another and binds them together to the broader mission of the
Church (Cook, 2015; LeBlanc & Devlin, 2023). Recent scholarship has developed tools
for assessing how schools authentically embody their charism, such as Pollefeyt et al.’s
(2023) scale, which measures the distinctive ways a school operationalizes its Catholic
identity in terms of its associated charism.

The Brothers of the Sacred Heart provide a particularly vivid example of mission
and charism shaping educational identity. The Brothers of the Sacred Heart were founded
in 1821 by Fr. Andre Coindre to serve abandoned and orphaned youth in the wake of the
French Revolution. Over their more than two-century history, the Brothers have grown
into a worldwide religious order that remains committed today to uplifting the well-being
of young people. The educational mission of the Brothers of the Sacred Heart emphasizes
holistic formation. The Brothers strive to evangelize young people through education by
creating sanctuaries in school communities that embody the core values of Father
Coindre’s charism (Brothers of the Sacred Heart [BOSH], 2019). These core values
include open heart, respect, missionary spirit, compassion and trust, and holistic
perspective (BOSH, 2019).

Throughout their two-century history, the Brothers of the Sacred Heart have
developed a substantial body of governing documents that articulate, preserve, and
interpret the mission of the religious institute and charism of Fr. Andre Coindre. More
specifically, there are ten governing documents that largely inform and shape student

discipline within Brothers of the Sacred Heart schools. They are: Prospectus of 1818
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(Coindre, 1818), a Coindre letter sent to Brother Borgia (Coindre, 1823), Educational
Mission and Ministry (BOSH, 1985/2007), Charism and Mission (BOSH, 2000/2007),
Rule of Life (BOSH, 2007), Brother Bernard Couvillion’s (2003) Way of Trust, Brother
Rene Sanctorum’s (2009a, 2009b) Compassion and A Pedagogy Based on Trust,
Partners in Mission (BOSH, 2019) and Brother Ivy LeBlanc’s (2023) Building Hope
Today. Collectively, these documents reveal a disciplinary philosophy grounded in
several enduring principles: belief in every student’s capacity for growth, individualized
and compassionate approaches, unmerited trust, and the cultivation of respect and
responsibility (BOSH, 1985/2007, 2000/2007, 2007, 2019; Couvillion, 2003; LeBlanc,
2023; Sanctorum, 2009a, 2009b).

Whole child education emphasizes cognitive, social, emotional, physical, and
spiritual development (Wise & Siddiqi, 2022). Whole child education, also called whole
student formation, prioritizes student well-being alongside academic success and prepares
young people for life and meaningful participation in society (Clarke & Hoskin, 2022;
Darling-Hammond & Cook-Harvey, 2018). Catholic education’s emphasis on whole
person formation seeks to elevate and perfect every aspect of human life through the lens
of Christ (Bryk et al., 1993; CCE, 2014; Groome, 1998, 2021).

In broader educational discourse, discipline remains one of the most significant
challenges for teachers (Williams et al., 2023). Exclusionary practices, such as
suspension and expulsion, fail to address underlying causes of misbehavior and often
exacerbate academic and social difficulties (Wang et al., 2023). Aggressive or punitive
approaches likewise damage student-teacher relationships and reduce engagement

(Valente et al., 2019). By contrast, students respond positively when discipline is
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experienced as fair, respectful, and consistent (Bullough, 2024; Gregory et al., 2010;
Valente et al., 2019). Teachers who combine clear expectations with compassion and
warmth reduce disruptive behaviors and promote stronger academic outcomes and more
trusting relationships, particularly among marginalized students (Amemiya et al., 2020;
Gregory et al., 2016; Okonofua et al., 2016).

Restorative justice models have emerged as effective alternatives to punitive
frameworks, focusing on reconciliation, healing, and repair (Schultz, 2024). Such
practices, which include mediated dialogues and community conferencing, shift the focus
of discipline from rule-breaking to relational harm, aligning closely with Catholic values
of forgiveness, accountability, and community solidarity (Morrison, 2005, 2011; Ismerio,
2022). Implementing restorative approaches require institutional commitment and
professional development, yet evidence suggests they can transform culture and foster
healthier relationships (Gregory et al., 2016; Hendry, 2009; Morrison, 2005).

The intersection of discipline and Catholic education has received limited
scholarly attention. While parents often cite discipline and a safe school environment as a
key factor in choosing Catholic schools (Figlio & Stone, 1997; Mayhill Strategies, 2018),
research presents a complex picture of its enactment within these settings. Some studies
point to the persistence of exclusionary practices (Philippe et al., 2017), whereas others
suggest Catholic schools foster greater self-discipline among students than public and
other private schools (Gottfried & Kirksey, 2018). Recent scholarship highlights the
promise and challenges of restorative, relationship-centered approaches, emphasizing the
need for alignment between formation, training, and daily practice (Ismerio, 2022;

Pineda-Alfonso & Luna, 2024).
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What remains unclear is how discipline is understood and maintained in a
Catholic school that subscribes to the mission and charism of a specific religious order. In

the absence of such knowledge, Catholic school leaders are missing an opportunity to
further identify and claim their school’s mission and identity. Additionally, in the absence
of such knowledge, Catholic school leaders may not be ensuring that the policies and
practices of their respective school are mission-driven and aligned. As a result, Catholic
school leaders may be missing a way to differentiate themselves which may be crucial in
terms of their operational vitality.
Research Question

How do teachers and administrators understand and maintain student discipline in

accordance with the governing documents of the Brothers of the Sacred Heart?
Method

I conducted a qualitative case study at a coeducational Brothers of the Sacred
Heart secondary school in the Northeast, one of nine such high schools in the United
States. Data were collected through semi-structured Zoom interviews with teachers and
administrators who had been employed at the school for at least three years. The teacher
and administrator interview protocols, outlined in 7able 1, were largely identical, with a
few tailored questions. To protect anonymity, participants were identified by number

(e.g., Teacher 1, Administrator 2).
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Table 1

Interview Protocols

Type of Participant

Question

For Both Teachers and
Administrators

What is your name? What is your role/title?
How long have you been employed at XXX?
What experiences (e.g., professional
development, courses, workshops) have helped
you understand the mission of the Brothers of
the Sacred Heart and the charism of Fr. Andre
Coindre?

How would you articulate the mission of the
Brothers of the Sacred Heart?

How would you articulate the charism of Fr.
Andre Coindre?

How would you define “student discipline”?
What are your general feelings and thoughts
regarding student discipline at XXX?

How would you define or describe “mission
and charism aligned student discipline”?

Do you think students at XXX are disciplined
fairly and justly? If yes...how so? Can you
provide specific examples? If no...why not? Do
you have any reasons as to why not?

Do you think students at XXX are disciplined in
accordance with the mission of the Brothers of
the Sacred Heart and charism of Fr. Andre
Coindre? If yes...why? How so? Can you
provide some specific examples? If no...why
not? Can you provide some specific examples?
What specific policies and procedures related to
student discipline are in place at XXX that are
mission and charism aligned?

Do you have anything else you would like to
share?

For Just Teachers

How would you describe your classroom
management style?
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e How do you discipline students in the
classroom?

e Does the mission of the Brothers and/or the
charism of Fr. Andre Coindre inform your
classroom management or how you discipline
students? If yes...how so? Can you provide
specific examples? If no...why not? Do you
have any reasons why not?

e What, if any, professional development have
you partaken in specifically regarding mission
or charism oriented classroom management and
discipline?

For Just Administrators e How do you approach student discipline when
students are referred to your office?

e What factors influence your decisions when
determining consequences for student
misconduct?

e Does the mission of the Brothers and/or the
charism of Fr. Andre Coindre inform your
disciplinary decision-making? If yes...how so?
Can you provide specific examples? If
no...why not? Do you have any reasons as to
why not?

e How do you deal with repeat offenders/students
who are constantly referred to your office?

Participants varied in years of experience, educational background, content areas,
and demographic characteristics. Only members of the core administrative team
responsible for day-to-day operations were interviewed. Zoom generated automatic
transcripts, which I reviewed and corrected by rewatching each interview. Participants
were also given the opportunity to review their responses before coding. Participant

demographics are summarized in Table 2.
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Table 2

Participant Demographics

Participant ID | Gender | Years Employed at School
Al Male 11

A2 Female | 16

A3 Male 33

A4 Male 7

Tl Male 36

T2 Male 29

T3 Male 11

T4 Male 8

T5 Female | 11

Additionally, I collected data by analyzing the school’s written disciplinary

policies and procedures. These documents included formal materials (e.g., the Student-

10

Parent Handbook) and informal communications (e.g., email notifications) that varied in

intended audience and usage. I analyzed all documents using a Document Review Matrix.

Identifying information about the eight documents is in 7able 3.

Table 3

Document Identification

Student Commitment Contract

Document Title Orientation* | Intended User(s)**
Detention Assignment Notification | Internal Student and
Parent(s)/Guardian(s)
Detention Program Information Internal Faculty, Staff, Students and
Sheet Parent(s)/Guardian(s)
Detention Reflection Form Internal Student, Detention Supervisor,
Dean of Student Formation
Saturday Detention Program Internal Faculty, Staff, Students and
Information Sheet Parent(s)/Guardian(s)
Saturday Detention Program Internal Student and Dean of Student

Formation
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Student-Parent Handbook External All community members and
stakeholders

Student Behavior Workbook Internal Student, Parent(s)/Guardian(s),
Dean of Student Formation

Updated Detention Program External Faculty, Staff, Students and

Communication Parent(s)/Guardian(s)

*The documents had two distinct orientations. Internally oriented documents were
intended solely for members of the school community and were accessible only within a
specific, bounded context. Externally oriented documents were publicly available and
written for both the school community and a broader audience.

** The intended user specifies the group of individuals expected to view, read, or interact
with the document.

For this qualitative study, purposive sampling was employed. Purposive sampling
refers to the intentional process by which qualitative researchers choose specific
individuals or resources that will provide the most valuable insights into the research
question (Creswell & Creswell, 2018). Purposive sampling was appropriate for this study
because it allowed for the efficient use of limited research resources (Palinkas et al.,
2015).

Data collection continued until saturation was achieved. Saturation occurs when
additional data no longer produces new themes or categories within existing themes
(Newhart & Patten, 2018). After coding the ninth interview and eighth document, all data
segments were consistently categorized within existing codes, and additional data yielded
no meaningful variation. In total, the analysis produced 17 distinct codes and 647 coded
references across the nine interviews and eight written documents.

I analyzed the interview transcripts and written documents using Braun and
Clarke’s (2006) six-step thematic analysis and coded the data in NVivo. I began by

generating initial codes, systematically identifying meaningful segments relevant to the
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research question and labeling them with concise descriptors (Newhart & Patten, 2018). 1
then examined relationships among codes and organized them into preliminary themes.
These themes were reviewed and refined to ensure internal coherence and clear
distinction, with unsupported themes revised or removed. Data source triangulation,
defined as identifying credible themes across multiple data points (Patton, 1999), was
used to strengthen the analysis. Themes were considered well-established when
supported by at least two participants and corroborated by at least one document. After
finalizing and naming the themes, I developed the analytic narrative, integrating
representative quotations to enhance interpretive clarity and credibility (King, 2004;
Braun & Clarke, 2006).
Researcher Positionality and Mitigation of Bias

I, the lead researcher for this study, am employed at the school where the study
was conducted. As such, I remained attentive to the potential influence of my
positionality on data collection and analysis. Reflexive memo writing provides
researchers with a structured means of examining their own biases and subjectivities
(Lisi, 2016). Throughout the study, I engaged in ongoing reflexive memo writing to
critically reflect on how my professional responsibilities, relationships, and prior
experiences might shape my interpretations. This process supported a more deliberate
effort to center participants’ perspectives and represent their voices with greater

objectivity.
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Results/Findings

Major Finding 1: Reflective and Relational Approach

A prominent theme that emerged from interviews and document analysis was the
centrality of reflection and relationship in the school’s disciplinary approach. Across
interviews and documents, discipline was consistently framed as a pastoral, formative,
and reflective process that helps students internalize their actions, understand
consequences, and grow. Table 4 identifies the codes for this major theme/finding, along

with the number of cases that were coded and the total references for each.

Table 4

Codes and Cases: Reflective and Relational Approach

Codes Cases (n=17) Total References
Accountability 16 59
Channel of communication | 8 49
and management

Dignity of the child 11 45
Compassion 12 44
Conversational approach 9 40
Getting the student to think | 15 40
about their actions

Relying on and using 12 33
relationships

Student voice/advocacy 3 6

Reflection as Core to Discipline

Participants emphasized that engaging students in reflection through
compassionate, inquisitive dialogue helps students understand their behavior, its impact
on others, and build self-awareness. One administrator explained, “We’ll sit down and
ask, ‘How are you going to handle this?’”” Another added, “We say, ‘Let’s look at this

choice. Why did you make it? How did it violate our community?’” Teachers likewise
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highlighted reflection as central to discipline, describing the use of “reflective questions”
to increase awareness and prompt students’ “inherent self-regulation.”

Participants recognized adolescents’ developmental needs and the importance of
helping them make sense of their decisions. As one teacher shared, “A lot of kids are
immature and make poor decisions.” Another said, “Kids are impulsive. Getting them to
stop and reflect is key. So, I’'ll ask, ‘Why did you do that?’”

For several participants, reflection aligned with a broader philosophy of formation
and character development. One teacher stated, “Correcting a student is about teaching
them how to function in a productive society and helping them understand what’s
appropriate.” Another added, “I want them to develop a learned practice to pause and
analyze their actions and intentions so they can do so later in life.”

Institutionalizing Reflection: Detention and Behavioral Packets

The school’s emphasis on reflection is embedded in its formal disciplinary
processes. Detention, for example, includes a guided reflection. One administrator
explained, “Detention isn’t just sitting in a room. It’s time for reflection. We want
students to think about what they did and plan how they’ll handle similar situations in the
future.” The detention notice sent to parents describes detention as an “opportunity for
[Student Name] to reflect on choices and their impact on our community.”

During the final 15 minutes of detention, students complete a written reflection
addressing the behavior that led to detention, how it violated the Code of Honorable
Conduct, and their goals moving forward. For more serious or repeated infractions,
students complete a tiered behavioral reflection packet—an abridged version for minor

offenses and a comprehensive one for major cases. A passage from the Student Workbook
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explains the rationale: “Believing that the main factor in such decision making is
ignorance rather than malice, this book hopes to allow students to reflect on their actions
so they grow more empathetic and sensitive to others and to their own self-worth.”
Relational Approach and Subsidiarity

Participants consistently emphasized a relational approach to discipline, noting
that effective correction depends on an existing relationship between student and adult.
One administrator explained, “We prefer for the teacher or coach to handle something on
their own because we assume they have the relationship with the student.” Another added
that teachers should “use their personal experience with that student to determine an
appropriate response.”

This approach reflects the Catholic principle of subsidiarity, which promotes
addressing issues at the most immediate and appropriate level. In practice, this means
matters are typically handled by the adult closest to the student and situation. One
administrator noted that subsidiarity enables teachers “to exercise personal judgment and
act in the moment,” supported by a clear chain of command. The Student-Parent
Handbook reinforces this belief: for academic integrity violations, “The teacher
determines the appropriate academic response in consultation with the Vice Principal.
The Vice Principal maintains records and addresses repeated violations.” Likewise,
athletic policies direct concerns to be handled first between students and coaches,
escalating only if needed.

Dignity, Compassion, and Belonging
A pastoral tone permeates the school’s approach to discipline, reflecting its

commitment to dignity, compassion, and belonging. One administrator noted, “[W]e try
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to communicate to students: “You matter. We care about you. You belong here.””” This
sentiment echoed throughout participant responses, with references to a “pastoral
approach,” “showing love,” and “using as much compassion as possible.” Another
administrator explained, “Ideally, at the end of a disciplinary situation, the student knows
we’re handling it in a way that protects their dignity.”

Protecting student dignity is central to how discipline is understood and
administered. Teachers described avoiding “heavy-handed” approaches and emphasizing
respect. “I have to make sure that when I discipline a student, I’'m protecting their
dignity,” one administrator stated. Another added, “I’m always trying to respect the
dignity of the kids...I’m not lording over or dominating them.”

This commitment is reflected in the Detention Program Communication, which
emphasizes that corrective measures “maintain our belief that every student is known,
valued, and treasured even when correction is necessary.” The Student-Parent Handbook
reinforces the same ethos: “As a school community, we value every person...we will
exhibit hospitality, understanding, and acceptance to all.”

Student Voice and Due Process

Affirming student dignity also means ensuring that student voice and agency are
central to discipline. One administrator emphasized, “Students should be given a chance
to have their voices heard.” Another added, “We don’t have a simple yes-or-no policy
when it comes to discipline. What we have is a conversation with the student.” A teacher
echoed, “It’s a two-way conversation...students shouldn’t just be lectured to.”

For serious matters, the school convenes a Review Board to promote fairness,

voice, and community involvement. The Board includes the Dean of Student Formation,
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Vice Principal, the student’s counselor, a teacher of the student’s choice, and a teacher
who has never taught the student. The Student-Parent Handbook outlines the Review
Board process which includes multiple stages for articulation, response, and reflection.

Teachers who have served on Review Boards described them as deeply mission
driven. One reflected, “Every adult in the room was clearly focused on what was best for
the student and the charism was referenced explicitly multiple times.” Another added,
“...conversations were highly mission and charism oriented.”
Confidentiality and Trust

Several participants emphasized confidentiality as essential to preserving student
dignity and trust. One administrator stated, “In disciplinary matters, we maintain
confidentiality as much as possible.” Another shared, “There have been times when we
didn’t discipline a student the way a teacher expected, and I’ve had to say, “You don’t
know the whole story...You have to trust that it was seriously and thoroughly

299

considered.’” The Student-Parent Handbook affirms this principle, noting that
disciplinary matters remain confidential unless disclosure is necessary for the school
community.
Major Finding 2: Hope in Student Potential and Growth-Oriented Support

A second major finding from interviews and documents was the school’s hopeful
belief in each student’s potential and its commitment to growth-oriented support.
Participants described a future-focused mindset that views behavior not as a final

judgment but as part of a broader journey of formation. This hopeful stance rests on the

belief that all students can grow with appropriate guidance. Table 5 identifies the codes
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for this major theme/finding, along with the number of cases that were coded and the

total references for each.

Table 5

Codes and Cases: Hope in Student Potential and Growth-Oriented Support

Codes Cases (n=17) Total References
Student potential 16 58

Providing students with 15 44

support and help

Future behavior 15 32

Parent partnership 13 29

One administrator summarized this vision as “a trust in the educability and
inherent potential of each student.” Another added that “each student in our care is
capable of being educated and transformed into the best version of themselves.” A third
connected this hope to spirituality: “Every student has potential within them...someone
they could become, or in a spiritual sense, who God is calling them to be. Our mission is
to help students move toward that potential...to help them self-actualize.”

An essential part of this belief is refusing to reduce students to their worst
moments. While consequences are necessary, participants stressed that disciplinary
decisions should allow for reintegration and growth. As one administrator explained,
“Our goal is to help them reintegrate and understand that while there are consequences,
their mistakes don’t define them permanently.”

Meeting Students Where They Are

Hope in student potential is grounded in a realistic understanding of adolescent

development. Participants noted that adolescents are still growing, describing them as

“ignorant, naive, even foolish,” “still growing up,” and often “impulsive.” The school’s
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Student Workbook, assigned to students facing serious disciplinary consequences,
codifies misbehavior as “ignorance rather than malice.”

This developmental lens does not excuse misbehavior but situates it within a
framework of reality. Participants stressed that adolescents need coaching and guidance.
One teacher explained, “A kid who’s considered ‘tough’ doesn’t always get the attention
or support they need, and that’s often when they start acting out.”

Second Chances and Growth Opportunities

Granting second chances emerged frequently in participant responses and serves
as a cornerstone of the school’s approach to discipline. Because students are seen as still
developing and capable of change, the school prioritizes opportunities to reflect, learn,
and make amends. One administrator summarized, “Discipline here is always aimed at
second chances.” Another added, “We ask ourselves, ‘Have we done everything we can
for this student?’ If we’re unsure, the answer is to give another chance.” This refusal to
give up is evident in the school’s daily practice. Teachers echoed this mindset: “You
work with them assuming you can bring them around,” and “You have to give kids an
opportunity to improve.” Participants emphasized that second chances are not leniency
but expressions of mission-driven accompaniment. As one reflected, “When I see
teachers who refuse to give up on kids, that’s exactly what we are all about.”

The school’s policies mirror this redemptive orientation. The Student-Parent
Handbook states that disciplinary responses are “designed to ensure that the misconduct
is not repeated. Whenever possible, a response will foster growth, formation, and

understanding.” Detention reflections echo this aim: “This reflection is designed to help
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you grow from this experience and become a stronger member of our [school]
community.”

Even in serious cases, growth remains central. After major infractions,
administrators support reintegration through a Student Commitment Contract, which
states: “I make these commitments with the intention of becoming the person I am called
to be and the [person] our community needs me to be.” This language reflects a forward-
looking vision of who students are becoming.

A growth-oriented philosophy also informs the school’s response to substance-
related violations, emphasizing intervention and support over punishment. This
restorative orientation is codified in the Student-Parent Handbook, which permits self-
referral and access to support services in place of disciplinary consequences.

Trust as a Hallmark of Formation

Closely tied to formation is the theme of trust. Participants described trust as a
strategic practice and moral stance. The Student-Parent Handbook identifies trust as a
defining feature of the community, describing the school as a “faith-filled environment of
compassion, sanctuary, and trust.” One administrator declared, “The trust we extend to
our students sends a very clear message: ‘You are more than the sum of your actions.
You are more than your worst mistake.’”” This trust underpins decisions to give students
responsibilities even after disciplinary issues. Extending trust communicates belief in
students’ potential.

Navigating Tensions
Participants were candid about the tensions that accompany a hope-centered,

growth-oriented philosophy. They acknowledged that offering repeated second chances
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can frustrate students and faculty and may appear inconsistent. One administrator
admitted, “In the immediate moment, offering yet another chance can erode
trust...Students might feel others aren’t receiving the consequences they deserve, or that
certain students keep getting chance after chance.” Yet despite these challenges,
participants affirmed hope as a disciplinary anchor. “Helping our students become who
they are meant to be only happens if we refuse to give up on them,” one administrator
reflected.
Parent Partnership

Finally, parent partnership emerged as essential to sustaining growth-oriented
discipline. Administrators described the family-school relationship as a collaborative
effort supporting student accountability and formation. Parents participate in Review
Boards, sign behavioral reflection workbooks, and receive detention notifications
outlining expectations for engagement. Detention communications home emphasizes
shared responsibility: “Parents are encouraged to support their student’s accountability...
discuss the importance of honorable conduct at home; communicate with school
counselors if patterns emerge.” The Student-Parent Handbook frames this partnership as
a condition of enrollment, stating that parents are expected to uphold school expectations
and maintain open, respectful communication. In some cases, breakdowns in this family-
school partnership have led to separations, underscoring the seriousness with which the
school views shared responsibility.
Major Finding 3: Contextual and Individual Considerations

A third major theme that emerged was the significance of contextual and

individual considerations in shaping disciplinary responses. Participants consistently
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emphasized that disciplinary decisions are not made in isolation or according to rigid
formulas. Instead, decisions are informed by a nuanced understanding of individual
students, situational specifics, and environmental factors. Table 6 identifies the codes for
this major theme/finding, along with the number of cases that were coded and the total

references for each.

Table 6

Codes and Cases: Contextual and Individual Considerations

Codes Cases (n=17) Total References
Individualized/person 11 58

specific

Seeing the bigger picture 11 41

Every Student and Every Situation Is Unique
Participants repeatedly stressed that no two disciplinary cases are the same.

Participant responses included statements like “depends on each individual student’s

99 ¢ 99 ¢

situation,” “no two situations are the same,” “every kid is different,” and “it’s very
situational.” Accordingly, it is clear the school believes that effective disciplinary
responses are individualized rather than standardized.
Understanding the Whole Story

A central part of this individualized approach is understanding the full story
behind an incident. One administrator noted, “There’s always something that led up to it,
or another student involved, or another layer to the story.” Teachers similarly emphasized

the need to understand the why behind behavior, recognizing that “there’s more to their

story than you see on the surface.”
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Individualized Responses and Administrative Flexibility

Participants also highlighted the administrative flexibility required to tailor
consequences to students’ circumstances. As one administrator explained, “Corrective
measures might look different from one student to the next. What’s fair and appropriate
for one student might not be for another.” Another added, “Sometimes I take a student’s
home life or parent situation into account when deciding what to do.” A third
summarized, “Ultimately, I’m always trying to figure out the best approach for this
individual student.”

Structurally, school policies grant administrators discretion in disciplinary
matters. The Student-Parent Handbook states: “When a student violates the Code of
Honorable Conduct, appropriate corrective actions may be imposed. The appropriate
response is determined by the administration.” It further notes that, while a violation
remains a violation, “intent, circumstances, history of prior violations, and other factors
are considered when consequences are determined.” Additionally, the handbook also
allows for unanticipated situations: “The [school] Student-Parent Handbook does not
cover all possible scenarios... The administration has the right to amend and/or alter the
Handbook at any time... and is the final authority on its interpretation and enforcement.”
Major Finding 4: Sanctuary and the Common Good

A fourth significant theme to emerge was the concept of the school as a
sanctuary—a safe, sacred space for all. Participants’ responses and written documents
emphasized that student discipline is about correcting individual behavior while also
preserving the integrity and safety of the whole community. The importance of

communal protection was evident across sources. Table 7 identifies the codes for this
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major theme/finding, along with the number of cases that were coded and the total

references for each.

Table 7

Codes and Cases: Sanctuary and the Common Good

Codes Cases (n=17) Total References
Maintaining sanctuary 9 29
Structured and ordered 9 27
environment
Financial and tuition 5 13
considerations
The School as Sanctuary

The term “sanctuary” appeared frequently in both interviews and documents. The
Student-Parent Handbook declares: “A faith-filled environment of compassion,
sanctuary, and trust are hallmarks of the [school] community,” and states that all
individuals should feel secure and “know they are known, valued, and treasured.”
Participants echoed this sentiment with statements such as, “We need to protect this
place” and “Students and faculty should feel safe and welcome here.” One administrator
distinguished between “the sanctuary of the community as a whole” and “the sanctuary of
each individual student,” emphasizing that both must be protected. Another connected the
concept of sanctuary directly to mission, explaining that when some students are not
experiencing care, support, or formation, “we aren’t living up to the product we claim to
offer.”

Disruption, Safety, and Taking a Stand
Protecting sanctuary includes taking a firm stance when behavior threatens school

safety or culture. One administrator stated, “No one should be allowed to steal another
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student’s education or diminish their experience here.” Another added, “When a student
makes life unsafe for others, severely compromises the educational experience, or
becomes toxic to the environment, we take a hard line.”

Participants offered concrete examples of this firm approach. “If you’re creating
an unsafe environment, that’s going to get you sent home,” one administrator said. “If
you’re willfully disrespectful to a teacher, that’s going to get you sent home.” Another
explained, “When a student’s behavior begins to undermine the culture or compromise
sanctuary...that’s when it’s time for them to go.”

Written documents reflect this same priority. The school’s detention program
description states, “This program emphasizes personal responsibility, reflection, and
academic productivity while maintaining the sanctity of our learning environment,” and
provides opportunities to “ensure the security of others by addressing behavioral
patterns.”

Community Impact and Decision Making

Administrators emphasized that disciplinary decisions are carefully made
considering their impact on the broader community. One explained, “We make decisions
about what’s best for the entire community.” Another added, “You have to think about all
the others who are affected and trying to do the right thing.” These considerations extend
beyond campus boundaries. The Student-Parent Handbook notes that certain off-campus
behaviors may still result in disciplinary action, reflecting the belief that student conduct
influences community trust regardless of where it occurs.

Administrators acknowledged that difficult decisions, including dismissals, are

sometimes necessary to protect the common good. “There are times we’ve had to ask
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students to leave when they are unsafe to themselves or others,” one administrator said.
The Handbook affirms this authority: “[The school] reserves the right at any time to
dismiss a student whose conduct or attitude is contrary to the Mission, Charism, or Code
of Honorable Conduct and whose continued enrollment is detrimental to others.”

Importantly, disciplinary decisions are often visible. One administrator noted,
“The hardest part about discipline is considering all the constituents...including everyone
watching.” Others agreed that students, parents, and faculty closely observe how cases
are handled: “Every decision the Dean makes impacts the entire community. Kids are
watching. Parents are watching. Faculty are watching.”
Discipline and Enrollment: Ethics over Economics

An interesting thread in participant responses involved the relationship between
discipline and financial considerations. All administrators definitively rejected the idea
that tuition and enrollment influence disciplinary decisions. Statements on this topic
included: “Never has crossed my mind,” “Absolutely not,” “Enrollment numbers or
tuition has not factored into a disciplinary decision,” and “We don’t make decisions
based off tuition.” One administrator emphasized, “If five students need to go because of
the negative influence they’re having on the school community, then those five students
need to go.” Another agreed, “I am not going to keep two bullies just because I need two
tuition checks.”

At the same time, participants acknowledged that failure to respond appropriately
can risk the trust of families and potentially be a factor in their continued enrollment. As

one administrator admitted, “I received several emails from parents saying they were so
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upset about a situation that if the school hadn’t responded the way we did, they would
have withdrawn their children.”

Discussion

The findings of this study reinforce and extend existing scholarship on Catholic
education, discipline, and whole-person formation. Consistent with Groome’s (2021)
assertion that Catholic education aims to form both mind and heart, teachers and
administrators in this Brothers of the Sacred Heart high school described discipline as a
formative process rooted in respect for human dignity. The emphasis on reflection,
relationality, and student voice parallels restorative justice literature, which highlights the
importance of dialogue, reconciliation, and accountability in cultivating healthy school
cultures (Hendry, 2009; Morrison, 2005, 2011; Schultz, 2024). Yet the findings extend
this literature, by showing how discipline in Catholic contexts is restorative in addition to
being centered on orienting students toward the person they are called by God to be,
revealing a deeper spiritual anthropology.

These results also highlight how the Brothers’ mission and charism of Fr. Andre
Coindre concretely shape disciplinary practice. While much of the existing literature
speaks broadly about Catholic schools’ emphasis on mission and identity (e.g., Cook,
2015), the findings of this study demonstrate how a particular religious order’s governing
documents guide the concrete enactment of discipline in a contemporary, largely lay-led
context. Practices such as reflective detention assignments, Review Boards, and growth-
oriented reintegration directly embody the Brothers’ principles of “friendly discipline”
and the Way of Trust (BOSH, 1985/2007, 2000/2007; Couvillion, 2003). The findings

also reflect Br. Rene Sanctorum’s (2009a, 2009b) pedagogy of trust and principles of
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compassion which calls for educators to pair clarity of expectations with mercy and
forgiveness so that discipline shapes conscience, forms character, and reflects the love of
Christ. Through these practices, the school operationalizes the Brothers’ long-standing
conviction—rooted in Coindre’s (1818) Prospectus of 1818—that “hope for their
transformation must never be lost.”

The findings also illuminate a form of an individualized and person-centered
justice, wherein administrators insist on hearing the whole story, weighing intent and
context, and tailoring responses to individual students. Individual attention is echoed in
each of the ten governing documents of the Brothers considered for this study (BOSH,
1985/2007, 2000/2007, 2007, 2019; Couvillion, 2003; LeBlanc, 2023; Sanctorum, 2009a,
2009b). These documents repeatedly direct educators to know the young people entrusted
in their care personally, respect their developmental pace, and engage each student with
patience and prudence. The findings revealed that teacher and administrator discretion,
while sometimes misinterpreted as inconsistency, was shown to function as prudential
judgment, allowing formation to be adapted to an individual student rather than dictated
by rigid precedent.

The study also highlights the school’s understanding of itself as sanctuary, a
concept deeply embedded in the Brothers’ governing documents. Educational Mission
and Ministry (BOSH, 1985/2007), Charism and Mission (BOSH, 2000/2007), Partners
in Mission (BOSH, 2019), and Building Hope Today (LeBlanc, 2023) describe Brothers’
school communities as sanctuaries where every student is known, valued, and treasured.
Participants extended this vision by explaining how sanctuary requires both mercy for

individuals and responsibility to the common good. When behavior threatens safety or
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corrodes the school’s culture, educators in Brothers schools are called to draw firm
boundaries in service of protecting the shared sacred space. This mirrors Coindre’s
(1823) own zeal—his conviction that love must be both tender and strong—and
corresponds with the Brothers’ commitment to fostering environments marked by trust,
compassion, belonging, and mutual respect (BOSH, 1985/2007, 2000/2007, 2007, 2019;
Couvillion, 2003; LeBlanc, 2023; Sanctorum, 2009a, 2009b).

At the same time, the findings of this study reveal tensions inherent in balancing
mercy, justice, and community well-being. Participants acknowledged that repeated
second chances can test institutional credibility and sometimes frustrate faculty or
students who expect stricter accountability. This mirrors broader debates in restorative
justice and educational leadership, where leaders must negotiate the paradox of offering
care while preserving fairness, trust, and optics within the community (Valente et al.,
2019). The school’s approach illustrates both the promise and the difficulty of mission-
driven discipline: while firmly grounded in hope and compassion, it requires constant
discernment to ensure that individual accommodations do not undermine the sanctuary
and well-being of the wider community. This tension, which is a concept mentioned in
some governing documents (e.g., BOSH, 2019; LeBlanc, 2023), is not a flaw but a
feature of a mission and charism centered model, which holds together compassion and
accountability.

Finally, this study contributes to leadership literature by emphasizing the
centrality of subsidiarity and relational authority in Catholic education. Rather than
relying on uniform policies or top-down enforcement, administrators and teachers

described discipline as most effective when handled by the adult with the closest
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relationship to the student and when administered with both care and compassion. This
confirms research on distributed and mission-driven leadership, which suggests that
Catholic schools thrive when authority is exercised collaboratively and in alignment with
shared values (Gabert, 2017; Ferrari et al., 2010; O’Connell, 2012).
Conclusion/Implications

This study examined how teachers and administrators understand and maintain
student discipline in accordance with the governing documents of the Brothers of the
Sacred Heart. Findings revealed that discipline at this school is rooted in reflection,
relational trust, dignity, and hope in student potential—all of which reflect the Brothers’
mission and the charism of Fr. Andre Coindre, as well as the broader Catholic
educational mission of whole-person formation. Rather than viewing misbehavior solely
through the lens of control or exclusion, participants framed discipline as an opportunity
for reflection, growth, reintegration, and transformation. In this way, disciplinary
practices were corrective and formative.

The implications of this study are significant for Catholic educational leadership.
The findings illustrate how a school can operationalize its mission and charism in
everyday disciplinary policies and procedures. As such, this study contributes a
distinctive voice to scholarship on Catholic education by showing how a specific
religious order translates its beliefs and commitments into daily disciplinary encounters,
thereby sustaining Catholic identity in lay-led schools. For leaders seeking to strengthen
their school’s Catholic identity, discipline may serve as both a practical and symbolic

arena where the values of the Gospel and the school’s mission and charism are made
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tangible. Simply put, this study emphasizes that mission-driven clarity helps schools
mitigate issues in practice.

Second, the findings suggest that Catholic schools have the potential to contribute
uniquely to broader educational conversations about restorative discipline practices. The
Brothers’ emphasis on dignity, compassion, and trust aligns closely with contemporary
movements away from punitive models of discipline (Schultz, 2024; Morrison, 2005). By
framing discipline as formative and relational, Catholic schools can model alternatives
that prioritize human dignity and community well-being, offering lessons for faith-based
schools and for all educational contexts.

Finally, the study raises questions for future research and practice. Some of these
questions include: How do students themselves experience certain disciplinary practices
(i.e., reflection, second chances, and dignity protection)? To what extent do these
approaches translate across Catholic schools with different missions and charisms or
governance structures? Future studies might employ multi-site or comparative designs to
explore these questions. For practitioners, the findings underscore the need for ongoing
formation of faculty and staff, intentional alignment of policies with mission, and
transparent communication with stakeholders (i.e., parents) to sustain partnership and
trust in a uniquely mission-based discipline system.

This project highlights that discipline, when animated by faith, mission, and
charism, is an integral dimension of student formation and student life at a Catholic
school. For Catholic schools navigating questions about how to sustain Catholic identity,

discipline is a powerful way to embody mission, witness to Gospel values, and form
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tolerant, just, and involved men and women of faith who accept the task of building the

Kingdom of God.
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SECTION THREE:

PRACTITIONER RECOMMENDATION PLAN



RECOMMENDATIONS FROM MILLETT 1
Self-Reflections of the Practitioner-Scholar

My experience in Creighton’s Doctor of Education in Interdisciplinary Leadership
program has been transformative and grounding. The program has been a journey of self-
discovery and scholarly formation, and has definitively shaped how I think, lead, and
serve. Throughout the program, I have been challenged to question assumptions, integrate
faith and intellect, and lead through relationships. My experience has deepened my
conviction that authentic leadership requires reflection, courage, and a willingness to
grow into the fullness of one’s vocation. Moreover, this conviction reflects the Jesuit
commitment to the unity of heart, mind, and soul, wherein intellectual rigor, ethical
responsibility, and personal formation are understood as inseparable dimensions of
authentic leadership practice.
The Value of Community

Participating in the Creighton Ed.D. program has given me the opportunity to
learn alongside professionals from across the country and around the world. Each of my
classmates and instructors had different professions, life experiences, cultures, and family
lives which enriched the courses and challenged me to think beyond my own perspective.
In continually thinking beyond my own perspective, I found myself consistently edified
by the community around me. In turn, the program reminded me that learning is a
communal endeavor. The insights, questions, and witness of my peers sharpened my
thinking and shaped my professional development perhaps more than any individual
reading or assignment. We became men and women for and with others, and we were
committed to the collective pursuit of shared understanding. Meaningful learning

environments require trust and psychological safety. As Edmondson (2018) explained,
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“for knowledge work to flourish, the workplace must be one where people feel able to
share their knowledge...concerns, questions, mistakes, and half-formed ideas” (p. xiv).
The Creighton community embodied this kind of environment; authentic knowledge
sharing, even if it was not fully formulated and “messy,” was welcomed and encouraged.

Within this context of trust, I experienced significant personal and intellectual
growth. The openness of the community not only supported dialogue but also challenged
me to confront my own assumptions. As Nagel (2011) noted, “we can get in trouble with
our worldview when we make assumptions about others without being aware of why”
(3:49). My experience within the program affirmed this assertation. Through ongoing
reflection and engagement with others, the Creighton community helped me recognize
blind spots, question assumptions, and grow in both self-awareness and understanding.
An Interdisciplinary Understanding of Self and Others

My experience in the program cultivated in me what Montuori and Donnelly
(2019) called the “interdisciplinary self.” I am now someone who, with curiosity and
empathy, thinks from multiple perspectives and embraces the complexity that comes
from such. My growth and development into an interdisciplinary practitioner-scholar
directly shaped my dissertation methodology, where I sought to let the data I collected
reveal the school’s disciplinary composition and texture. In many ways, the collaborative
spirit of my courses and cohort became a model for how I approached my qualitative
inquiry: with humility, openness, and recognition that answers emerge most fully from a
complete and natural perspective.

Pasquesi (2020) described interdisciplinary education as an approach that

connects the “intellectual, social, and emotional facets of learning” to cultivate a sense of
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wholeness (p. 32). Upon reflection, interdisciplinary education aligns closely with the
mission of my professional workplace which is centered around the holistic formation of
students and the integration of body, mind, heart, and soul. Accordingly, perhaps my
professional environment is a living case study of interdisciplinary practices. My
classroom is not simply a place to teach history, nor is the soccer field simply a place to
coach soccer; they are both spaces (as every space is within the school) where faith,
reason, and whole-person development can and should be intentionally woven together.
In this integrated environment, I am beginning to understand my vocation as an educator
not as one of separate duties—teacher here, coach there—but as one unified mission.
Adopting an interdisciplinary mindset has reshaped how I understand
organizational life. I now appreciate the delicate balance between innovation and
tradition, recognizing that meaningful transformation must honor the institutional
memory that gives a community its identity. Constantinescu (2021) observed that
effective leaders value “organizational memory and knowledge,” preserving what is
essential while discerning what needs to evolve (p. 123). In my school community, this
means respecting the long-standing traditions of the Brothers of the Sacred Heart and the
school while thoughtfully introducing new ideas and programming. Cancellieri et al.
(2023) framed this dynamic well, noting that tradition and innovation can be “mutually
reinforcing rather than opposing” (p. 15). Embracing this integration has helped me
navigate change with reverence and creativity. Additionally, the integration of tradition
and innovation has helped me understand that the role of an effective leader within the
school community is not to reinvent so much as it is to steward. In this way, leadership

becomes less about dramatic moments of action and change. As Frei and Morriss (2020)



RECOMMENDATIONS FROM MILLETT 4
observed, “the daily work of leading is much quieter and less dramatic than the
leadership stories that have captivated us as children” (p. 4).

Moreover, interdisciplinary thinking has also helped me appreciate what Block
(2018) called the “fabric of community” (p. 9). My experience at Creighton, particularly
with my cohort and through relationships forged with my instructors, reaffirmed that
quality leadership is inherently communal. Quality leadership is about fostering
belonging and encouraging dialogue in spaces where every voice is valued. Such a view
of leadership underscores the importance of appreciative inquiry in collective formation.
When leaders create space for authentic questions to be asked by all, they cultivate the
conditions where genuine transformation can take root. To this end, Block (2018)
reminded that “questions open the door to the future” (p. 105). In this regard, [ view
leadership as the practice of asking the right questions that spark growth and invite shared
discernment.
Connections to My Dissertation and Professional Goals

My dissertation journey was both an academic inquiry and a personal formative
leadership experience. As I moved through data collection, analysis, memo writing, and
reflection, I came to see more clearly that leadership within is fundamentally relational.
My study revealed that effective leadership is not seen primarily through authority or
control, but through presence, empathy, and a deep attentiveness to an individual.

My dissertation journey led me to more fully appreciate leadership as a practice
rooted in service. In many ways, what I observed in the data reflects the core tenets of

servant leadership. As Northouse (2022) explained, servant leaders are those who
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“empathize with followers and nurture them” (p. 253). Within the context of discipline,
this meant approaching students as people in need of compassionate care and coaching.

When educators lead with empathy and intentionality, they cultivate a school
environment that is both structured and supportive, one that strengthens the community
while remaining deeply aligned with mission. As Frei and Morriss (2020) argued,
“leadership is about empowering other people as a result of your presence—and making
sure that impact continues into your absence” (p. 4). In this sense, the true measure of
leadership is the lasting formation and growth of those entrusted to the leader’s care.

As I step into future roles of educational leadership, I hope to cultivate a culture
of healthy organizational citizenship. Bolino et al. (2015) defined organizational
citizenship as the “voluntary and discretionary behavior” that promotes the overall
effectiveness of an organization (p. 57). These behaviors include volunteering within the
school, helping colleagues, mentoring students, offering support without being asked, and
contributing beyond one’s formal duties. I believe these behaviors are critically important
and must be practiced by the majority of faculty and staff for a school to truly thrive.
Encouraging this spirit of voluntary contribution is, in many ways, another expression of
servant leadership: a way of nurturing a community where people choose to go the extra
mile because they feel valued, connected, and committed to the collective good.
Developing New Ways of Knowing

Perhaps the most transformative outcome of my Creighton experience has been
the development of new ways of knowing. Early in the program, I saw leadership
primarily as effectiveness such getting results, possessing answers, achieving goals, and

forwarding progress. But, as Johnson (2024) warned, a singular focus on results can lead
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to a “moral vacuum” if leaders neglect how outcomes are achieved (p. 51). Through self-
reflection and feedback, I began to recognize that my strength and focus of being results-
oriented could also be a weakness if not balanced by empathy and patience. As Clear
(2018) asserted, “you do not rise to the level of your goals. You fall to the level of your
systems” (p. 27). This insight challenged me to think less about outcomes alone and more
about the structures, habits, and relationships that produce those outcomes. As such, I am
now more cognizant of slowing down, listening, and intentionally creating conditions that
foster growth rather than simply pursuing results.

Additionally, this experience required embracing discomfort and uncertainty.
Adam Grant (2023) noted, “traveling great distances requires the courage to seek out the
right kinds of discomfort” (p. 22). Learning to sit within tension and complexity has
ultimately expanded my capacity to lead with greater humility and adaptability.

The Jesuit values embedded in this Creighton program have also impacted my
ways of knowing. Concepts like cura personalis (care for the whole person) and magis
(the greater good) as well as the practice of discernment have given me a spiritual and
contemplative lens through which to understand leadership and practices within my
professional workplace. Lowney (2003) noted that Jesuit leaders “bring the most
important skill they need to thrive in unfamiliar and challenging environments: self-
awareness” (p. 106). I have learned that self-awareness allows me to act and lead with
humility and to navigate ambiguity with courage and trust.

This experience and dissertation process required honesty and patience with
myself and others as well as perseverance and grit. The entire Ed.D. program was filled

with examples of what Northouse (2022) described as adaptive leadership practices in
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which leaders help people face challenges without easy answers. The process pushed me
to think systemically and to be okay with holding tension between competing truths. In
doing so, I learned that developing new ways of knowing is about cultivating the capacity
to learn and adapt while being uncomfortable.
Carrying the Learning Forward

My Creighton experience will not end with the completion of my dissertation; I
know it will continue to shape how I live, lead, and teach. In my future work, I hope to
design professional development programs rooted in servant leadership and
interdisciplinary formation. I want to help educators and administrators rediscover the
moral and spiritual center of their vocation by helping them see that the ministry of
education is about accompaniment and service. [ am also committed to sustaining
research on mission-based discipline in schools and helping Catholic schools navigate the
tensions between tradition and innovation, as well as mercy and justice. I will carry
forward a renewed sense of hope, believing that faith-inspired, interdisciplinary
leadership can indeed transform individuals and institutions from within. My time at
Creighton has made me a better leader but, more importantly, it has made me a more
reflective and empathetic person.

Leadership Philosophy Statement

Leadership is a responsibility; it is an ongoing act of influence that calls the so
called “leader” to bring light rather than shadow into the lives of others (Johnson, 2024).
As such, my leadership philosophy centers on the belief that leadership is not defined by
title or position, but by one’s response to the needs of others and the demands of the

moment (Lowney, 2003; Montuori & Donnelly, 2019). To lead, therefore, is to respond
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courageously and creatively to life’s circumstances, to seek the common good, and to act
with integrity, humility, and hope.
My Leadership Core Beliefs and Values
At the heart of my leadership philosophy are three interdependent convictions:
1. Leadership is relational. Leaders, through trust, empathy, and moral
responsibility, have a duty and obligation to illuminate the paths of others through

relationships (Johnson, 2024).

2. Leadership is service. Leaders put the needs of others before their own, acting in
solidarity and love (Northouse, 2022). True leaders selflessly empower followers
and create structures that help others flourish (Liden et al., 2014). Leaders are

stewards of their organizations and the people that comprise them.

3. Leadership is formation. Leadership is a lifelong process of self-awareness,
reflection, and alignment between one’s values and one’s actions (Grojean et al.,
2004; Lowney, 2003). Leadership demands an openness to growth and an

openness to self-actualization.

Leadership is relational

Johnson (2024) asserted that leaders have the power to “illuminate the lives of
followers or to cover them in darkness” (p. 2). Ultimately, my goal as a leader is to be a
source of light to others. Effective leaders must be intentional about how they exercise
influence, recognizing that people look to them for direction, guidance, and example
(Kremer et al., 2019). Grojean et al. (2004) similarly noted that “leaders influence the

perceptions of members which lead to norms and expectations of appropriate conduct”
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(p. 224). Therefore, a leader’s credibility is grounded less in authority and more in
integrity, empathy, accompaniment, and consistency between words and actions.
Leadership, then, is lived out most authentically in the ordinary moment in tone and in
presence. It is in these ordinary moments that leaders either become bearers of light or
sources of darkness.

Quality leadership requires relational trust and showing care to followers. Frei and
Morriss (2020) argued that “trust is the emotional framework that allows [leadership] to
be freely exchanged” (p. 33), and that people trust leaders when they experience
authenticity, logic, and empathy (p. 34). This reinforces my belief that leadership is lived
most authentically through presence, consistency, and genuine care for others.
Furthermore, trust is not only relational but also organizational. Frei and Morriss (2023)
noted that “trust was the cultural architecture on which [leaders’] accelerated pace was
built” (p. 6). In this way, relational leadership becomes the foundation for both individual
and institutional success.

Grojean et al. (2004) argued that “the behavior of leaders is a powerful
communication mechanism” that conveys an organization’s true values and expectations
(p. 228). Relationships, then, are the medium through which virtues and ethics are lived.
Accordingly, leaders must be willing to listen, understand diverse perspectives, and
acknowledge the inherent dignity of others. Quality relationships require transparency,
fairness, and care for both people and processes (Kremer et al., 2019). Johnson (2024)
reminded us that ethical climates are sustained through a just love and concern for others.
Grojean et al. (2004) highlighted that leaders influence ethical climates through

modeling, mentoring, and reinforcement.
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Additionally, quality leadership demands self-awareness. Ciulla and Forsyth
(2011) highlighted that people expect their leaders to be both competent and morally
commendable, and that the two qualities are often intertwined. This alignment between
moral integrity and professional competence fosters relationships built on trust and
respect. In an age when ethical lapses can erode professional systems and entire
communities, leaders have a sacred responsibility to serve as moral anchors to their
followers and organizations. In sum, ethical leaders are those who do the right thing, the
right way, for the right reason, at the right time.
Leadership is service

Leadership is an act of service. Constantinescu (2021) reminded us that effective
leaders act as “enablers of the talents, skills, abilities, and energy” of others (p. 121).
Northouse (2022) defined servant leadership as a model in which leaders “attend to the
concerns of their followers, empathize with them, and nurture them” (p. 253). Servant-
leadership challenges one to shift their focus from self-interest to the interest of others.
Servant-leadership asks not, “What can I achieve?” but “Whom can I serve and how can |
help them flourish?” This aligns closely with Frei and Morriss’s (2020) assertion that
“your job as a leader is to create the conditions for the people around you to become
increasingly effective” (p. 5). Leadership, therefore, is not about personal success, but
about enabling the success of others. This perspective reframes leadership as a form of
responsibility for the experiences of others. Frei and Morriss (2020) described this as a
leader’s “radical responsibility for the experiences of other people” (p. 10), a notion that

resonates deeply with my understanding of leadership as both moral and relational.
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Liden et al. (2014) argued that servant leaders foster “serving cultures” in which
individuals and teams achieve higher levels of trust, performance, and commitment. I
have witnessed this firsthand as a teacher, coach, and person: when people feel genuinely
valued and supported, they rise to meet expectations and are motivated to contribute
more. Hence, servant leaders empower their followers and nurture their growth toward
self-actualization. Additionally, Khanin (2007) described true leaders as those who
“aspire to resolve the most urgent problems facing not just their own organizations, but
also the world community” (p. 23). This global orientation posits leadership as
participation in the wider work of human development and solidarity.

Leadership is ongoing formation

Leadership is an ongoing journey of formation. Leadership requires a
commitment to continual growth and development. As Grant (2023) suggested, “there’s
no higher value than aspiring to be better tomorrow than we are today” (p. 233). This
reinforces my belief that leadership is not a destination, but an evolving process of
becoming—one that requires humility, reflection, and a willingness to grow through both
success and failure.

Lowney (2003) argued that “everyone is a leader, and everyone is leading all the
time,” a reminder that leadership is inseparable from life itself and everything from
emotions to actions therein (p. 17). This perspective posits leadership as a daily practice
of living, suggesting that as we continually grow throughout life, we likewise grow in our
capacity to lead.

Lowney (2003) and Grojean et al. (2004) both emphasized that effective

leadership emerges from continual self-reflection and alignment between personal values
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and actions. Self-reflective formation is courageous; it requires someone to continually
confront their blind spots, to reconcile their passions and emotions, to be okay with
uncertainty, and to fully embrace their successes and failures.

Moreover, Johnson (2024) noted that “supportive organizations believe in
continuous learning,” and the same can be said of supportive leaders (p. 54). Supportive
leaders lean into their duties and responsibilities as opportunities for professional
development, adaptation, and innovation. In this sense, leadership is as much about
becoming as it is about doing or being. In other words, just because someone is appointed
to a leadership position does not mean that they have “made it” or should be like they
always have been, rather, they are just arriving, and they should be willing and able to
change as circumstances arise.

Leadership in Education

My vocation as an educator shapes the way I understand leadership. Schools, or
rather any arena where learning takes place, are communities of formation where both
students and adults integrate knowledge, virtue, character, and belonging. As Santamaria
and Santamaria (2015) asserted, educational leadership must be culturally responsive,
inclusive, and future-oriented, working toward global human development and social
justice. I see my role as an educational leader as accompanying others: helping students
and colleagues recognize their gifts, grow in resilience, and see themselves as capable of
meeting every challenge set before them. Northouse (2022) explained that effective
leaders adapt their style to the competence and commitment of their followers, blending

directive and supportive behaviors as appropriate (p. 109). In schools, this means living
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the Jesuit value of cura personalis by attending to individual context and needs while
affirming inherent dignity.

Systematically, Boylan (2018) noted schools can inadvertently stifle leadership
development due to rigid hierarchies. To counteract this, I believe educational leaders
must intentionally cultivate leadership and shared decision-making. A great example of
such is the Brothers of the Sacred Heart’s Coindre Leadership Program which is an
intensive training program for leaders and mentors in Brothers schools. When the “next
generation” is identified, empowered, and trusted, the entire institution will grow to be
more successful, adaptive, and mission-driven (Kremer et al., 2019).

Ultimately, authentic educational leadership is an expression of cura personalis,
the Jesuit principle of care for the entire person. It challenges leaders to attend not only to
academic achievement, but also to the emotional well-being, ethical development, and
spiritual growth of every individual within the school community. Furthermore, this
holistic vision aligns with the Jesuit call to form men and women for and with others.
Educational leaders are tasked with cultivating communities grounded in service and
justice in which all members learn for and with others. Educational leaders can support
this cultivation by modeling humility, fostering collaboration, and ensuring that policies,
practices, and cultures reflect a commitment to human dignity and the common good.
Educational leadership, then, is an act of accompaniment—journeying with students,
colleagues, and families in the formative work of uplifting others and advancing the

common good.



RECOMMENDATIONS FROM MILLETT 14
Summary

Creighton’s interdisciplinary approach has taught me that leadership is a synthesis
of head, hands, soul, and heart. It helped me to realize and name my ultimate aspiration:
to lead with integrity of intention and integration of purpose as a vocation for service in
the world. Drawing from Jesuit spirituality, I see leadership as an invitation to pursue the
magis—to seek the more that brings greater good and deeper love into human
communities. Additionally, Creighton’s interdisciplinary approach has taught me that
scholarship provides frameworks, practice provides context, and reflection provides
meaning to leadership. I now view myself as a practitioner-scholar—someone committed
to both understanding and embodying leadership that is ethical, reflective, and service-
oriented.

Addressing the Aim Statement

The Aim Statement presented in my Proposal remains consistent with my Aim
Statement post-study. With the results of this dissertation in practice, I aim to contribute
to the scholarship on Catholic education and student discipline. This dissertation in
practice seeks to help Catholic school leaders understand how their school’s mission and
associated charism influence school policies and procedures. Additionally, this
dissertation in practice aims to identify ways Catholic school teachers and administrators
can deepen their understanding of the school’s mission and the charism of the religious
founder behind the school’s religious order.

With the results of this dissertation in practice, I aim to provide recommendations
on how Catholic school teachers and administrators can discipline students in accordance

with their school’s mission and identity. With the results of this dissertation in practice, I
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hope to provide Catholic school leaders with recommendations for fostering a school

environment where decisions, actions, and policies—specifically those related to student

discipline—are consistent with and reflective of their school's mission and identity.
Proposed Recommendations

The findings of this study revealed a coherent mission-aligned philosophy and
practice of student discipline at a Brothers of the Sacred Heart high school. The findings
affirmed that student discipline impacts school culture and climate and is an important
component of whole-person formation and institutional identity. Yet, the study also
surfaced persistent tensions and areas of opportunity such as the need for consistency
amid individualized responses, faculty formation around mission-driven practices, and
the ongoing challenge of balancing mercy with justice and community well-being.

I recommend the school, under the leadership and with the full support of the
administrative team, adopt a Mission-Aligned Discipline Framework (MADF), enhance
Faculty Formation programming for teaching mission-aligned discipline, enhance parent
partnership structures, conduct a regular Student Formation and Behavioral Outcomes
Assessment, and, finally, establish a Mission and Charism Review Committee. Together,
these recommendations will help to operationalize the mission and charism associated
with the school within contemporary disciplinary practices. These recommendations seek
to strengthen coherence between mission, policy, and daily action while cultivating
shared institutional language, practice, understanding, and structure for appropriate,

school-specific student discipline.
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Mission-Aligned Discipline Framework (MADF)
Purpose and Rationale

The first recommendation is to formalize the philosophy and practice of discipline
already present at the school into a Mission-Aligned Discipline Framework. The study
found that while reflective, compassionate, and restorative practices were consistently
enacted, they were not explicitly codified and named as a unified system for the entire
school. Administrators and teachers described a clear ethos but relied on experience,
personal judgment, or a personal understanding of the mission of the school rather than a
documented framework. Creating a coherent, mission-aligned framework would ensure
that discipline remains intentionally connected to the Brothers’ mission and charism of
Father Andre Coindre while providing continuity amid staffing changes. The framework
should not be prescriptive (to ensure that flexibility and individuality can still be applied),
but rather the framework should serve as a guide/reminder for decision making.
Framework Components

The proposed MADF would rest on four interdependent pillars drawn from both
the findings and literature:

1. Reflection as Formation: Embed structured reflection at every level of correction,
from classroom interventions to formal detentions. Reflection, a central finding of
this study, echoes the Brothers’ belief that “ignorance rather than malice” and that
sheer adolescent development underlies most misbehavior and that reflection
promotes growth, empathy, and self-understanding (Brothers of the Sacred Heart
[BOSH], 2000/2007). Reflection logs, restorative dialogues, and guided writing

prompts can help students integrate self-understanding and moral reasoning with



RECOMMENDATIONS FROM MILLETT 17
action, showcase empathy to the student, and better restore them into the school
community with less of a chance for repeat offending (Cameron & Thorsborne,
1999; Gardella, 2015; Groome, 2021; Hendry, 2009; Morrison, 2005, 2011;

Schultz, 2024).

2. Relational Subsidiarity: Strengthen the principle that discipline is most effective
when handled by the adult closest to the student and supported by clear escalation
pathways. This aligns with Catholic social teaching on subsidiarity and research
on relational trust as the cornerstone of effective discipline (Amemiya et al., 2020;
Hagenauer et al., 2015). Clarifying roles and responsibilities within an
organization (including schools) empowers employees while prioritizing and
emphasizing relational authority (Bryk & Schneider, 2003; Schein & Schein,

2021).

3. Hope and Reintegration: Institutionalize practices that express belief in each
student’s potential including “second chance” procedures, reintegration plans, and
growth commitments, so that there is more continuity across all disciplinary
interactions. This recommendation draws on the Brothers’ “Way of Trust” and
restorative justice literature emphasizing healing, repair, and forward-thinking in

all moments of transgressions (Couvillion, 2003; Morrison, 2005; Schultz, 2024).

4. Sanctuary and the Common Good: Maintain policies that protect the collective
safety and dignity of the community while ensuring responses remain
compassionate and proportionate. The study highlighted “sanctuary” as a defining

metaphor of school life; thus, disciplinary decisions should consider both the
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individual’s formation and the well-being of the whole. As such, disciplinary

policies and procedures should always be designed to protect the common good.

Implementation Steps

1.

Draft and Approve the Framework: A small interdisciplinary working group
should compose the framework. Interdisciplinary groups are better positioned to
address complex educational challenges because they bring diverse expertise,
perspectives, and experiences to the decision-making process (Senge, 2006;
Spillane, 2006). Furthermore, collaborative structures promote shared ownership
of school improvement efforts and strengthen organizational commitment to a
common mission (Bryk et al., 2010; Sergiovanni, 1992). Therefore, this group
should be comprised of administrators, teachers, counselors, and perhaps even
students. The group should translate the above pillars into a written guide
outlining disciplinary policies, procedures, and reflective tools. The guide would
serve as a living document and would be reviewed annually.

Integrate with Existing Policies: Align the MADF with the Student-Parent
Handbook, Faculty-Staff Handbook, and governing documents of the Brothers of
the Sacred Heart. Use more formation-based and Brothers’ specific language
emphasizing reflection, responsibility, and community repair (e.g., “Each
infraction provides an opportunity for growth and reconciliation”) within the
existing policies and documents.

Communicate to Stakeholders: Introduce the framework during orientation
sessions for faculty, coaches, students, and parents, emphasizing its school-

specific, theological, and pedagogical foundations. Introducing stakeholders to the
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framework and encouraging them to use shared practices and vocabulary terms
such as reflection, subsidiarity, sanctuary, and reintegration will build communal
coherence. Additionally, it is important to emphasize that the framework is
intended to guide decision-making rather than function as a rigid disciplinary
protocol. Regular communication highlighting the school's commitment to
individualized consideration and prudent judgment may help stakeholders
understand that consistency is achieved through fidelity to mission and principles
rather than identical outcomes in every case.

Anticipated Outcomes
Codifying the school’s disciplinary philosophy and existing practices into a

framework would foster consistency across classrooms, sustain mission continuity

amongst all faculty and staff, assist with onboarding new faculty and staff, and enhance
parent understanding of the school’s distinctive disciplinary approach. Research suggests
that clearly articulated frameworks and shared organizational norms help sustain
institutional culture, support mission alignment, and facilitate consistent implementation
of practices across stakeholders (Bryk et al., 2010; Schein & Schein, 2021; Sergiovanni,

1992). Moreover, articulating the Brothers’ disciplinary philosophy publicly reinforces

the school’s distinctive Catholic identity and distinguishes the school in a competitive

educational landscape (Cook, 2015).

Faculty Formation Program

Purpose and Rationale
The second recommendation is to institute a Faculty Formation Program

dedicated to professional learning around mission-aligned and restorative discipline. The
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study found that the success of the school’s disciplinary approach depended heavily on an
individual’s own capacity to model reflection, empathy, and relational authority and their
personal understanding of the mission of the Brothers and charism of Father Andre
Coindre. The study also revealed uneven understanding of how discipline is handled at
the administrative level within the school and the study also revealed variable confidence
in navigating tensions between compassion and accountability. Such misalignment may
result in inconsistent disciplinary responses, confusion regarding expectations and
responsibilities, diminished trust in disciplinary processes, and a gradual erosion of the
school's mission-centered approach to student formation. Accordingly, faculty formation
is essential for ensuring consistent application of the aforementioned MADF and for
sustaining the mission of the Brothers and charism of Father Andre Coindre in a lay-led
context (Cook, 2015; Cook & Simonds, 2011; Ferrari et al., 2010).
Program Design

The program would include three interconnected strands:

1. Mission and Charism Formation: Root formation experiences in the Brothers’
foundational documents and in key theological principles such as human dignity,
subsidiarity, and the common good. Regular and differentiated retreats (i.e., new
faculty retreats, departmental retreats, etc.) and faculty days of reflection can help
faculty internalize the Brothers’ distinctive language and teachings such as
friendly discipline, trust, and compassion. Such formation opportunities are
particularly important in lay-led Catholic schools, where mission effectiveness
depends upon educators' ability to understand, embrace, and enact the school's

charism in their daily practice (Cook, 2015).
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2. Restorative and Reflective Practice Training: Provide professional development
that includes concrete tools and practice scenarios for implementing restorative
disciplinary practices, reflective dialogues, and reintegration. Research suggests
that restorative approaches can strengthen relationships, promote accountability,
and improve school climate when implemented with adequate training and
support (Gregory et al., 2016; Morrison & Vaandering, 2012). Partnering with
other Brothers of the Sacred Heart school, Catholic universities, or restorative
justice organizations could ensure professional rigor and best practices while

maintaining alignment (DuFour, 2004; Spillane, 2006).

3. Collaborative Reflection and Mentorship: Establish regular professional learning
communities (PLCs) or “formation circles” where teachers share cases, examine
data on discipline trends, and reflect on how their practices align with mission.
Certain identified faculty and administrators can mentor newer teachers in
applying subsidiarity and pastoral discernment within disciplinary contexts.
Through modeling, coaching, and reflective dialogue, mentors can support the
transmission of institutional knowledge and reinforce consistent enactment of the
school's disciplinary philosophy (Cook, 2015; Cook & Simonds, 2011; Ingersoll

& Strong, 2011; Sergiovanni, 1992).

Implementation Steps
1. Administrative Endorsement and Scheduling: Administrative endorsement and
scheduling time for programming is vital. Administration must prioritize faculty

and staff formation as core professional development rather than optional
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enrichment. Embedding sessions into faculty meetings, orientation, and retreats
shows endorsement and ensures sustainability.

2. Integration with Evaluation and Support: Include a section on disciplinary
practices within teacher evaluations. Rather than focusing on just pedagogical
practices or generally on classroom management, evaluations should consider
how teachers embody and promote the school’s disciplinary philosophy in their
own classroom and day-to-day interactions with students.

3. Ongoing Assessment: Use pre- and post-surveys, reflective journals, feedback
logs, and focus groups to measure growth in faculty confidence and consistency
on disciplining students in accordance with the governing documents of the
Brothers of the Sacred Heart. This data can guide refinement of the program.

Anticipated Outcomes
A structured formation program would build faculty confidence, coherence, and

shared language, reducing variability in disciplinary approaches. It would also strengthen

the moral and professional community, allowing teachers to see discipline as a core part
of their ministry and a key tenet of Catholic education. However, leaders should
anticipate potential resistance from faculty who may perceive additional formation
requirements as burdensome, redundant, or as an encroachment upon their professional
autonomy. Others may question the need for further formation if they already feel
confident in their classroom management practices. To address these concerns, school
leaders should emphasize that the purpose of formation is not to standardize every
disciplinary response, but rather to cultivate a shared understanding of the principles,

values, and mission that guide disciplinary decision-making. Providing opportunities for
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faculty voice, reflection, and dialogue throughout the process may further foster buy-in
and reinforce the notion that mission-aligned discipline is a collective responsibility
rather than an administrative mandate.
Parent Partnership Structures
Purpose
Because the findings highlighted parent partnership as integral to successful
student formation and the day-to-day operations of the school, strengthening parent
understanding and belief around mission-aligned discipline is another recommendation.
The findings revealed that understandings about disciplinary philosophy—particularly
around restorative or second-chance approaches—can create tension or mistrust. Thus,
clear communication and formation of parents as co-educators and partners in mission
can mitigate these challenges.
Strategies
1. Parent Orientation and Formation Nights: Offer regular sessions explaining the
Brothers’ mission and charism of Father Coindre, and the philosophy behind the
school’s disciplinary practices. These gatherings can include readings,
slideshows, and testimonies from teachers, students, and administrators about the
school’s disciplinary policies and perhaps even anecdotes illustrating growth
through reflection and second chances. Research suggests that intentional mission
formation and opportunities for communal reflection help educators internalize
institutional values, strengthen mission commitment, and foster a shared
organizational culture, particularly in lay-led Catholic schools (Cook, 2015; Cook

& Simonds, 2011). Furthermore, the use of stories, narratives, and lived examples
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can serve as powerful mechanisms for transmitting organizational values and

reinforcing cultural norms among community members (Schein & Schein, 2021).

2. Transparent Communication Tools: Ensure that all disciplinary communication to
parents includes information about the infraction but also the formation goals of
the consequences attached to such actions. In other words, explain to parents why
the school is giving the student a particular consequence. Doing so will reinforce
the developmental and pastoral purpose of discipline and implicitly remind the

parents of the school’s mission and larger goals of student formation.

3. Feedback and Partnership Channels: Create periodic parent listening sessions or
surveys to gather feedback on communication clarity. Research suggests that
meaningful stakeholder engagement promotes trust, improves organizational
decision-making, and increases stakeholder commitment to institutional initiatives
(Bryk et al., 2010; Epstein, 2018). Data gathered through these channels can
therefore inform ongoing revisions to disciplinary practices while ensuring

continued alignment with the school's mission and the needs of its community.

Anticipated Outcomes
Improved parent understanding and buy-in to the school’s mission and practices
will enhance consistency between home and school expectations, reduce conflict, and

support the growth-oriented approach that defines the Brothers’ educational tradition.
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Student Formation and Behavioral Outcomes Assessment
Purpose and Rationale

A fourth recommendation is that the school develop structures to assess student
outcomes related to discipline, particularly for students who experience repeated or
significant behavioral interventions. While the findings of this study affirm that the
school’s approach to discipline is rooted in formation, reflection, and growth, there is
currently no systematic way to evaluate whether these outcomes are being achieved over
time. If transformation and growth are central goals of the school’s disciplinary
philosophy, then the school should take intentional steps to assess and measure such
development.

Currently, elements such as the Hopes for Our Graduates (Grad at Grad)
framework provide a portrait of desired outcomes for seniors; however, there is an
opportunity to expand this vision by developing age-appropriate indicators of growth for
underclassmen. Doing so would allow the school to more intentionally track student
development in areas such as responsibility, self-reflection, empathy, and decision-
making across a student’s entire high school experience.

Implementation Steps
1. Develop Formation-Based Indicators: 1dentify key behavioral and dispositional
outcomes aligned with the Brothers’ mission (e.g., accountability, reflection,
relational growth, commitment to community).
2. Create Developmental Benchmarks: Establish age-appropriate benchmarks for

underclassmen that align with Grad at Grad outcomes for seniors.
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3. Track Longitudinal Growth: Use reflection logs, discipline records, advisory
feedback, and student self-assessments to monitor growth over time, particularly
for students who experience repeated disciplinary interventions.
4. Integrate with Existing Structures: Embed assessment into advisory programs,
counseling processes, and administrative review systems to ensure feasibility and

sustainability.

Anticipated OQutcomes

Establishing a system for assessing student formation will allow the school to
more clearly evaluate the effectiveness of its mission-aligned disciplinary practices. It
will also provide valuable data to inform decision-making, strengthen communication
with parents, and reinforce the school’s commitment to holistic formation. Ultimately,
this recommendation ensures that discipline is not only practiced with intentionality but
also evaluated for its formative impact.

Mission and Charism Review Committee
Purpose and Rationale

A fifth recommendation is the establishment of a Mission and Charism Review
Committee tasked with regularly evaluating school policies, practices, and cultural norms
in light of the Brothers of the Sacred Heart’s mission and charism. While this study found
strong alignment between disciplinary practices and the school’s mission, it also
highlighted the importance of sustaining that alignment over time, particularly in a lay-
led context where institutional memory and formation may vary.

Without intentional structures for ongoing review, there is a risk that policies and

practices, especially those related to discipline, can drift from their original mission-
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centered purpose. A standing committee dedicated to mission integration would serve as
a safeguard to ensure that the school’s identity remains both vibrant and coherent.
Committee Structure and Responsibilities

The committee should include administrators, faculty, campus ministry or mission
leaders, and potentially representatives from counseling or student support services. The
committee should meet periodically (e.g., quarterly or biannually) to review disciplinary
policies, student support practices, and emerging challenges. The focus and goal of the
committee is to evaluate whether current practices reflect key principles such as friendly
discipline, subsidiarity, compassion, and the common good. In their evaluation and
review, the committee could provide recommendations for policy revisions, formation
needs, or program development to school leadership. Finally, the committee should
collaborate with the Faculty Formation Program to ensure alignment between policy and
practice.

The establishment of a Mission and Charism Review Committee would require a
meaningful commitment of time and organizational resources. School leaders should
therefore carefully consider committee membership, meeting frequency, and existing
responsibilities to ensure that participation does not create undue burdens on faculty and
staff. Where possible, the committee's work could be integrated into existing governance,
mission effectiveness, or school improvement structures rather than creating an entirely

separate layer of oversight.

Anticipated Outcomes

The establishment of a Mission and Charism Review Committee will promote

long-term coherence between the school’s mission and its daily practices. It will also
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foster shared ownership of the school’s identity among faculty and staff, ensuring that
mission alignment is not static but continually discerned and renewed. Ultimately, this
structure supports the sustainability of the school’s distinctive approach to discipline and
formation.
Resource and Leadership Considerations of Implementing Recommendations
Implementing the above recommendations requires intentional leadership, clear
communication, and strategic yet moderate resource allocation. Key personnel include
the Dean of Student Formation, who will oversee the school’s disciplinary practices; the
Director of Mission, who will guide theological and charism formation of the school;
faculty facilitators serving as mentors within professional learning communities or
formation circles; and the Communication and Marketing Manager, who will oversee
data collection and communication efforts. Financial needs are modest, with estimated
annual costs for formation retreats, facilitator stipends, and resource materials ranging
from $5,000-$8,000—expenses that could be offset through diocesan grants or
advancement support. Most infrastructure, such as meeting spaces, time allocations, and
communication platforms, already exists. From a leadership perspective, successful
implementation demands both adaptive and servant leadership, wherein leaders model the
reflective, relational, and compassionate practices they seek to embed in the school’s
culture. As Stroh (2015) noted, sustainable systems change arises from engaging
stakeholders in processes of learning and reflection rather than through top-down
mandates; therefore, leaders should treat implementation as an iterative process of

discernment, feedback, and shared meaning-making.
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Interdisciplinary and Ethical Considerations

As an interdisciplinary leadership practitioner, several broader considerations
must guide implementation such as systems thinking, organizational health, ethics,
cultural responsiveness, and sustainability. Discipline within a school interacts with
broader systems of culture, athletics, academics, gender, and communication. Leaders
must monitor for archetypes such as “Fixes that Fail” (e.g., reverting to punitive quick
fixes) or “Shifting the Burden” (e.g., relying on a few compassionate administrators or
faculty instead of building systemic formation). Continuous reflection and data review
will help detect these dynamics (Stroh, 2015).

Additionally, leaders must be aware that policies should not be limited to
technical fixes, but instead attend to the social systems, values, and human lived
experiences embedded within organizational life (Majchrzak & Markus, 2014).
Moreover, consistent with Majchrzak and Markus’s (2014), implementation should
consider that engage multiple “spokes” of change (i.e., behavioral change, structural
change, relational change) rather than privileging a single lever of reform.

Catholic anthropology insists on the inviolable dignity of every person. Vigilant
attention to confidentiality, respect, and equity in responses must be at the forefront of
every stakeholder. Actions and decisions must never humiliate but always restore and
uplift. Moreover, as Catholic schools become increasingly diverse in terms of race,
ethnicity, socioeconomic background, family structure, and lived experience, mission-
aligned discipline must intentionally incorporate culturally responsive practices to ensure
that all students experience a sense of belonging and inclusion. Failure to account for

differences in cultural norms, communication styles, and student experiences may result
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in misunderstandings, inequitable disciplinary outcomes, or perceptions of unfairness that
undermine trust and community cohesion (Gregory et al., 2016; Gay, 2018).
Consequently, faculty formation should include opportunities to examine implicit biases,
reflect on assumptions about student behavior, develop cultural competence, and learn
strategies for equitable communication and conflict resolution.

Finally, given natural turnover among administrators and faculty, embedding the
framework within policy, formation structures, and leadership orientation is critical to
sustainability. Annual evaluation and documentation will ensure that the Brothers’
mission continues to animate practice after an individual staff member departs.

Conclusion

This study illuminated that discipline at the Brothers of the Sacred Heart high
school is a living expression of mission and charism. The proposed recommendations—
the Mission-Aligned Discipline Framework, the Faculty Formation Program, and
supporting structures for enhanced parent partnership—seek to preserve and strengthen
that expression. Implemented collectively, these initiatives would transform discipline
from an administrative function/duty into a formative ministry rooted in the mission and
charism of the school. In doing so, these initiatives would strengthen coherence between
mission, policy, and daily practice, sustain Catholic identity through the intentional
formation of lay leaders and parents, and offer a replicable model for other Catholic
schools seeking to integrate restorative and faith-based disciplinary approaches.
Ultimately, these recommendations invite Catholic educators to see discipline as the
cultivation of virtue and as a process of helping young people become, in the words of

the Brothers of the Sacred Heart, “known, valued, and treasured.” Grounded in reflection,
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relationship, and hope, such an approach fulfills both the educational mission of the
Church and the human vocation to form hearts and minds of compassionate citizenship

and faithful service ad majorem Dei gloriam.

31
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