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Abstract 

This Dissertation in Practice (DIP) explores the critical role of teachers in fostering 

leadership skills in Jesuit schools in Kerala, India. Rooted in Ignatian pedagogy, Jesuit 

education emphasizes holistic formation, academic rigor, and social responsibility, 

aiming at cultivating leaders who are ethical, socially conscious, and capable of 

addressing complex societal challenges. This study investigates the factors influencing 

teachers' ability to nurture leadership qualities in students, including institutional 

policies, teacher training programs, cultural expectations, and resource availability. By 

employing a qualitative methodology, this research draws on transformational 

leadership theory and social constructivism to provide a comprehensive framework for 

understanding leadership development in educational contexts. 

Through the use of interviews, the study investigates how the specific Kerala 

educational and cultural context shapes leadership formation in Jesuit schools. The 

study is expected to provide a practical and insightful contribution to educational 

practice and policy improvement, for teacher education in the future, and for the 

development of institutional structures facilitating leadership education. Lastly, this 

study seeks to add to our Jesuit education a contribution to the formation of persons 

who live with academic excellence, moral integrity, and a commitment to promoting 

justice. 

Keywords: institutional policy, teacher training, cultural expectations, resource 

allocation, transformational leadership, experiential learning. 
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CHAPTER ONE: INTRODUCTION 

The cultivation of leadership skills within educational settings has become 

increasingly significant in today’s complex and interconnected world. Schools are not 

only responsible for academic instruction but also for preparing students to face 

societal challenges and contribute positively to their communities. Effective leadership 

skills — such as critical thinking, communication, teamwork, and decision-making — 

are essential for personal and professional success (Northouse, 2018). Educational 

institutions, therefore, have a unique opportunity to foster these competencies, 

equipping students to navigate social, economic, and political complexities with 

integrity and insight. 

In recent years, interdisciplinary approaches have gained traction in 

educational systems worldwide, encouraging a cross-curricular strategy to leadership 

education that transcends traditional subject boundaries. This integrated approach 

empowers students to solve real-world problems by drawing from multiple disciplines 

and cultivating creativity and ethical decision-making (Robinson & Aronica, 2016). 

Leadership development in classrooms thus becomes a core component of holistic 

education, aiming at producing graduates who can think critically, act 

compassionately, and lead responsibly. 

Jesuit education, with its distinctive commitment to holistic formation, is 

particularly well-suited to leadership development (Hoy & Miskel, 2005; Gurr, 2015). 

Rooted in the principles of Ignatian pedagogy, Jesuit education goes beyond academic 

excellence to emphasize the moral and ethical development of students, forming 

individuals who embody the values of service, empathy, and justice (ICAJE, 2019). 

The Ignatian tradition is marked by a strong focus on educating men and women for 

and with others, instilling in students a sense of obligation to promote social justice. 
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These goals are particularly well-suited to leadership education, which is designed to 

create leaders who are able to lead others with integrity and dedication to the common 

good (Gini & Green, 2014).  

In Kerala, a South Indian state, Jesuit schools are top-ranked with a tradition of 

academic and moral excellence. With its high literacy and level of education, Kerala is 

a peculiar context for the study of leadership education in Jesuit schools. Jesuit 

schools in Kerala have a long history of producing well-educated citizens who 

contribute positively to society (Kennedy, 2024). Despite the rich educational 

tradition, there is a vast research gap to examining the way these schools implement 

leadership education per se, and how teachers contribute to leadership skill 

development in students. While earlier studies have had a tendency to examine the 

philosophical underpinnings of Jesuit education, they lack close examination of the 

realities of leadership development in Kerala's peculiar cultural and educational 

context (Bryant, 2004; Mustafa et al., 2019). This research bridges this gap by 

examining the particular factors impacting teachers' roles in the transmission of 

leadership skills in Jesuit schools in Kerala. Analyzing the extent to which institutional 

policy, teacher training courses, cultural norms, and resource availability impact 

leadership education in classrooms, this research tries to offer a balanced perspective 

of the forces at work. Research has indicated that teachers require institutional support 

and life skill development programs to allow them to provide effective leadership 

education (Fullan, 2014). Moreover, Kerala's cultural context — characterized by 

communal values and strong emphasis placed on education — significantly plays a 

role in the manner in which leadership is perceived and taught (Hofstede, 2011). 

Overall, this introduction lays the ground for a piece of research aimed at 

closing the gap between Jesuit pedagogy's lofty ideals and leadership development in 
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actual classrooms. By studying the work of teachers within Kerala's distinct socio-

cultural and institutional environment, this research aims to draw conclusions 

applicable to educational policymaking, teacher training, and eventually the overall 

development of students into ethical and capable leaders. 

Educational Scenario in Kerala 

Kerala, or the “Land of Literacy”, has made remarkable strides in education. 

With a literacy rate of over 96% (Census 2011), the state is at the forefront of India in 

the quality and provision of education (Govinda & Bandyopadhyay, 2010; Govinda & 

Bandyopadhyay, 2008). This has been enabled through ongoing government 

investment, cultural prioritization of education, and robust public education. 

The Jesuit educational mission finds a natural fit in Kerala's socio-educational 

environment, which prioritizes equal access, social justice, and community learning. 

Kerala's distinctive cultural heritage, which is characterized by high social mobility 

and egalitarianism, has developed a leadership education-conducive environment. 

Jesuit schools in the state have the advantage of this cultural inclination to develop 

leadership through ethical decision-making, critical thinking, and social responsibility. 

Sarva Shiksha Abhiyan (SSA) and Leadership Education 

Sarva Shiksha Abhiyan (SSA), inaugurated in 2001, is a national program of 

the Government of India for universalization of elementary education. Its working in 

Kerala has been extremely efficient and has produced nearly universal enrollment and 

impressive upgrades in the infrastructure and faculty (Sharma et al., 2022). 

In Jesuit schools, resources and systems implemented under SSA have been 

modified to be in line with their educational mission. Through a focus on inclusivity 

and accessibility, SSA opens doors for disadvantaged students to quality education, 

thus expanding the possibilities for leadership development. SSA's objectives are 
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incorporated into Jesuit schools' curriculum through programs focusing on reflective 

leadership, ethical action, and community, which make students become agents of 

change in their communities (Ward, 2011; Sreejith, 2019). 

Strong support systems are crucial in enabling teachers to successfully 

introduce leadership education. Schools with well-designed support systems — e.g., 

mentorship programs, peer collaboration networks, and professional learning 

communities — help teachers with the provisions and incentives necessary to cope 

with the challenges of leadership teaching. Indian research highlights the significance 

of mentorship, where experienced teachers assist their colleagues in the adoption of 

new pedagogical practices and the improvement of their practices in leadership 

teaching (Rao, 2018). 

Jesuit institutions in Kerala demonstrate an impressive ability to build caring 

communities that prioritize teamwork among staff and also learning from one another. 

Peer networks facilitate the sharing of innovative practices and the communication of 

best practices for teaching, maintaining collective ownership of leadership 

development. Support systems not only enhance the teaching effectiveness of 

individuals but also foster the broader culture of leadership development in the 

institution. Cooperative practice aligns with the Jesuit tradition of fashioning both 

competent and ethical leaders so that students receive a balanced education with an 

ethical platform (Rao, 2018). 

National Education Policy (NEP) 2020 and Jesuit Leadership Education 

The National Education Policy (NEP) 2020 is a groundbreaking step towards 

transforming India's education system (Ministry of Education, India 2020). It aims at 

holistic, multidisciplinary, and skills-based education with a focus on building critical 

thinking, creativity, and leadership abilities (Pillai, R.2021).  
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Jesuit institutions in Kerala have reinforced the goals of NEP by incorporating 

experiential learning, moral reasoning, and social justice issues into the curriculum 

(Dharshini & Priyadharshini, 2024). The policy focus on vocational training and life 

skills is in harmony with Jesuit values of creating men and women for others (Arrupe, 

1973). Following NEP suggestions, Jesuit institutions equip students with leadership 

skills including flexibility, empathy, and a global outlook, which makes them ready 

for the 21st century world. 

Statement of the Problem 

While the value of leadership development within schools is firmly 

established, the literature still has a major gap in examining the impact of specific 

factors on the role played by teachers in developing leadership skills in Jesuit schools 

in Kerala. Jesuit institutions demonstrate a profound commitment to integral 

education, aiming at cultivating students who are academically skilled and socially 

conscious and guided by moral principles (ICAJE, 2019). Although the philosophical 

foundations of Jesuit education invite the cultivation of leadership skills, relatively 

little is known about how teachers implement these values in actual classroom settings 

to foster student leadership (Magezi & Madimutsa, 2023). The current literature is 

most emphatically directed towards general educational objectives — like intellectual 

proficiency, moral character, and social justice — but all too frequently fails to give 

practical guidance regarding how the application of such principles can occur within 

the classroom setting of leadership education (Bryant, 2004; Mustafa et al., 2019). 

This absence of specific research on the factors impacting Kerala's Jesuit school 

administrators' development, particularly institutional backing, teacher training, and 

cultural requirements, creates a significant lacuna in the field. The present work fills 

this void through an exploration of the impact of these on teachers' skills to assist in 
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developing leadership abilities, providing insights crucial to supporting teachers in 

their mission to cultivate leaders who embody Jesuit principles.  

Purpose of the Study 

The primary aim of this study is to examine the determinants and strategies of 

the development of leadership skills in Jesuit schools in Kerala. Precisely, it attempts 

to examine the role of teachers, school policies, and pedagogical approaches in 

inculcating leadership traits in students. These skills, such as decision-making, 

teamwork, and moral leadership, are crucial for the overall growth of students and 

their ability to meet the demands of contemporary society (Northouse, 2018). 

  Jesuit schools specifically focus on the formation of men and women for others 

rooted in justice, moral obligation, and service to the larger society (ICAJE, 2019). 

The purpose of this research is to connect theoretical models of leadership and show 

how these may be applied to Jesuit schools through the identification of what supports 

or works against the integration of leadership development into teaching practice at 

classroom levels. Previous areas of focus include teacher training, school policy, 

cultural norms, and resource allocation. 

Research Question 

What are the major factors affecting the role of teachers in imparting 

leadership skills in Jesuit schools in Kerala? This fundamental question is intended to 

find out the underlying dynamics — e.g., institutional policies, teacher training, 

cultural expectations, available resources — that hinder or facilitate teachers in 

developing leadership potential in students. Through examining teachers' experiences 

and existing educational structures, the study hopes to provide an overall picture of 

leadership development in Jesuit institutions in Kerala. 
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Aim of the Study 

This research purports to find out the crucial factors that affect the 

development of leadership skills in the classrooms of Jesuit schools in Kerala. This 

will be investigated particularly from the perspective of interdisciplinary leadership 

training. The study aims at establishing key factors that contribute to, or hinder, 

quality leadership training, including institutional support, teacher training programs, 

socio-cultural factors, and particular pedagogical practices (Danielson, 2007; Guskey, 

2000). 

This research also seeks to evaluate how the administrative structures, policies, 

and professional development programs in Jesuit schools facilitate or constrain 

teachers' roles in leadership education. Our knowledge of the socio-cultural 

background of Kerala, which highlights collective values and shared development, 

will also play an important role in analyzing the way these aspects of culture 

contribute to leadership formation (Dimmock & Walker, 2005). The outcome is 

anticipated to give us practical suggestions to improve educational policies and 

practices, and hence reinforce the Jesuit call to form ethically sound and socially 

committed leaders. 

Definition of Relevant Terms 

Jesuit Education: Refers to the holistic educational philosophy developed by 

the Society of Jesus, which prioritizes intellectual rigor, ethical formation, and social 

justice. 

Jesuit education seeks to cultivate men and women for others, emphasizing critical  

thinking, reflection, community service, and moral discernment (ICAJE, 2019; 

Kolvenbach, 2001). 

Leadership Skills: A set of competencies enabling individuals to guide, 
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influence, and inspire others toward shared goals. Key leadership skills include 

decision-making, effective communication, conflict resolution, teamwork, problem-

solving, and emotional intelligence. 

In educational contexts, these skills are fundamental for fostering collaborative and 

innovative learning environments (Northouse, 2018; Goleman, 2016; Goleman, 1995). 

Teacher Role: This encompasses the responsibilities of a teacher, including the 

facilitation of learning, assessment of student progress, classroom management, and 

mentorship. In leadership development, teachers model behaviors, foster critical 

thinking, and encourage students to take initiative within collaborative settings, 

supporting holistic growth (Danielson, 2007; Fullan, 2014). 

Socio-Cultural Context: This refers to the social, cultural, and community 

influences that shape behavior, values, and educational practices in a specific 

environment. In Kerala, this includes local traditions, religious practices, societal 

expectations, and a state-wide emphasis on literacy and community engagement, 

which are central to tailoring leadership education programs that resonate with the 

unique needs of students (Bryant, 2004; Nair et al., 2010). 

Professional Development: This deals with structured training programs 

designed to enhance teachers’ skills, knowledge, and pedagogical practices. Ongoing 

professional development is necessary to provide teachers with current teaching 

methods, leadership development strategies, and information on the current research in 

education (Guskey, 2000; Desimone, 2009). 

Institutional Policies: These refer to the formal rules, guidelines, and structures 

developed by educational institutions to govern teaching practices, student conduct, 

and administrative procedures. These policies frame the context within which 

educators work, impacting the manner in which leadership education is delivered and 
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facilitated (Hoy & Miskel, 2005; Spillane, 2005). 

Overview of the Methodology 

This research utilizes a qualitative, phenomenological design to examine the 

formation of leadership competencies in Jesuit classrooms within an interdisciplinary 

context. Qualitative methodology is utilized due to its ability to reflect the richness 

and complexity of teachers' lived experiences and the subtle effects of institutional, 

cultural, and pedagogical considerations in leadership education (Creswell & Plano 

Clark, 2017). This method allows for a deep dive into the views and challenges of 

teachers in Jesuit schools in Kerala and a thorough understanding of how leadership 

development is practiced in this specific educational context. 

The research will utilize semi-structured interviews to collect rich, descriptive 

information from administrators, teachers, and educational experts in Jesuit schools. 

The method will be utilized to analyze qualitative data to allow the themes that capture 

teachers' roles in developing leadership in classrooms to emerge. 

Participants will be chosen using purposive sampling, targeting those with 

extensive experience in leadership and teaching in Jesuit schools. This sampling 

technique guarantees a rich representation of educators who can offer particular 

insights into the research questions. Data analysis will include thematic coding and 

interpretation to spot patterns, insights, and implementable recommendations that can 

uncover education practices and policies (Glaser & Strauss,1967). Triangulation, 

member checking, and peer debriefing will be used to validate the credibility and 

reliability of findings (Lincoln & Guba, 1985; Patton, 2015). 

This research has taken a qualitative, phenomenological approach to 

investigate teachers’ perceptions and experience of leadership development in Jesuit 

schools in Kerala. The phenomenological research design is especially appropriate for 
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uncovering how teachers interpret and enact leadership in their classrooms because it 

is focused on participants’ personal insights and the meanings that they ascribe to their 

roles in leadership education (Moustakas, 1994). 

The qualitative aspect of this research is informed by transformational 

leadership theory and social constructivism, which in combination offer a theoretical 

framework for explaining how leadership is cultivated in educational settings (Glaser 

& Strauss,1967). Transformational leadership theory is concerned with inspiring and 

motivating people to perform beyond expectations, which is in line with the Jesuit 

educational mission to create ethical and socially responsible leaders (Northouse, 

2018). Social constructivism highlights the influence of social interaction and cultural 

context on shaping learning, which is especially pertinent to the influence of Kerala's 

cultural environment on leadership development in Jesuit schools (Vygotsky, 1978). 

Delimitations 

This research is limited to studying the views of educators — teachers, 

administrators, and education specialists — in Jesuit secondary schools in Kerala. By 

focusing on these stakeholders only, this research concentrates on the special 

institutional and pedagogical forces that affect leadership development in Jesuit 

schools. The omission of students and parents from this research is deliberate, as it 

permits a focused examination of the professional practices and institutional supports 

that are most directly engaged in leadership development (Patton, 2015; Fullan, 2011). 

This focus allows for a close examination of how teachers, as direct agents of 

curriculum and policy, understand and practice leadership development in the 

classroom. 

In addition, the selection of Kerala as the geographical area is also noteworthy, 

considering the literacy rate and the already established presence of Jesuit educational 
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institutions in the state. Kerala's peculiar socio- cultural situation offers a rich terrain 

to explore how Jesuit values are operationalized in leadership education, providing 

insights applicable to this region. Focusing the study within this location ensures that 

the research captures the cultural subtleties that influence education practices in 

Kerala, hence providing findings anchored within a clearly demarcated setting. The 

study could be expanded in the future by covering Jesuit schools within various 

regions and stakeholder insights to provide an enhanced perspective on leadership 

education in Jesuit schools globally. 

Limitations 

One of the major limitations of this research is that it is based on qualitative 

data, rich in detail and depth, but not suitable for generalizing to all educational 

settings. This study, through semi-structured interviews and case studies involving a 

comparatively small group of teachers from Jesuit schools in Kerala, might not be 

representative of the practices and experiences of Jesuit schools elsewhere or of larger 

trends in leadership education (Creswell, 2009). The qualitative approach necessarily 

entails subjective interpretations, both by participants and researchers, even with 

attempts to achieve greater reliability by means of triangulation, member-checking, 

and reflexivity (Lincoln & Guba, 1985). 

Personal Bias 

Another limitation is personal bias, as the study will depend to a large extent 

on participants' recollections of teaching experiences and perceptions. Even with the 

use of probing questions during interviews to ensure thorough responses, there is 

always a chance that participants will not remember or will selectively recall certain 

elements of their experiences. This dependence on individual accounts may influence 

the reliability of the results, although cautious interview methods strive to reduce such 
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impacts (Patton, 2015). 

Lastly, the focus of the study on upper primary and secondary school teachers 

and administrators precludes potentially useful insights from other groups, including 

primary school teachers, students, and parents. While upper primary and secondary 

school teachers and administrators are directly implicated in the provision of 

leadership education, the exclusion of other perspectives reduces the richness of the 

findings. Moreover, the socio-cultural specificity of Kerala could reduce the 

generalizability of findings to other parts of the country since Jesuit schools elsewhere 

are situated in various socio-political and educational contexts (Kumar & 

Puthenparambil, 2015). Therefore, although the findings are informative of the 

determinants of leadership education in Kerala, care must be taken when transferring 

these insights to other cultural or educational settings. 

Reflections of the Scholar-Practitioner 

Being a scholar-practitioner and having undertaken this research, I have 

received priceless insight and personal development in further understanding the 

leadership development within Jesuit education and the complexities involved in 

projecting Jesuit values into actual classroom practices. This double role — 

connecting theory and practice — has deeply influenced both my methodology in this 

study and my understanding of the place of education in developing socially 

responsible leaders. My role as a Jesuit educator has given me an insider's perspective 

on the values and principles that Jesuit institutions aim at instilling. Still, my way of 

navigating this role has also demanded keen sensitivity to academic objectivity and 

critical scholarly analysis, especially when making interpretations and handling 

potential bias (Creswell & Poth, 2018). 
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Right from the beginning, this research experience has emphasized the 

significance of reflexivity — regularly exploring how my experiences, beliefs, and 

professional background affect my work approach to the study. Consistent with 

Patton's (2015) call for reflexivity in qualitative research, I have kept a research 

journal and have practiced regular peer debriefing, which has enabled me to critically 

examine my own meanings and remain receptive to multiple viewpoints within the 

data. This has helped to ensure that my respect for the Jesuit educational mission did 

not cloud the academic rigor needed to objectively assess the challenges and 

opportunities in leadership development in these schools. Reflexivity, as Patton 

recommends, is key to balancing the researcher's voice and the participants' genuine 

experiences, which has been vital to maintaining the integrity of this study. 

One of the most significant learnings that emerged from this experience was 

the level of commitment that Jesuit teachers have to their work, frequently viewing 

their work as a calling and not just as a profession. This commitment is very much in 

line with the values of Ignatian pedagogy, which is focused on the development of 

students who are both intellectually competent and morally upright (Tilghman-

Havens, 2023). My observing this commitment has been both enlightening and 

inspiring, and it has demonstrated the difference that a values-based educational 

system can make in creating future leaders. This experience has confirmed the 

applicability of transformational leadership theory to Jesuit schools because it 

summarizes the type of moral and value-based leadership that Jesuit teachers want to 

embody and teach (Northouse, 2018). 

My encounters with participants have also highlighted the specific challenges 

that educators encounter in operationalizing Jesuit values in the classroom. While 

being ‘men and women for others’ (Arrupe, 1973) is core to the mission of Jesuit 
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education, bringing this ideal into daily teaching practice meets with challenges, 

including resource issues and institutional factors. By interviewing teachers, I have 

developed a richer appreciation for the ways that institutional policy, professional 

development, and cultural norms intersect to enhance or undermine efforts at 

leadership development. This observation has highlighted the role of institutional 

support systems and the necessity of well-targeted professional development 

initiatives that prepare teachers with practical solutions for embedding leadership 

education within their curriculum (Fullan, 2014; Guskey, 2000). 

The experience of undertaking this study has also taught me the importance of 

interdisciplinary methods in leadership studies. This is an interdisciplinary approach 

that is supported by current practice in education, including the appreciation of the 

necessity for integrated development, teaching students to tackle intricate global 

issues. Gunter, Hall, and Mills (2015) promote incorporation of more than one 

discipline in leadership education, an issue that I have found very pertinent to the way 

in which Jesuit educators can show how to lead with empathy, creativity, and cultural 

awareness. This understanding has not only guided my leadership education approach, 

but has also opened my eyes to the worth of interdisciplinary learning in the 

development of the well-rounded human being. 

Balancing my Jesuit teaching experience with my scholarly role, I faced a 

special challenge. I had to preclude personal bias through my Jesuit mission interest 

from affecting the interpretation of data. This involved persistent interaction with 

various scholarly inputs, especially critical analysis of the development of leadership 

in faith-based education. My engaging with literature from Indian journals added 

depth to my understanding of the local socio-cultural influences shaping educational 

practices in Kerala. This regional perspective highlighted how community-oriented 
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values and the emphasis on collective welfare can affect the teaching of leadership. 

Integrating these insights helped me to ground my research in a contextually relevant 

framework, enhancing its relevance to both Indian and global audiences. 

Additionally, as a practitioner, I was especially keen on knowing the 

challenges that teachers face in leadership training, particularly in resource-

constrained settings. The research offered an avenue to look into such challenges 

systematically and expose underlying practical limitations that in theoretical debates 

tend to be disregarded. Respondents often cited constraints like insufficient time for 

conducting leadership activities, limited access to updated teaching resources, and few 

professional opportunities for relevant training. These observations played a crucial 

role in informing the practical recommendations of this research, highlighting the 

importance of resource deployment and policy changes to empower teachers to work 

as leaders. 

Throughout this research journey, the significance of ethical leadership — that 

which values social justice, compassion, and service — has rung true. This is a core 

value of the Jesuit tradition and is critical in shaping leaders who can respond to 

today's societal issues with integrity and responsibility (Gini & Green, 2014). As I 

worked through the data, I was increasingly conscious of how critical it is that Jesuit 

institutions continue to uphold this ethical emphasis in their leadership programs, 

particularly in a world that is increasingly marked by speed and moral complexity. 

This consciousness has strengthened my resolve to advocate ethical leadership, 

recognizing that the values imparted today will shape the leaders of tomorrow. In 

short, my carrying out this research as a scholar-practitioner enabled me to synthesize 

theory and practice. What has been learned through this research has only served to 

confirm my own faith in the capacity of Jesuit schools to develop empathetic, moral 
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leaders who are well-positioned to create positive impacts in the world. As Bolman 

and Deal (2017) argue, successful leaders in education have to navigate the nuances of 

human relationships, organizational culture, and society's expectations. 

This study has not only enriched my understanding of these dynamics, but has 

also strengthened my resolve to continue contributing to the field of leadership 

education in Jesuit schools. By combining rigorous scholarship with practical insights, 

I hope this research will serve as a valuable resource for educators and policymakers 

striving to enhance leadership education in Jesuit schools, ultimately aligning with the 

Jesuit mission to form leaders who serve others with integrity and compassion. 

Summary 

Chapter One lays the groundwork for this study, highlighting the importance of 

leadership development in Jesuit institutions in Kerala. The chapter begins by 

emphasizing that schools today are not only responsible for imparting academic 

knowledge, but also for cultivating leadership skills that prepare students to navigate 

societal complexities with empathy, ethical discernment, and responsibility. 

Leadership skills — such as decision-making, communication, teamwork, and critical 

thinking — are essential for personal and professional success, aligning closely with 

the mission of Jesuit education (Northouse, 2018; Robinson & Aronica, 2016). 

  This mission aligns well with transformational leadership theory, which 

emphasizes the role of leaders who inspire and motivate individuals to reach their 

highest potential while prioritizing ethical considerations (Gini & Green, 2014). Given 

the socio- cultural context of Kerala, known for its emphasis on community values and 

educational excellence, Jesuit schools in this region are uniquely positioned to 

integrate leadership education into their curricula. 
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In spite of the solid foundations of Jesuit schooling, there is a lacuna in 

knowing how certain factors — institutional policies, cultural expectations, teacher 

training, and availability of resources — influence the role of teachers in imparting 

leadership skills. This is especially true in the literature, where research tends to focus 

on the general ideals of Jesuit education without explaining how these are 

implemented in classroom contexts (Bryant, 2004; Mustafa et al., 2019). This research 

fills this gap by examining the institutional and cultural factors that support or 

undermine teachers' attempts to develop leadership in students. In so doing, it aims at 

providing actionable insights that can uncover policy and facilitate educational 

practices consistent with the Jesuit mission. 

The aim of this research is to investigate the factors that influence teachers' 

roles in leadership development at Jesuit schools in Kerala, particularly with regard to 

institutional support, teacher training programs, resource availability and socio-

cultural expectations. The research question, “What are the key factors influencing the 

role of teachers in imparting leadership skills in Jesuit schools in Kerala?” guides the 

study, with the assumption that institutional support and teacher training positively 

affect the effectiveness of leadership education (Fullan, 2014; Guskey, 2000). In this 

way, the study hopes to offer practical recommendations for strengthening leadership 

education in Jesuit schools.  

This research uses a qualitative, phenomenological methodology to capture 

educators' lived experiences and comprehend the nuanced dynamics of leadership 

development within Jesuit classrooms. Semi-structured interview is at the center of the 

data collection, yielding rich, detailed information about teachers’ perceptions and 

practices. Thematic analysis and coding are employed to examine the data, enabling 

the extraction of repeated themes and the development of a contextually appropriate 
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theoretical model (Creswell & Plano Clark, 2017). To promote trustworthiness, the 

research employs triangulation, member checking, and peer debriefing, thereby 

increasing the credibility of the findings (Lincoln & Guba, 1985). 

  Finally, Chapter One sets the stage for the importance of leadership 

development in Jesuit schools, discusses the research gap, and provides the purpose, 

aims, and methodology of the study. Focusing on the role of Jesuit teachers in Kerala, 

this study contributes to the wider discourse on leadership education and provides 

pragmatic reflections on how Jesuit educational practice may be enriched. Chapter 

Two shall take up where this begins and draw upon appropriate literature related to 

leadership theory, Jesuit pedagogy, and the socio-cultural underpinnings affecting 

educational practice in Kerala to establish the framework for an examination of 

leadership education within Jesuit schools.
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CHAPTER TWO: LITERATURE REVIEW 

The teacher's role in developing leadership competencies is becoming more 

important, especially in institutions of learning such as Jesuit schools, where values-

based education is highlighted. In Kerala, Jesuit schools focus not just on academic 

success, but also on the development of socially conscious and values-based leaders. 

Research supports that teacher influence, institutional policy, and socio-cultural 

context are critical to leadership education (Traub, 2008; Leithwood & Hopkins, 2008; 

Davies & West-Burnham, 2003). 

This chapter integrates significant factors that impact teachers as leadership 

educators in Kerala Jesuit schools based on transformational leadership and social 

constructivist theories. It addresses institutional support, teacher training, professional 

development, cultural expectations, and integration of Jesuit educational principles as 

critical factors. Through the examination of these factors, this literature review 

identifies theoretical and practical contributions, providing a basis for knowing 

effective leadership education in Jesuit educational settings. 

Factors Influencing the Role of Teachers in Imparting Leadership Skills 

Institutional Policies 

Policies at institutions have a direct influence on the setting in which 

leadership education is delivered, especially in Jesuit institutions that place high value 

on integral development and ethical leadership. Ignatian pedagogy-aligned policies are 

concerned with action, reflection, and social responsibility, encouraging integral 

learning. Policies have an impact on curriculum design, resource investment, and 

professional services, factors that have considerable influence on effective leadership 

education (Leithwood et al., 2020). 
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In Kerala's Jesuit schools, Ignatian values-based policies focus on academic 

rigor as well as moral and social responsibility, motivating teachers to develop 

leadership through values education (Traub, 2008; Lowney, 2003). Research in 

education reveals that supportive policies create collaborative and reflective learning 

environments (Naidu et al.,2019).). The policies guarantee that key leadership skills 

like ethical decision-making, critical thinking, and collaboration are infused in the 

curriculum. Additionally, effective policy execution sustains teacher autonomy, 

empowering teachers to experiment within their teaching practices to support 

leadership development (Leithwood et al., 2020; 1999). 

Integration of Jesuit Educational Principles 

The incorporation of Jesuit educational principles such as 'cura personalis' 

(care for the whole person) and 'Magis' (striving for excellence) is an important factor 

in defining leadership education. Jesuit pedagogy is not only concerned with 

intellectual development, but also with spiritual and ethical development. This 

integrated approach is intended to equip students to lead with integrity and empathy, 

leadership qualities essential in contemporary leadership positions (Lowney, 2003; 

Traub, 2008). 

Courses in Jesuit schools in Kerala integrate these values by emphasizing 

reflective practices and service-learning activities that affirm the significance of social 

justice and community service (Schön,1983). Educators are asked to lead by example, 

giving students examples of ethical and moral responsibility-based leadership. 

Effective leadership training in Kerala's Jesuit schools is shaped by a mix of 

institutional policies, teacher training and professional development, cultural 

dynamics, and incorporation of Jesuit educational principles (Darling-Hammond, 

2020). Through the development of supportive policies, investing in teacher training, 



FACTORS INFLUENCING THE ROLE OF TEACHERS IN IMPARTING LEADERSHIP SKILLS 
21 

 

 

understanding cultural contexts, and applying Jesuit values, schools can create a robust 

framework for developing future leaders who are equipped to navigate complex social 

and ethical challenges. 

Curriculum Design and Leadership Development 

Curriculum planning is key to incorporating leadership development into the 

learning experience, particularly in Jesuit schools where character formation is as 

important as intellectual achievement. A curriculum that formally incorporates 

leadership qualities such as critical thinking, collaboration, and moral reasoning offers 

a systematic way for students to acquire leadership skills (Leithwood et al., 2020; 

2017). Jesuit educational institutions in Kerala integrate interdisciplinary methods of 

curriculum planning in which students are introduced to leadership ideas from 

different subjects (Bass & Riggio, 2006). 

By integrating social responsibility and community-based elements, we urge 

students to enact leadership principles within actual applications, consistent with the 

Jesuit focus on reflective action. Based on recent Indian research, curricula with 

practical leadership elements — including service-learning activities and collaborative 

problem-solving activities — promote students' ability to build individual as well as 

collective leadership capacities (Nair et al., 2010). The systematic infusion of 

leadership across various subjects acts to maintain a curricular philosophy of 

wholeness, which is integral to Jesuit pedagogy. 

Resource Allocation and Leadership Education 

Resource allocation is a key component in developing effective leadership 

education. Schools with sufficient resources — including teaching material, facilities, 

technological equipment, and professional support systems — are in a better position 

to offer thorough leadership development programs. In Jesuit schools, resource 
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allocation is not limited to academic education but to programs that are in alignment 

with the Jesuit mission of creating men and women for others (Arrupe, 1973). These 

resources provide a setting that encourages critical thinking, ethical decision-making, 

and community involvement.  

Teaching Resources and Technological Integration 

 Teaching materials and advanced technological equipment have a crucial role 

to play in today's leadership training. Research has shown that incorporating digital 

tools in learning increases students' engagement and offers avenues for experiential 

learning, critical thinking, and leadership skills (Moustakas, 1994). In Jesuit 

institutions, technological resources are utilized to ensure interactive learning 

processes, providing practical exposure to the concepts of leadership and equipping 

students to deal with real-life challenges (Traub, 2008). In Kerala, where institutional 

and cultural values prioritize quality and educational equity, effective resource 

management guarantees that leadership education remains in harmony with 

institutional and cultural values (Nair et al.,2010). Utilization of digital technologies in 

classrooms facilitates an inclusive and innovative leadership education approach, 

which allows educators to develop vibrant learning environments. 

Extracurricular Activities and Curriculum Development 

Resource allocation is closely tied with extracurricular activity and curriculum 

design that enhances leadership training. Opportunities to attend leadership 

workshops, service-learning activities, and teamwork activities offer students practical 

experience, improving their leadership abilities situations. Leadership programs 

integrated within the curriculum, with relevant material, really enhance students' 

leadership skills (Kumar, 2019). 

 



FACTORS INFLUENCING THE ROLE OF TEACHERS IN IMPARTING LEADERSHIP SKILLS 
23 

 

 

Leadership education within Jesuit schools is not seen merely as a collection of 

skills, but as an Ignatian value-based practice. Effective resource planning guarantees 

that leadership education programs are effective and sustainable, creating a learning 

environment where students can excel as future leaders (Bass & Riggio, 2006). 

Cultural Dynamics and Socio-Educational Contexts 

Cultural Expectations 

Kerala's specific socio-cultural context significantly contributes to the manner 

in which leadership is understood and taught in Jesuit schools. Kerala's culture stresses 

community, family, and social responsibility, which are very much in line with the 

Jesuit mission of creating men and women for others (Arrupe, 1973). Local socio-

cultural sensitivities are critical to effective leadership education, as students' 

understanding of authority, cooperation, and personal responsibility is influenced by 

these cultural paradigms (Hofstede, 1986; Nair, 1994). Culturally responsive teachers 

are able to link leadership education more effectively to students' everyday lives, 

rendering lessons more effective (Nair, 1994). 

The impact of cultural norms on leadership training is especially strong in 

Kerala, where cultural norms value interdependence, respect for authority, and social 

harmony. These norms influence student conduct and teacher expectations, which in 

turn affect the understanding and practice of leadership in Jesuit schools. Hofstede's 

(1986) theory of cultural dimensions offers an understanding of such dynamics, 

demonstrating how high-context cultures such as Kerala's place community above 

individualism, an ethos consistent with the Jesuit pedagogical mission of shaping 

leaders for the common good. 

Indian educational research indicates that leadership education is most 

effective when it is attuned to the socio-cultural contexts of students (Rao, 2018). In 
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Kerala, this involves using pedagogical approaches that value respect, empathy, and 

communal responsibility — important cultural values that are at the heart of Jesuit 

leadership education. Leadership programs that promote cooperative projects, 

community service, and ethical reflection resonate with both local and Jesuit values, 

and thus make the lessons more 

relevant and effective (Nair, 1994). 

Kerala's socio-educational climate, characterized by high levels of literacy and 

progressive social indicators, offers rich soil for leadership education that is 

academically demanding yet culturally sensitive. The integration of leadership 

education into culturally authentic practices allows Jesuit schools to properly equip 

students for leadership that respects their cultural heritage yet enables them to work on 

more general societal issues. This culturally attuned method helps students develop 

into leaders who are empathetic, socially conscious, and service-oriented, consistent 

with Jesuit principles. 

Socio-Educational Context 

The socio-educational environment of Kerala, where literacy rates and social 

indicators are high, is a special context for leadership formation. Kerala's focus on 

equity, community-oriented values, and social welfare deeply resonates with the Jesuit 

mission, whose concern is for the formation of socially committed leaders (Nair, 

1994). Kerala students, influenced by a family- and community-oriented culture, tend 

to perceive leadership as a group responsibility rather than an individual 

accomplishment (Nair,1994). 

Culturally responsive leadership education is especially useful in this case, 

where cultural norms prioritize respect for authority, group harmony, and collective 

responsibility (Hallinger & Heck, 1998). Raj’s (2017) research established that 
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culturally responsive pedagogy improves student engagement and leadership results, 

as students tend to internalize lessons that mirror their social realities. Jesuit schools in 

Kerala incorporate these values into their leadership education, which results in more 

significant and sustainable development. This practice enhances students' sense of 

belonging to their community and improves commitment to ethical leadership, 

reflecting the Jesuit educational mission of developing men and women for others 

(Arrupe, 1973). 

In addition, the socio-economic diversity in Kerala introduces a level of 

complexity. Leadership programs that recognize these socio-economic backgrounds 

promote inclusivity and empathy, equipping students for leadership positions in 

diverse social settings (Rao, 2016). By addressing these socio-cultural dynamics, 

Jesuit schools are able to customize their leadership programs such that students are 

prepared for leadership in the community and society at large. By aligning with both 

cultural and Jesuit values, students are able to become leaders who are not only well-

educated but also compassionate, socially conscious, and dedicated to justice and 

service. 

Professional Development: A Continuous Process 

Ongoing professional development is crucial for providing teachers with up-to-

date pedagogical approaches and ensuring that leadership education keeps pace with 

the needs of society. In Kerala, where educational quality is always high, professional 

development courses specific to leadership education assist teachers in staying at the 

cutting edge of educational innovation. These courses tend to concentrate on how to 

incorporate leadership principles into curriculum planning, allowing teachers to 

modify their teaching approaches to suit varied classroom environments (Dweck, 

2017; Kumar, 2019). 
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In Jesuit institutions, professional development programs often incorporate 

modules on Ignatian values, service leadership, and reflective teaching. Such programs 

enable teachers to internalize and imbibe fundamental Jesuit values in their teaching 

practices and make leadership education not only effective but also aligned with the 

Jesuit mission of producing altruistic leaders. Through such professional growth, 

teachers acquire the skills to motivate students to become leaders who are ethical and 

culturally sensitive (Traub, 2008; Nair, 1994). 

Strengthening the Leadership Framework 

The synergy of teacher training, support structures, and professional 

development provides a strong foundation for Jesuit schools' leadership education. 

Investment in these forms enables teachers to demonstrate and transfer leadership 

skills effectively, so that students are equipped to deal with the challenges of a 

globalized world. By promoting an environment in which teachers are supported and 

regularly trained, Kerala Jesuit schools maintain their mission of raising socially 

responsible leaders. This integrated approach not only serves students well, but also 

upholds the Jesuit heritage of education for justice, service, and community 

involvement. 

Teaching Material and Technological Tools 

Teaching material and technological tools provide the basis for a nurturing 

educational setting. Exposure to high-quality content — including textbooks, 

leadership modules, and case studies — helps students approach leadership ideas from 

more than one window. Indian research indicates that students' leadership skills are 

boosted when schools invest more in resources that facilitate critical thinking 

(Leithwood, 2020). 
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Technological resources also have a growing central role to play in 

contemporary education. In Kerala, where digital literacy is strong, Jesuit schools are 

using technology to enhance interactive and collaborative learning. Studies show that 

digital platforms, simulation tools, and multimedia resources enable students to 

develop leadership skills in diverse, dynamic environments (Fullan, 2021; Kumar, 

2019). Experiential learning, which enables students to work virtually in teams, solves 

problems, and makes ethical decisions. Further, the availability of online materials and 

digital teaming tools extends students' capacity for taking part in leadership drills that 

reflect actual challenges, making them more prepared for emerging roles. Investment 

in both conventional resources and digital technologies within Jesuit institutions is 

viewed as an expansion of the Ignatian pedagogical schema, which emphasizes 

inclusive and responsive learning environments. Through the provision of students 

with a range of educational instruments, Jesuit schools can promote rigorous and 

contextually responsive leadership development. 

Institutional Alignment with Jesuit Educational Values 

Institutional policy alignment with Jesuit educational values is crucial to 

inculcating leadership in Jesuit schools. Foremost among these values are holistic 

formation, ethical leadership, and social responsibility, which inform policies and 

practices influencing both curricular and extracurricular life. O'Malley (1993) 

maintains that Jesuit education focuses on educating students as leaders for justice and 

service, supported by mission-affiliated institutional practices. 

In Kerala, where the socio-cultural environment of Jesuit schools has a rich 

interconnection, correspondence with Jesuit philosophy is found in policies that focus 

on reflection, action, and service. Schools provide settings in which leadership 

education aligns with Ignatian pedagogical values, including discernment and social 
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justice (Nair et al., 2010). Nair (2017) adds that values-based institutional alignment 

provides a framework for students to appreciate leadership as a commitment to ethical 

obligation and public good. This convergence ensures that institutional emphasis goes 

beyond academic success to encompass character development, allowing schools to 

cultivate competent and socially aware leaders (Rao, 2016). Such convergence also 

facilitates the application of leadership programs that incorporate Ignatian values. As 

Lowney (2003) indicates, personal reflection and decision-making based on morality 

are core elements of leadership. These equip students to face complicated moral and 

social dilemmas. Indian studies also validate that mission-driven education increases 

the effectiveness and applicability of leadership training, fostering a setting where 

students are motivated to tackle problems in society preemptively (Rao, 2016). 

Embedding Jesuit Values in Leadership Education 

Incorporating Jesuit values into leadership education is more than policy 

alignment; it means integrating those principles into the curriculum and school culture. 

Jesuit emphasis on reflection, discernment, and service means that leadership 

programs are more than just skill-building; they include developing a sense of moral 

and ethical responsibility (Traub, 2008). In Kerala, where cultural norms value social 

harmony and community welfare, this alignment improves the quality of leadership 

education (Nair et al., 2010). 

Research supports that values-aligned education facilitates a collective learning 

culture where both students and educators have a common understanding of 

educational objectives (Rao, 2018). For Jesuit schools, incorporating Ignatian values 

entails infusing practices that involve students in reflective thinking and active 

participation in social justice actions. This model of leadership education shapes 

leaders who can carefully face challenges and positively contribute to their 
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communities (Rao, 2018). Kumar (2019) also asserts the significance of incorporating 

these values in that schools that prioritize ethical education yield students with more 

active participation in leadership.  

Moreover, incorporating Jesuit values into leadership education enhances the 

feeling of responsibility among students. As Moustakas (1994) points out, programs 

that develop ethical contemplation and civic involvement equip students to become 

leaders who value the common good. Jesuit institutions in Kerala can use these 

principles to develop leaders who are intellectually competent and morally sound, 

consistent with the Jesuit ideal of creating men and women for others (Arrupe,1973; 

Nair et al., 2010).  

The incorporation of Jesuit values in leadership education also leads to a 

sustainable leadership development model. It guarantees that the students are not only 

equipped with academic excellence but also purpose and compassion (Eagly & Garli, 

2007). By following the Jesuit principles of education, schools provide an 

environment in which leadership education becomes a tool to help students evolve as 

whole persons, with abilities to make ethical decisions and committed to social service 

(Lowney, 2003). 

Integration of Jesuit Educational Principles 

Jesuit education is based on values that place emphasis on integral formation, 

moral reflection, and social justice. These principles inform the leadership education 

framework to focus on the development of students as leaders who are intellectually 

competent, morally upright, and socially responsible (Traub, 2008). In Kerala, where 

social and communal values are salient, Jesuit educational values are well-suited to 

cultural expectations, enabling a meaningful incorporation of leadership training into 

the curriculum (Lowney, 2003). 



FACTORS INFLUENCING THE ROLE OF TEACHERS IN IMPARTING LEADERSHIP SKILLS 
30 

 

 

From Indian research on values-based education, incorporating moral 

frameworks into leadership training increases student motivation by creating a sense 

of responsibility and purpose (Rao, 2018). For Jesuit schools, this alignment 

strengthens leadership as a practice of transformation with an emphasis on serving 

others more than individual success. Integrating Jesuit values into pedagogical 

practices enables students to look at leadership through a prism of service and justice, 

inviting them to reflect on the wider consequences of their actions in their 

communities (Lowney, 2003). 

Transformative Leadership in Jesuit Schools 

Transformative leadership is an integral framework within Jesuit schools in 

that it concentrates on building the individual as leader who influences others by 

common aim and moral virtue. It complements Jesuit educational principles which 

emphasize holistic growth, social conscience, and service to others. Transformative 

leaders, as described by Northouse (2018), model behavior and operate as role models, 

inspiring followers towards their maximum potential and within an environment of 

trust.  

Transformative leadership is integrated both into Jesuit school curricula and 

institutional culture. Teachers are catalysts of change, modeling attitudes and behavior 

that demonstrate fundamental Ignatian values. This leadership style emphasizes the 

importance of reflective practices, ethical decision-making, and community 

engagement, ensuring that students are not only academically successful but also 

socially conscious and committed to justice. Transformative leadership also equips 

students with the skills to navigate complex societal challenges. By fostering a culture 

of collaboration and innovation, Jesuit schools enable students to engage meaningfully 

with their communities and develop solutions that address pressing social issues. This 
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alignment with Northouse’s (2018) principles underscores the significance of 

transformative leadership in shaping the next generation of leaders who are 

empathetic, resilient, and purpose-driven. 

Holistic Education and Leadership Development 

Holistic education is central to Jesuit pedagogy, aiming to develop students in 

multiple dimensions — intellectual, emotional, social, and spiritual. This approach 

aligns with the transformational leadership model, which emphasizes nurturing leaders 

who inspire and motivate through a shared commitment to ethical values (Northouse, 

2018; Day & Sammons, 2013). In Jesuit schools, leadership education is embedded 

within a framework that seeks to shape students into compassionate and responsible 

leaders, capable of addressing complex societal challenges with integrity and empathy 

(Traub, 2008). 

Indian studies highlight the strength of holistic education in creating balanced 

leaders who are not only intellectually capable but also values-driven (Rao, 2018). 

Research has established that leadership courses that include emotional intelligence, 

critical thinking, and cooperative skills are most effective in Kerala's socio-

educational environment, where cultural values place priority on empathy and 

collective well-being (Nair et al., 2010). Through their development of these 

capabilities, Jesuit schools in Kerala equip students to be socially responsive, resilient, 

and adaptive leaders. 

Holistic education further fits into Kerala's literacy and social justice emphasis, 

creating a special setting in which Jesuit schools can combine leadership competencies 

within an education philosophy that equates personal growth with academic 

excellence. This whole-person approach makes sure that students have a balanced 

view of leadership, rooted in self-awareness and social responsibility, that is necessary 
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for leadership in varied environments (Rao, 2018). 

Social Justice and Ethical Leadership 

Social justice is a pillar of Jesuit education, teaching students to commit 

actively to issues of injustice and campaign for marginalized groups. This focus on 

justice is also reflective of Kerala's socio-cultural values, which hold equity and 

communal well-being at the forefront (Nair, 1994). In Jesuit schools, education in 

leadership is directed towards fostering a sense of ethical obligation, motivating 

students to be agents of social change who defend fairness and dignity for everyone. 

Indian research points to the influence of social justice-focused education in 

developing empathy and ethical awareness among students (Rao, 2018). Social 

justice-focused leadership programs equip students with the means to critically 

evaluate structures in society and devise effective advocacy strategies (Freire,1970; 

Harris & Jones, 2019). This is especially pertinent in Kerala, where students are 

prompted to deal with community-oriented problems, encouraging a type of leadership 

that goes beyond individual accomplishment and helps to improve society. 

The Ignatian values of reflection and discernment further enrich this process, 

as the students are prompted to reflect on the moral implications of leadership choices. 

By infusing ethical leadership and social justice in the curriculum, Kerala's Jesuit 

schools train leaders equipped to confront the more sophisticated social problems and 

make decisions that serve to advance their societies (Rao, 2018; Traub, 2008). 

Service-Oriented Leadership 

Service-oriented leadership is a characteristic feature of Jesuit education, 

instilling the belief that leadership is a pledge to the well-being of others. In Jesuit 

schools, students learn that authentic leadership entails selfless action and a 

commitment to creating a positive impact. This view is in harmony with Kerala's 
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cultural values, which stress community, mutual support, and social responsibility 

(Nair et al., 2010). 

Indian educational research has shown that service-learning projects and 

community engagement activities are key to the development of leadership skills 

based on compassion and social commitment (NSSO, 2020; Rao, 2018). Jesuit schools 

in Kerala integrate service-based activities, which challenge students to use their 

leadership skills in practical settings where they can respond to local issues and assist 

vulnerable groups. This practical application of leadership develops an enhanced sense 

of social responsibility, as students learn to experience the effect of their activities on 

other people (Rao, 2018). 

Furthermore, through instilling service-based leadership, Jesuit schools equip 

students to view leadership as a lifelong commitment to the common good, an 

assumption deeply rooted in Jesuit and local cultural assumptions. Such an approach 

not only improves students' leadership abilities but also fortifies their moral 

commitment, readying them to function with integrity and a concern for good social 

outcomes (Lowney, 2003). 

Summary 

Chapter Two offers a thorough review of the factors that affect leadership 

training in Jesuit schools in Kerala with the emphasis on holistic education, social 

justice and community service. This chapter telescopes studies on how Jesuit 

educational ideals, institutional policy, cultural norms, and resource access converge 

to shape leadership education in such institutions. By combining insights from Indian 

journals and local educational realities, the review emphasizes Kerala's distinct socio-

cultural context and alignment with the Jesuit mission of educating ethically 

responsible and socially aware leaders.  



FACTORS INFLUENCING THE ROLE OF TEACHERS IN IMPARTING LEADERSHIP SKILLS 
34 

 

 

The chapter first investigated the incorporation of Jesuit pedagogical 

principles, focusing on the manner in which values like reflection, discernment, and 

service inform Jesuit institutional leadership education. These values hold strong in 

the cultural context of Kerala, where social justice, educational equity, and community 

values are valued most (Rao, 2018). Research indicates that the integration of 

educational practices in accordance with Jesuit values not only boosts students' ethical 

and moral development, but also offers a sound framework of leadership that 

transcends self-interest to serve others (Traub, 2008; Rao, 2018). This convergence 

creates a common educational mission among teachers, students, and the community 

and provides a unifying context for leadership development. 

Finally, the literature review analyzed holistic education and leadership 

development as core aspects of the Jesuit leadership approach. Through the 

intellectual, emotional, social, and spiritual aspects of students, Jesuit schools aim to 

create competent leaders who are also empathetic and socially sensitive (Lowney, 

2003). Studies from Indian educational environments emphasize the efficacy of 

holistic education in creating well-balanced leaders with the ability to address varied 

issues (Rao, 2016). In Kerala, this process is well-aligned with the education 

philosophy of the state, emphasizing overall student growth and encouraging social 

responsibility along with academic achievement (Nair et al., 2010). Holistic education 

empowers students to develop empathy, critical thinking, and collaboration skills — 

attributes critical to effective leadership. 

The chapter also delved into the significance of social justice and ethical 

leadership, a fundamental principle of Jesuit education, which seeks to educate leaders 

who are champions of fairness and justice. This is in tandem with Kerala's socio-

cultural values that stress collective harmony, welfare and equity, which make Jesuit 
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leadership education especially pertinent. Studies emphasize that when students are 

involved in learning that focuses on social justice, they are more likely to have a 

commitment to ethical leadership and civic responsibility (Nair, 1994). Jesuit schools 

in Kerala integrate these values into their curricula, promoting students to see 

leadership as a tool to address social inequalities and assist marginalized communities 

(Traub, 2008; Rao, 2018). Incorporating social justice in leadership education, Jesuit 

schools develop leaders who are able to make morally sound choices and to work for 

the common good. 

Furthermore, service-based leadership is a crucial aspect of Jesuit education, 

reaffirming the fact that leadership is directly associated with unselfish service and 

communal impact. Service-learning projects and community service programs foster 

this form of leadership in Jesuit schools, which exposes students to practical 

experiences in solving actual problems. This practice is aligned with Kerala's cultural 

stress on mutual help and collective accountability, instilling students with the ethos of 

civic duty ((Rao, 2018)). Indian research environments indicate that learning through 

service facilitates students' leadership abilities through compelling them to explore 

societal challenges in a valuable context, and consequently, make them ready to lead 

with sensitivity and integrity (Rao, 2016). 

Lastly, the review emphasized the contribution of resource provision and 

support structures to quality leadership training. Sufficient resources — including 

instructional materials, staff development opportunities, and technological aids — 

allow teachers to successfully execute leadership programs. Indian studies indicate 

that resources-rich schools are able to provide varied avenues for learners to build 

leadership competencies through collaborative work, digital media, and co-curricular 

activities (Kumar, 2019). Moreover, professional development of teachers is important 
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in preparing them to incorporate leadership education into their practice. Jesuit schools 

in Kerala offer ongoing training that incorporates Ignatian reflection and service-based 

methods, which prepare teachers to serve as role models for leadership in their 

classrooms (Rao, 2018). 

Overall, Chapter Two lays down a detailed understanding of the determining 

factors of Jesuit school leadership education in Kerala. The alignment of Jesuit values, 

conformity with local cultural values, and access to resources as a whole make up an 

ecosystem that develops and fosters leaders who are not only competent but also 

morally responsible. This review of literature establishes the significance of culturally 

responsive, values-based leadership education and positions the exploration of 

effective strategies for promoting leadership development in Jesuit schools in Kerala. 

By meeting the unique needs of students and being attuned to Jesuit and cultural 

values, Jesuit schools are able to continue to develop leaders who are ready to serve 

their communities with compassion, justice, and a commitment to the common good. 
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CHAPTER THREE: METHODOLOGY 

The research for this study will apply a qualitative research strategy to 

investigate the factors influencing the teacher's role in the transmission of leadership 

skills in Kerala Jesuit schools. This approach is well suited to examining the intricate, 

contextually specific experience and viewpoints (Creswell & Poth, 2018). Through the 

lens of teachers' everyday experiences, this methodology allows for an in-depth 

exploration of how school policies, training, cultural expectations, and resources 

influence leadership education. 

Qualitative research is suited to capturing the subjective aspects of the 

educational climate within Jesuit schools, where cultural, institutional, and 

pedagogical forces are intertwined (Merriam & Tisdell, 2016). A phenomenological 

approach will enable the research to explore the ways in which teachers understand 

and construct their role in developing leadership skills (Moustakas, 1994). It will 

provide rich insights into individual and collective experiences, uncovering teachers' 

incentives, issues, and coping strategies. 

Research Question 

What are the salient factors shaping the function of teachers in transmitting 

leadership qualities in Jesuit schools in Kerala? 

This question is focused on discovering and evaluating the factors that affect 

teachers' abilities to inculcate leadership skills in learners, including institutional 

reinforcement, training, cultural patterns, and allocation of resources (Smith, Flowers, 

& Larkin, 2009). 

Data Collection Methods 

Data collection in this study will be done through semi-structured interviews 

appropriate for obtaining the detailed views of teachers, administrators, and 
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educational experts in Jesuit schools. Semi-structured interviews enable participants to 

share their experiences freely while steering the discussion in certain directions 

concerning leadership growth, organizational assistance, and cultural expectations. 

The structure is both established and adaptable, with participants given the opportunity 

to discuss aspects that previously might not have been on the researcher's agenda 

(Kvale & Brinkmann, 2009). 

Ensuring Trustworthiness and Validity 

To maximize the credibility of the findings, a number of techniques will be 

utilized. Triangulation will be used to cross-check information from various sources, 

such as individual interviews and observations, to provide a richer understanding of 

the research problem (Denzin, 1978). Member checking will entail presenting the 

initial findings to participants to ensure that the interpretations are an accurate 

representation of their experiences, offering them a chance to elucidate or contribute 

additional insights (Lincoln & Guba, 1985). Peer debriefing shall be done regularly in 

order to legitimize the research process, explore potential biases, and increase the 

credibility of findings (Creswell & Poth, 2018). 

Research Design 

The research will apply a qualitative design, with the focus on a 

phenomenological approach to contextualize teachers' lived experiences. The design is 

well-suited for investigating complex and situation-specific factors affecting 

leadership education (Smith, Flowers, & Larkin, 2009). With this approach, the study 

will be able to investigate how teachers make sense of and practice their roles in 

Kerala's socio-cultural and institutional setting. 

The selection of a phenomenological design is based on its interest in knowing 

participants' experiences within leadership education (Saldaña & Omasta, 2018). The 
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approach will capture the reality of teachers' roles, fitting the study's aim to inquire 

how educational, cultural, and institutional influences impact teaching practices 

(Moustakas, 1994). The richness of the qualitative insights offered here is useful in 

uncovering something that quantitative measures may not notice, like how teachers 

interpret the principles of leadership in the education and culture of Kerala (Creswell 

& Poth, 2018). 

This will reveal the ways in which Jesuit values are embodied in teaching 

practices through understanding unique and common experiences between schools. 

Teachers' stories will explain their motivations, challenges, and pedagogical 

approaches (Vagle, 2018). The qualitative nature of the research with the support of 

in-depth interviews will create rich, descriptive data that emphasize the subtleties of 

teachers' experiences and context-specific influences on leadership education 

(Seidman, 2019). 

This approach will also reveal how teachers internalize and enact Jesuit 

educational principles, through the demonstration of the interplay between personal 

values, institutional norms, and socio-cultural expectations. Through these findings, 

leadership education can be adapted to fit within the Jesuit ethos as well as local 

conditions, by developing an effective yet culturally responsive model (Smith et al., 

2009; Nair, 1994). 

The choice of qualitative, phenomenological methodology is justified by its 

firm fit with the study's goals (Saldaña & Omasta, 2018). The following section will 

expand on the major reasons behind this selection, how it satisfies the depth, 

contextual applicability, and research objectives necessary to examine the role of 

teachers in transferring leadership skills. 
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One major reason for choosing a qualitative, phenomenological approach is 

that it has the capacity for deep exploration of lived experiences. Phenomenology is 

well-suited to reveal the nuances and richness of human experience, and it is thus 

well-suited to examine how Jesuit school teachers negotiate leadership education and 

make sense of contextual challenges (Van Manen, 2016). Phenomenology, in contrast 

to quantitative approaches that tend to offer superficial data, examines subjective 

experiences and meaning-making, providing dense, descriptive accounts of both the 

professional and personal aspects of teaching (Moustakas, 1994). This approach will 

enable the exposure of teachers' motivations, values, and practices that influence their 

leadership education, enabling the study to tap into the intricacies of their interactions 

within the educational setting (Smith, Flowers, & Larkin, 2009). 

Phenomenology's focus on depth allows the researcher to record and examine 

the feelings, thoughts, and behaviors of teachers when they are engaged in the 

development of leadership qualities. This approach is very useful in educational 

research because it enables the detection of indirect influences that shape teaching 

practices, including individual beliefs, internalized values, and distinctive classroom 

challenges (Creswell, 2014). Through thematic analysis and in-depth interviews, the 

phenomenological approach will ensure a strong insight into how these factors as a 

whole impact the leadership development process. 

The study context — Kerala's Jesuit schools — further supports the 

appropriateness of a phenomenological approach. Kerala's educational context is 

characterized by its focus on community values, tradition, and adherence to ethical 

and holistic education (Nair, 1994). The phenomenological approach enables the 

researcher to investigate how teachers translate Jesuit educational principles in this 

unique socio-cultural context. Through this, it offers an understanding of how global 
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Jesuit values are locally interpreted and implemented, uncovering the dynamic tension 

between institutional expectations and cultural norms (Hofstede, 1986; Traub, 2008). 

Cultural sensitivity is particularly important for research in diverse school settings. 

Phenomenology provides a way to learn how teachers manage their roles in these 

settings, synthesizing both external cultural forces and internal institutional missions. 

This qualitative approach will seize the special improvisations educators undertake to 

reconcile leadership education with the values of Kerala, pointing to practices that 

differ from or augment those of other places (Van Manen, 2016). The findings will 

help augment the general understanding of how teaching practices can best be adapted 

to suit local ethical and cultural contexts. 

The choice of a qualitative, phenomenological approach is also warranted by 

its compatibility with the study's general goals. The study seeks to examine how 

educational, cultural, and institutional variables shape teachers' roles in leadership 

education. Phenomenology's emphasis on lived experience makes it well-suited for 

answering questions regarding both individual and collective experiences in teaching 

and learning (Smith et al., 2009). This emphasis guarantees that the study picks up on 

the comprehensive experiences of teachers, outlining how they make sense of and 

apply leadership education practices in the context of their practice (Creswell & Poth, 

2018). 

This approach will allow for the exploration of how teachers internalize and 

perform Jesuit educational principles, which aligns with the study's aim to determine 

the interaction between educational philosophies and practical teaching approaches. 

Through the application of phenomenology, research can explain not only what 

teachers do, but also why they choose particular pedagogical actions, recording the 

heart of their motivations and strategies (Moustakas, 1994). The qualitative nature of 
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this approach sustains the study of the drivers of teaching practices, including 

professional development, resource base, and cultural norms (Vagle, 2018). 

The alignment with research goals is further enhanced by the method's 

capability to create insight into the subjective meanings that are assigned by teachers 

to their practice. This will lead to actionable knowledge for leadership education 

improvement in Jesuit institutions by making it more in tune with the mission of the 

Jesuit order as well as the cultural sensitivity of the surrounding environment (Traub, 

2008; Nair, 1994). The results will be useful to educators, policymakers, and 

institutions that want to improve leadership programs that are effective and culturally 

sensitive (Hofstede, 2001). 

Participants 

The participants in this research will be male and female teachers from Jesuit 

schools throughout Kerala, covering a broad age group of 25 to 60 years. This age 

bracket guarantees a balance of early-career, mid-career, and veteran teachers, 

providing insight into how teachers at various career stages engage with leadership 

education. Recruiting participants at different phases of their teaching careers is vital 

in obtaining an overall picture of the challenges, motivations, and strategies of 

conveying leadership skills among students.  

It will recruit about 20–25 teachers satisfying particular inclusion conditions, 

including their working at least for one academic year at a Jesuit school in Kerala. The 

inclusion of this criterion ensures that the participants have adequate acquaintance 

with the practices and leadership development goals in the school. The variation in 

career level and teaching discipline among participants will strengthen the ability of 

the study to discern both individual and shared experiences, presenting a balanced 

analysis of the variables that influence leadership education in Jesuit schools. 
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In order to get a representative sample, Jesuit schools in Kerala will be selected 

and classified in terms of geographic spread, student composition, and cultural range. 

Kerala's Jesuit schools differ in size, resource availability, and composition of 

students, so a representative sample will be sought in an attempt to capture a range of 

views on leadership education. Variations in school environment, urban or rural 

setting, will also be taken into account, since these can affect resources available for 

leadership development. 

Following the identification of eligible schools, permission will be requested 

from each school administration after explaining the purpose, scope, and anticipated 

contribution of the study to educational research. This advance step allows the schools 

to be fully aware of the research purpose and assist with recruitment, leading to a 

smooth and respectful recruitment process. 

Comprehensive Data Collection 

Another reason for this methodological preference is that it allows data 

collection through in-depth interviews. This instrument is best suited to collect rich 

contextual data that captures the nuances of teaching experiences (Seidman, 2019). 

The phenomenological method enables the researcher to capture the experiences of 

teachers and attempt an analysis that goes deeper than impersonal statistics (Van 

Manen, 2016).  

Qualitative approaches offer tremendous flexibility, which allows researchers 

to be responsive to developing themes and add new findings during the process of data 

collection and analysis (Charmaz,2014). Such responsiveness is particularly useful in 

fluid educational contexts such as Jesuit schools, where teachers' practice is shaped by 

changing institutional practices, cultural norms, and broader societal trends. The 

phenomenological tradition is appropriately designed to respond to this nuance since it 
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allows for back-and-forth questioning and theme exploration (Smith, Flowers, & 

Larkin, 2009). Interview questions can be adapted by researchers and follow-up on 

emergent themes that arise in conversations, making the study responsive to 

participants' lived experiences (Yegidis, Weinbach, & Myers, 2018).  

In Kerala's Jesuit schools, where teaching is influenced by socio-cultural 

values and religious teachings, this flexibility is critical. When teachers relate their 

stories, unexpected aspects about Kerala's cultural context might surface, requiring 

researchers to make adjustments in research questions or add new themes. Such an 

iterative approach assists in comprehensively capturing the entire gamut of influences 

on leadership education, such as where educational philosophies intersect with cultural 

norms (Nair, 1994). 

The phenomenological method strengthens the capacity to document and make 

sense of these changing viewpoints by centering on participants' lived experiences 

(Moustakas, 1994). The researcher is able to intensify the investigation through 

sharpening questions and delving into emerging topics participants point out as 

important, for example, changes in pedagogy or alterations in leadership demands. 

This is what meets the objective of comprehending the entire richness of teachers' 

experience and allows the study to address both expected and emergent dimensions of 

leadership education. 

Besides flexibility, the phenomenological approach offers an avenue to obtain 

rich data critical for useful analysis. By means of methods such as intensive 

interviews, researchers obtain rich, holistic accounts which embody the subjective and 

objective experiences of participants. Such rich accounts provide a sophisticated, 

multifaceted analysis of the complex factors that affect leadership education, including 

institutional backing, professional development, and socio-cultural expectations 
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(Creswell & Poth, 2018). The data gathered become (becomes) an invaluable asset for 

learning about, not just what teachers do, but why they make certain pedagogical 

choices (Smith et al., 2009). 

Rich, detailed data is essential to explore the intersection of numerous factors 

that inform teachers' practices. In Jesuit institutions in Kerala, where education is 

blended with religious and moral orientations, such information shed light on how 

cultural and institutional values influence leadership training (Nair, 1994). For 

example, qualitative studies enable one to investigate how teachers apply Jesuit values 

in their pedagogy and how these orientations appeal to students' cultural heritage. This 

in-depth comprehension enriches the analysis by both taking into account the 

individual incentives and larger patterns of education. 

Gathering rich data facilitates the study's objective of offering a multi-

dimensional portrait of leadership education. It enables researchers to explore teachers' 

motivations, obstacles, and hopes, leading to an expansive description of the factors 

that drive educational practice (Moustakas, 1994). In Indian settings, where education 

is deeply embedded in social and cultural values, this level of data is most useful. It 

reveals how values and cultural norms affect leadership training and shows the 

particular application of Jesuit values in the classroom. In addition, in-depth stories 

from teachers assist in revealing the alignment of Jesuit educational values and 

leadership training. This alignment reveals a deeper appreciation of how schools 

cultivate socially responsible leaders who are equipped with both academic 

achievement and ethical awareness. Profound data gathered using qualitative 

approaches can illuminate how teacher training programs and institutional backing 

empower teachers, as well as expose the gaps and challenges they encounter (Creswell 

& Poth, 2018). This multi-layered analysis adds to suggestions for enhancing 
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leadership education by making educational practices more aligned with the objectives 

of comprehensive development. 

The qualitative process also permits ongoing reflection and adjustment 

throughout the analysis stage (Sebastian, 2019). As themes are developed and iterated, 

the researcher is able to go back to the data so that findings reflect participants' 

experiences. This aids in the credibility and richness of the research to ensure that it 

delivers a rich account of leadership education in Jesuit schools. The adaptability of 

qualitative research and richness of data it provides are critical to capturing the 

intricate interplay of cultural, institutional, and individual factors that influence 

leadership education in Jesuit schools in Kerala. This method allows for an in-depth 

understanding of how teachers make sense of their roles and modify their practices in 

accordance with changing educational and societal needs. Through rich narratives and 

iterative analysis, the study can provide meaningful contributions to effective 

leadership education that is in accordance with both Jesuit values and the socio-

cultural environment of Kerala. 

This study examines several foundational constructs and concepts central to 

understanding teachers’ roles in leadership education within Jesuit schools in Kerala. 

These constructs provide a framework for analyzing how leadership skills are 

imparted in an environment deeply influenced by Jesuit values and Kerala’s unique 

socio-cultural context. 

Institutional Policies: Institutional policies are critical in shaping educational 

practices within Jesuit schools, establishing the guidelines that frame curriculum 

design, teacher-student interactions, and leadership growth strategies. Policies 

influence the ways in which leadership education is structured and taught and how 

school practice aligns with the Jesuit mission of achieving holistic education and 
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social responsibility (Harris & Jones, 2016). Facilitative policies can encourage 

teachers by furnishing clear objectives and required materials, which simplifies their 

adoption of leadership education into their practices. 

Teacher Training and Professional Growth: Professional training programs are 

crucial to preparing teachers with the information and skills to foster leadership in the 

classroom. This concept involves looking at how training programs, especially those 

focused on Ignatian pedagogy and values education, advance teachers' ability to 

develop leadership in students. Research on Indian educational practices stresses the 

need for holistic training that encompasses pedagogical competencies as well as 

knowledge of leadership concepts (Darling-Hammond, Hyler, & Gardner, 2017). 

Successful training is indispensable for facilitating teachers to become mentors and 

developing leadership-oriented culture within their classrooms.  

Cultural Expectations: Cultural expectations influence teaching practices. In 

Kerala, where social community, respect for authority, and social harmony values are 

prominent, teachers could transact leadership education with a stress on shared 

accountability and ethical honesty. This construct examines how cultural values and 

norms shape teachers' practice within the Jesuit educational model, promoting a 

culturally responsive leadership model that is congruent with students' identity and 

community values (Hofstede, 1986; Nair et al., 2010). By investigating these 

constructs, the research will be able to assess the various dimensions that affect 

leadership education in Jesuit schools. These concepts are individually important in 

forming the way in which teachers conceptualize leadership education, providing 

understanding of the practices and challenges faced by them while they strive to create 

socially responsible leaders in accordance with both Jesuit and cultural values. 
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Data Collection Procedures 

Recruitment and Scheduling 

Participants will be recruited from Jesuit schools in Kerala through 

collaboration with school administrators. Eligibility criteria will include a minimum of 

one year of teaching experience to ensure familiarity with school practices and 

leadership education frameworks. Recruitment will involve direct communication and 

informational sessions to explain the study’s purpose and procedures. Scheduling will 

be flexible to accommodate participants' teaching responsibilities and minimize 

disruption (Patton, 2015; Manoharan et al., 2024). 

The research will follow stringent ethical standards to safeguard the rights of 

participants. Clear information about the study's aims, methods, and rights of 

participants will be presented, to ensure voluntary participation. Written informed 

consent will be sought prior to conducting the interviews. Participants will be notified 

that they may withdraw at any time without consequences. Confidentiality will be 

ensured to foster trust and provide honest answers (Wiles, 2013). 

Data Management and Security 

Strict data management processes will be in place to ensure participant 

confidentiality and safe data storage. Hard copies of signed consent forms will be 

stored in locked file cabinets to which only the researcher will have access. Digital 

data, such as audio files and transcripts, will be encrypted and saved on password-

protected devices. Periodic data backup will be done on secure external hard drives to 

avoid loss of data (Bazeley, 2013). 

All personal information will be deleted during transcription to ensure 

participant anonymity. Pseudonyms will be employed to substitute names and other 

identifiers. Access to the raw data will be restricted to the research team, and all access 
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will be controlled and recorded to avoid unauthorized handling. This will help to 

ensure that the identities of the participants are protected throughout the study 

(Saunders et al., 2015). 

Interview Protocol 

A protocol for the interview will be developed to ensure consistency while 

allowing for flexibility when conducting interviews. The protocol will include open-

ended questions on teachers' experiences of leadership training, the effect of 

institutional policy, and the effects of cultural expectations. The semi-structured style 

will enable probing questions drawn from respondents' answers, enhancing a critical 

understanding of their experiences (Rubin & Rubin, 2012). 

Interviews 

Semi-structured interviews will be used primarily as the tool for data collection 

in this research. This approach is selected due to its flexibility to enable participants to 

narrate their experiences while keeping in mind major issues to be discussed. The 

balance between structure and openness helps in obtaining rich, vivid insights into 

teachers' views about leadership education (Creswell & Poth, 2018). Interview 

questions will be guided by a wide literature reviewed and crafted to match the 

research questions, picking up on important elements like institutional support, 

training, and cultural influences. To guarantee clarity and pertinence, the interview 

questions will be piloted with a small group of educators, and changes will be made in 

light of their comments (Kallio et al., 2016). Each interview will be audio-recorded 

(with permission) and transcribed verbatim to preserve accuracy in data gathering. 

This strategy will enable thorough examination of teachers' lived experience, allowing 

the researcher to uncover underlying patterns and themes. 
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Data Analysis 

The information gathered will be assessed with thematic analysis, a qualitative 

analysis method highly effective in pinpointing and deciphering patterns from 

qualitative data (Braun & Clarke, 2006). Thematic analysis will involve coding the 

interviews, then coding these into categories that respond to the research inquiries. 

The assessment will aim to reveal repeated themes in teachers' experiences in the 

development of their leadership, how institutional policies make an impact, and the 

socio-cultural factors involved. 

This strategy will aid the analysis by enabling theory to emerge from the data 

gathered, (itself,) in such a way that the findings are grounded solidly in participants' 

experience and understanding. As themes are generated, they will be constantly tested 

and compared against the current literature on leadership development, improving the 

validity and richness of the analysis. This cycle will facilitate the development of a 

theoretical model that summarizes the variables affecting leadership development in 

Jesuit schools in Kerala. 

Coding Process 

Data analysis will begin with an intensive familiarization stage, wherein the 

researcher will extensively examine interview transcripts and other qualitative data 

sources several times in order to gain a general grasp of the content. This step will 

allow the researcher to submerge in the data, which in turn will grant a rich 

understanding of the nuances of the material (Creswell & Poth, 2018). Subsequently, 

initial coding will be performed by hand in order to detect leading phrases, thoughts, 

and constant concepts present within the transcripts. These first codes will highlight 

central aspects of the participants' replies and provide a basis for subsequent more 

extensive analysis (Saldana, 2016). 
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The process will then proceed to focused coding, where such initial codes will 

be analyzed and categorized into larger themes that relate to the aims of the study. 

This step will allow the identification of large themes and subthemes that summarize 

important patterns in the data. Focused coding will allow the researcher to progress 

from descriptive labels to more interpretive analysis, in favor of a systematic approach 

to synthesizing findings. Coherent theme development will be an iterative process 

with ongoing refinement to ensure that the themes align with the research questions 

and objectives. 

Findings and Data Analysis 

Coding Process 

The qualitative data was analyzed using a thematic coding process. The coding 

involved: 

First Cycle Coding: Initial identification of key phrases and concepts related to 

leadership education. 

Second Cycle Coding: Grouping repetitive codes into broader themes. 

Key Codes Identified 

During the analysis of data, several key codes emerged, reflecting the various 

factors influencing the role of teachers in imparting leadership skills in Jesuit schools 

in Kerala. 

These codes are outlined below: 

Leadership Roles and Responsibilities in Schools 

This code captures the different leadership roles teachers assume in schools, 

including mentoring, guiding student activities, and shaping institutional policies. 

Teachers act as role models, inspiring students to develop leadership skills through 

direct involvement and active participation. 
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Institutional Support for Leadership Education 

Institutional support or lack of it is critical in determining how effective 

leadership training will be. This encompasses facilities, policies, and the promotion of 

leadership-centered curricula. Institutions that are structured to support students have 

higher rates of successful student leaders. 

Professional Development for Teachers 

Constant professional development is critical in equipping teachers with skills 

to implement leadership training within their teaching approaches. Workshops, 

leadership seminars, and interdisciplinary learning experiences are responsible for 

teachers' capacity to mentor students in leadership positions. 

Student Leadership Initiatives 

Schools have different initiatives that enable students to develop and hone their 

leadership skills. These include student councils, club leadership, event planning, and 

peer mentoring programs, all of which offer real-life settings for students to learn and 

sharpen their leadership skills. 

Parental and Societal Influences 

Leadership training is not limited to school only; parents and society at large 

also have an important role to play. Parental encouragement, cultural expectations, and 

community involvement affect the way students learn and view leadership. 

Challenges in Leadership Training 

Several obstacles impede effective leadership education in schools. These can 

be resistance to change, insufficient training for teachers, inflexible curricula, and 

societal limitations that restrict student leadership opportunities. Solving these 

obstacles calls for a comprehensive approach that includes schools, teachers, parents, 

and policymakers. 
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Themes Derived from Codes 

From the identified key codes, the ensuing themes emerged, yielding a 

systematic comprehension of teachers' contributions and challenges in developing 

leadership abilities among students: 

Teacher Role in Leadership Development 

This theme summarizes the vital role that teachers play in influencing the 

leadership of students. It entails mentoring, guiding leadership exposures, and 

establishing examples through their own practice of leadership. Teachers are the major 

agents in imparting leadership traits to students. 

Pedagogical Strategies for Leadership Development 

This topic discusses the pedagogies and learning strategies employed to embed 

leadership development within the classroom. Pedagogies like experiential learning, 

project-based leadership activities, and collaborative learning are instrumental in 

fostering student leaders. 

Socio-Cultural Factors Influencing Leadership Training 

Leadership development is shaped by the societal and cultural environment in 

which students grow up. This theme emphasizes how cultural values, traditions, and 

societal expectations influence students' leadership skills, opportunities, and 

aspirations. 

Institutional Policies and Leadership Training 

School policies and administrative actions have a great influence on the 

application of leadership training programs. This theme emphasizes how institutional 

policies, curriculum planning, and extracurricular frameworks facilitate or obstruct 

leadership education. 
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Challenges and Opportunities in Teacher Training 

Although leadership training is imperative, instructors frequently struggle with 

insufficient training, institutional support, or limited access to leadership training 

pedagogies. This theme focuses on both the challenges and possible methods to 

improve teacher education within leadership training. 

Thematic Analysis 

Thematic analysis will be used as the main analytical technique, following 

Braun and Clarke's (2006) six-phase approach. This will take the researcher through 

the following stages: familiarization with the data, production of initial codes, 

searching for themes, reviewing themes, refining and naming themes, and production 

of the final report. Each stage will be performed diligently to ensure the identified 

themes capture both the overt content and the implicit meanings within the data 

(Nowell et al., 2017). The thematic analysis will enable the investigation to understand 

how different factors like institutional support, teacher autonomy, and cultural 

dynamics affect leadership education in Jesuit schools. The iterative process of this 

method will enable the researcher to go back and modify themes when necessary, 

making sure that the findings are inclusive and based on the data (Charmaz,2014). 

Utilizing thematic analysis will also allow the study to offer a rich understanding of 

teachers' experiences and the wider educational environment (Braun & Clarke, 2013). 

Validation and Verification 

Member Checking 

In order to improve the credibility of the findings, member checking will be 

utilized. Participants will receive summarized interpretations of their interview 

answers and initial themes to verify accuracy and provide explanations (Birt et al., 

2016). This step will guarantee that the data truly reflect the participants' views and 



FACTORS INFLUENCING THE ROLE OF TEACHERS IN IMPARTING LEADERSHIP SKILLS 
55 

 

 

assist in detecting any inconsistencies that might need correction. 

Peer Debriefing 

Peer debriefing sessions will be held with academic peers and qualitative 

research experts to discuss the coding process and thematic development. Peer 

debriefing sessions will allow for constructive feedback and help identify potential 

shortcomings or biases in the analysis. Peer debriefing will assist in ensuring 

consistency with academic standards and enhancing the overall rigor of the study 

(Lincoln & Guba, 1985). 

Audit Trail 

An audit trail will be kept as a record of every stage of the research procedure, 

such as data collection, coding decisions, theme development, and steps of analysis. 

The open record-keeping will allow checking of methodology of the study and 

ensuring that the research process can be repeated or checked for consistency and 

reliability (Carcary, 2020). The audit trail will consist of thorough descriptions of 

methodological selections and comments on data analysis to improve the 

dependability of findings. 

Ethical Review and IRB Approval 

The research will be reviewed in detail by the Institutional Review Board 

(IRB) to verify compliance with ethical principles. This exercise will involve a 

detailed evaluation of the informed consent process, data handling protocols, and 

participant confidentiality measures (Resnik, 2020). The IRB review will have the 

objective of ensuring the well-being of all participants and maintaining ethical 

research practices throughout the study. Approval from the IRB will indicate that the 

research satisfies all ethical standards required, giving the study another level of 

approval for its validity. 
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Summary 

This chapter presented the methodological framework, such as research design, 

data collection, analysis, and ethics. Through the use of a strict and transparent 

research process, the study guaranteed the quality and believability of its findings, 

bringing worthwhile contributions to the practice of leadership education in Kerala's 

Jesuit schools. 

This research utilizes a qualitative research design to investigate the 

determinants of teachers' roles in teaching leadership skills in Jesuit schools in Kerala. 

The design is appropriate to examine rich, in-depth, context-specific experiences and 

viewpoints to gain an intimate understanding of how school policy, training, cultural 

norms, and resources define leadership education. Based on phenomenology, the study 

focuses on teachers' lived experience in order to understand how they experience their 

own role in nurturing student leadership and the strategies they use to cope with 

difficulties. 

The key research inquiry examines the overall drivers influencing teachers' 

input toward leadership development within these schools. The research accounts for 

cultural, institutional, and individual factors contributing to teachers' ability to enhance 

leadership capabilities. Semi-structured interviews with educators, teachers, and 

education leaders form the means of data collection. This interview style provides 

space for participants to express themselves, enabling new themes to arise through the 

discussion process. 

To maintain trustworthiness, the research utilizes triangulation, member 

checking, and peer debriefing. These measures increase credibility by cross-verifying 

information, maintaining correct representation of participants' experiences, and 

counteracting researcher bias. The research draws on the phenomenological approach 
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due to its capability to capture subjective experiences, which are crucial in 

comprehending how teachers interpret and implement Jesuit educational values in the 

specific socio-cultural context of Kerala. 

Participants would be 20-25 Jesuit school teachers from various regions of 

Kerala representing diverse career stages and subjects. This ensures a wide perspective 

of how teachers with varying backgrounds and schools respond to leadership 

education. School selection would also take into consideration urban-rural locations 

and institutional features in order to garner a diversity of views. 

In-depth interviews make up the backbone of data collection, yielding thick, 

detailed stories of teachers' everyday lives. This approach enables researchers to 

capture not only what teachers do but why they do it, shedding light on the ways 

leadership education is enacted and translated in and through local circumstances. The 

ability of qualitative research to adapt allows it to become especially useful within 

educational contexts in which norms and practices are dynamically changing. It also 

allows for cultural sensitivities that may be lost in quantitative approaches. 

Through the use of the phenomenological approach, the research catches the 

whole gamut of experiences of the teachers, providing understanding of both unique 

motivations and common institutional and cultural factors. Narratives from teachers 

shed light on how Jesuit values are made sense of and incorporated into practice, 

showing global mission and local context. Such findings will aid in shaping models of 

culturally responsive leadership education that integrate Jesuit educational ideals into 

the requirements and expectations of Kerala's society. 

Finally, this study underscores the importance of knowing teachers' lived 

experiences to enhance leadership development in Jesuit schools. It offers practical 

knowledge for educators, policymakers, and institutions that aim to empower teachers 
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and foster student leadership in a manner that respects tradition and local cultural 

contexts. 

Study participants will be enrolled from Jesuit schools in Kerala with the 

assistance of school administrators to ensure that they have at least one year of 

teaching experience. Ethical guidelines will be employed, such as informed consent, 

confidentiality, and voluntary enrollment. Data will be gathered through semi-

structured interviews to enable teachers to present their experiences concerning 

leadership training and institutional support. The interviews will be audio-recorded 

and transcribed verbatim. 

Data will be coded using thematic analysis according to Braun and Clarke's 

six-step approach. Focused and initial coding will determine persistent ideas and 

formulate themes like teachers' roles in leadership development, institutional support, 

socio-cultural influences, and training challenges. Main themes are pedagogical 

strategies, teacher development, student programs, and policy impacts. 

To establish credibility, member checking, peer review, and audit trails will be 

employed. All ethical requirements, including IRB approval, will be followed. 

Through a systematic and reflective process, it is ensured that the research presents 

useful insights into Kerala's Jesuit schools' leadership education. 
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CHAPTER FOUR: RESULTS AND FINDINGS 

This chapter summarizes the findings and results of qualitative data obtained 

through face-to-face interviews from 25 teachers from five Jesuit schools in Kerala. 

The analysis seeks to find out the significant factors affecting the role of teachers in 

imparting leadership skills within these institutions. Through thematic analysis, the 

responses have been coded into dominant themes that came out of the interviews. 

Participants and Demographics 

The participants of this study included 25 teachers from five Jesuit schools in 

Kerala: 

 

Table 1. Participating Jesuit Schools by Zone 

Zone Number of 

Teachers 

Average Years 

of Experience 

Subjects Represented 

North (R1) 5 12 Science, Math, 

English, Social Studies, 

Computer Science 

North (R2) 5 10 English, History, 

Physics, Chemistry, Biology 

Northwest (R3) 5 15 Math, Social Science, Computer 

Science, Hindi, Physical 

Education 

South (R4) 5 11 English, Science, Commerce, 

Arts, 

Malayalam 

Center (R5) 5 13 Math, Biology, 

Chemistry, Physics, Business 

Studies 
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The teachers were selected based on their experience and involvement in 

leadership training within their respective schools. They represented various subject 

disciplines, ensuring a diverse perspective on leadership education. 

Gender and Diversity in Leadership Training 

One of the key findings from participant demographics was the gender 

distribution and diversity in leadership training. While both male and female teachers 

were actively involved in leadership development, female teachers reported greater 

challenges in implementing leadership programs, particularly in encouraging female 

students to take leadership roles. 

 

Male Teachers (52%) – Focused on sports, debate teams, and student councils 

as platforms for leadership training. Female Teachers (48%) – Emphasized 

mentorship, academic leadership, and moral development. 

Leadership Roles Taken by Teachers 

Teachers were engaged in various leadership roles beyond their classroom 

duties. Some key leadership responsibilities included: 

 Organizing school leadership programs and training camps. 

 Coordinating student councils and mentorship initiatives. 

GENDER 

Female 
48% Male Teachers 

52% 

Figure 1. Gender of Teachers 
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 Advising student leaders in extracurricular activities such as debates, model 

UN, and public speaking competitions. 

 Supervising peer mentorship programs and service-oriented leadership 

projects. 

A crucial factor in teacher participation in leadership education was the support 

provided by the school administration. Schools that had structured leadership 

development policies provided more opportunities for teachers to mentor students in 

leadership roles. 

However, challenges were also noted, including: 

Limited Time: Many teachers struggled to balance curriculum completion with 

leadership training. 

Lack of Standardized Leadership Curriculum: While leadership training was 

encouraged, there was no structured leadership syllabus in most schools. 

Resource Constraints: Some schools lacked financial and material support for 

leadership programs. 

The five themes emerged from the data analysis are given one by one below. 

They offer a complete framework for describing how teachers contribute to leadership 

education, and the numerous external and internal influences shaping the students into 

future leaders. 

Theme 1: Teacher Role in Leadership Development 

Teachers have a central role in developing student leadership in Jesuit schools. 

Their roles go beyond normal teaching to developing decision-making, critical 

thinking, and social responsibility. Nevertheless, how much they contribute is highly 

dependent on institutional support, balancing workload, and pedagogical autonomy. 
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Teacher Autonomy and Leadership Promotion 

Teachers incorporate leadership training in their pedagogy by designating 

leadership positions within projects and school events, thus promoting students to 

assume responsibility and sharpen leadership skills (Northouse, 2021). 

Additionally, they foster peer mentorship and student-led initiatives, allowing 

students to learn leadership through collaboration and guided experiences. Another 

effective method involves using case studies to illustrate leadership qualities, 

providing students with real-world examples of successful leadership and helping 

them analyze different leadership styles and their impacts (Leithwood & Jantzi, 2000). 

A teacher from North emphasized: 

“Leadership is best learned through experience. I encourage students to take 

initiative in organizing events, leading discussions, and resolving conflicts 

within the classroom.” 

In the same vein, a South teacher observed: 

“I put students in charge of group projects and give them the responsibility of 

coordinating their classmates. This way, they learn leadership skills like 

decision-making and accountability.” 

Another teacher from Center observed: 

“To develop leadership confidence, I often ask students to share their learnings 

and facilitate revision sessions. This not only consolidates their learning, but 

also helps them build public speaking and leadership skills.” 

Institutional Support for Leadership Education 

Schools that value leadership education allocate teaching time to teachers for 

leadership development so that leadership values are integrated in classroom teaching. 

Leadership pedagogy workshops and training sessions enable teachers to develop 
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skills in teaching student leaders effectively. Schools that offer such facilities like 

leadership labs, online tools, and organized leadership programs provide a healthy 

setting for leadership development, and this enhances student participation. 

But the teachers at Kerala's Jesuit schools identified some issues due to time 

and administrative pressures restricting them from incorporating leadership education 

in an effective manner. According to one of the teachers, 

“Though leadership training is motivated, the dense academic curriculum 

provides scope for minimal proper leadership education. Both need more 

institutional backing to balance.” 

Institutional support is important in facilitating the inclusion of leadership 

training in the curriculum by teachers. Schools with official leadership policies have 

greater student participation in leadership positions. Teachers who are given structured 

opportunities to coach student leaders have higher success rates in developing 

leadership skills in students. 

Theme 2: Pedagogical Approaches to Leadership Training 

Teachers in Jesuit schools employ a variety of instructional strategies to 

cultivate leadership skills in students. The effectiveness of these strategies is shaped 

by institutional support, teacher training, and student participation. Leadership training 

within the curriculum goes beyond academic knowledge, focusing on experiential 

learning, decision-making, and personal growth. 

Interactive and Activity-Based Learning 

Modern Jesuit education emphasizes experiential learning over passive 

instruction. Teachers facilitate leadership development by encouraging students to 

participate in group discussions, debates, and student-led projects. These methods help 

students refine their critical thinking, problem-solving, and communication skills, 
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which are fundamental to leadership (Goleman, Boyatzis, & McKee, 2013). 

A teacher from a South zone Jesuit School remarked: 

“A lecture-based approach does not cultivate leadership. I encourage students 

to take charge of discussions, projects, and school events to experience 

leadership firsthand.” 

Some of the key experiential learning methods used in Jesuit schools include: 

Debates and Group Discussions: Encourage students to articulate ideas, engage 

in collaborative problem-solving, and develop confidence in public speaking. 

Role-Playing Activities: Simulate leadership scenarios, helping students 

develop responsibility in handling real-life challenges. 

Student-Led Projects: Allow students to take charge of school initiatives, 

fostering accountability, teamwork, and hands-on leadership experience. 

Peer Mentorship: Senior students mentor junior students, developing 

leadership qualities through guidance and responsibility. 

Club and House Leadership: Many schools appoint student leaders in clubs, 

houses, and councils, giving them governance responsibilities and real-world 

leadership exposure. 

A teacher from North zone shared: 

“We organize student-led discussions and projects where students take turns 

leading their groups. This allows them to practice leadership in a safe and 

structured environment.” 

Integrating Leadership into Subject-Based Learning 

Teachers also embed leadership training within subject-based learning, where 

students engage in leadership experiences as part of their academic coursework. For 

example: 
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Science Classes: Leadership tasks are given to students for conducting experiments 

and organizing science fairs. 

Literature and Humanities: Analytical discussions, debates, and storytelling 

exercises develop confidence and leadership among students. 

Mathematics: Problem-solving activities and collaborative learning systems 

allow the students to step forward. 

Technology and Computer Science: Students are assigned team projects where 

they take the lead in coding, design, or technical presentations. 

A teacher from North zone explained: 

 “To integrate leadership training, I ask students to present key lessons and 

lead class discussions. I also assign roles like 'project leader' in group activities 

to encourage responsibility.” 

By embedding leadership training within academic subjects, students learn 

leadership organically rather than through isolated leadership sessions. 

Challenges in Implementing Leadership Training 

Apart from the efficacy of subject-integrated and experiential leadership 

training, there are still some challenges: 

Institutional Time Allocation: There are curriculum limitations among most 

teachers, which hinder them from carrying out leadership activities. 

One teacher from Center zone reported: 

“We are finding it difficult to balance the completion of syllabus and 

leadership training. There should be more organized time for leadership 

education by the institution.” 

Limited Digital Leadership Training: Most schools concentrate on 

conventional leadership training but do not have digital platforms for leadership 
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training. Virtual simulations, leadership webinars, and digital learning environments 

remain underutilized due to infrastructure limitations. 

Parental and Societal Expectations: Some parents prioritize academic success 

over leadership training, believing it distracts students from exam preparation. This 

mindset reduces student participation in leadership programs. 

Experiential learning methods such as debates, role-playing, and student-led 

projects are highly effective in fostering leadership qualities. However, institutional 

constraints, time limitations, and the lack of digital leadership training pose 

challenges. Schools must work toward balancing leadership education with academic 

priorities, ensuring students develop both knowledge and leadership competence. 

Theme 3: Socio-Cultural Influences on Leadership Training 

Leadership education in Jesuit schools is significantly influenced by societal 

norms, parental attitudes, and gender perceptions. While the Jesuit tradition promotes 

holistic education, the less broad societal and cultural expectations in Kerala remain a 

stumbling block to leadership promotion. 

Parental and Societal Expectations 

Kerala’s education system prioritizes academic excellence, often relegating 

leadership training to a secondary role. Many parents discourage students from 

engaging in leadership roles, fearing it may interfere with their academic performance 

(Goh & Walker, 2015). This mindset is reflected in both student behavior and 

institutional priorities. 

A teacher from Northwest zone shared: 

“Parents often ask why their child should focus on leadership when they 

should be preparing for exams. There is a lack of awareness about the long-

term benefits of leadership skills.” 
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Similarly, a teacher from South zone stated: 

“Parents are highly involved in their children's education, but their main 

concern is always academic achievement. Leadership training is commonly 

perceived as an extracurricular activity and not as an integral part of 

education”. 

This social pressure leads to lower rates of participation in leadership 

activities, particularly among senior students. Most students do not want to assume 

leadership roles because they think it will affect their grades adversely. Moreover, lack 

of parental support also discourages students from participating in leadership 

development. 

Nevertheless, many Jesuit schools actively make efforts to alter this narrative 

by informing parents about the long-term benefits of leadership training. Parental 

awareness programs are arranged by schools and examples of successful student 

leaders are provided.  

A teacher from the Center zone reported: 

“We conduct interactive sessions with parents to demonstrate the role 

leadership skills play in achieving career success. Slowly but surely, we are 

witnessing a change in attitude.” 

Gender Perceptions and Leadership Training 

Conventional gender roles also impact student leadership participation. Despite 

a high literacy level and progressive policies in education, male students get more 

leadership responsibilities and female students are sometimes discouraged by society.  

A South zone Jesuit School teacher wrote: 

“Male students assume the majority of school leadership and sports leadership 

positions, whereas female students are reluctant to engage in decision-making 
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activities. Greater efforts must be placed on promoting equal leadership 

prospects.” 

Greater efforts are being made to lure female students to assume leadership 

roles. Schools are introducing student councils with equal representation, so girls have 

the same chances as boys to be involved in decision-making and governance. 

Moreover, teachers actively promote female students to initiate co-curricular activities 

like debates, social service programs, and student-initiated projects, empowering them 

to develop confidence and leadership skills. To complement this initiative further, 

schools are also educating teachers to dispute gender stereotypes in classroom 

leadership relationships, establishing a condition where leadership is viewed as a skill 

and not a gendered characteristic. Such initiatives establish a more complete and fair 

leadership culture, in which students of all genders are enabled to lead and make 

worthy contributions. 

A North zone teacher reported: 

“Our school now ensures equal opportunities for boys and girls in leadership 

roles. We emphasize that leadership is about skills, not gender.” 

Influence of Kerala’s Cultural and Educational Landscape 

Kerala society gives special importance to education, and there is immense 

community support for educational institutions, making it a culture where learning is 

highly valued. Such a cultural background fosters respect for teachers, and hence 

leadership training becomes increasingly easy to be included in the curriculum. 

Further, active community involvement in schools lends easy support to programs like 

social service projects, student government, and well-organized student councils, 

where students are involved in planning school events, club management, and 

volunteer work. In spite of all these favorable conditions, the actual leadership training 
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falls short of its potential because of excessive focus on academics which leaves 

students with less time to pursue leadership activities. To top it all, excessive parental 

pressure also dissuades students from assuming leadership roles, as parents tend to 

value exam performance over leadership development. 

Furthermore, there is scant realization of leadership as an essential life skill, 

and not an extracurricular one, so it is imperative that schools move proactively 

towards leadership education as an essential component of overall student 

development. 

One South zone teacher noted: 

“Kerala's literacy rate is a strength, but we need to change the mindset that 

education is all about exams and their excellent results. Leadership education 

must be woven more deeply into our academic system.”  

Parental and societal priorities affect student involvement in leadership 

education. Leadership is seen as secondary to academics by many parents and students 

and is thus restricted. There are also lingering gender stereotypes in certain situations, 

preventing female students from being proactive in leadership activities. In order to 

confront these challenges, Jesuit schools have to be proactive in engaging parents, 

informing communities about the importance of leadership education, and ensuring 

gender-neutral opportunities in leadership. 

Theme 4: Institutional Policies and Leadership Training 

Institutional policies are also key to determining leadership education in Jesuit 

schools. The existence or lack of formal leadership programs has a direct influence on 

the effectiveness of leadership training. Schools that emphasize leadership education 

through explicit policies, governance, and faculty mentorship are likely to produce 

students who are more assertive, socially responsible, and better furnished with 
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leadership skills. The theme discusses the impact of school leadership policies, 

service-oriented leadership programs, mentoring by faculty, and policy-related issues 

on leadership education. 

Organized School Policies Facilitating Leadership Education 

Jesuit schools with clearly established leadership policies give students formal 

opportunities to participate in leadership. These policies incorporate leadership 

training into the curriculum so that students are formally taught leadership instead of 

passively acquiring it. Schools that adopt these policies experience increased student 

participation, increased leadership involvement, and increased personal development 

among students. 

A teacher from the South zone emphasized: 

“Ours is a student leadership council with defined positions and representatives 

elected by the students, governing school affairs. This arrangement provides 

for active student involvement in decision-making and leadership 

opportunities.” 

Typical structured policies in Jesuit schools are: 

Student Leadership Councils: A student government where students hold 

positions such as school leader, assistant leader, and ministers of different activities 

(e.g., athletics, academics, social service, and discipline). 

Leadership Workshops and Labs: Schools that have special leadership 

workshops and training sessions enable students to build leadership skills 

methodically. 

Democratic Student Elections: Some schools implement election-based 

leadership selection, where students campaign and present their leadership vision 

before being elected (Arnesen, 2018). 
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Incorporating Leadership Training into the Curriculum: Schools with 

institutional policies that allocate time for leadership training within the curriculum 

ensure that students develop leadership skills without compromising academic 

performance. 

A teacher from the Center zone shared: 

“Our school policy mandates that each student takes on at least one leadership 

responsibility during his/her time here. This ensures that leadership is not 

limited to a select few but is a shared experience for all.” 

However, not all schools have strong institutional backing for leadership training. 

Some schools struggle with a lack of formal leadership structures, which limits the 

effectiveness of leadership education. 

Service-Based Leadership Initiatives 

Jesuit education is focused on men and women for others where there is a 

service-based style of leadership. Service-based leadership policies in schools make it 

a culture where students not only lead in school but also apply their leadership to 

social causes. 

A teacher from a South zone Jesuit School mentioned: 

“Our students take part in leadership through social activities like 

environmental activism, charity walks, and rural literacy programs. This 

experiential leadership education instills responsibility, compassion, and the 

strength of unity within them.” 

A few of the service-oriented leadership policies at Jesuit schools are: 

Mandatory Social Service Hours: Schools require students to dedicate a set 

number of hours to community service projects, encouraging leadership through 

service. 
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Leadership Through Committees and Clubs: Social responsibility is 

encouraged in most schools through clubs such as NSS (National Service Scheme), 

eco clubs, and debate societies where students are responsible for initiatives. 

Outreach and Volunteering Programs: Student policies that allow them to 

participate in disaster relief operations, fundraising campaigns, and literacy programs 

foster humane leadership. 

A teacher from the North zone commented: 

“Our leadership education goes beyond the classroom. We make it our policy 

that students organize social service projects, demonstrating that leadership 

isn't about being a title but serving others.”  

Schools with such policy-based service approaches experience greater 

participation in leadership as students find value and purpose in their leadership role. 

Faculty Mentorship and Institutional Leadership Support 

Successful leadership education is reliant on faculty mentorship and 

institutional support. Institutions that engage actively in mentoring teachers to work 

with student leaders provide a supporting environment where leadership development 

is ongoing. 

A Northwest zone teacher commented: 

“We support leadership education through training our teachers on mentorship. 

We are motivated to mentor students not only academically but also in their 

leadership.” 

Jesuit schools with sound institutional policies strongly promote leadership 

development by empowering teachers with the competencies needed to mentor 

students successfully. They do this by conducting faculty training on leadership 

mentoring. Schools also facilitate teachers to identify and develop student leaders, 
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promoting a systematic leadership development in the classroom. To further 

consolidate this effort, institutions provide committed mentorship hours for teachers, 

enabling them to offer concentrated guidance and support to student leaders. These 

policies ensure that leadership learning is not only an ad-hoc practice, but a supported 

and integrated aspect of Jesuit education. Yet, all schools do not offer the right 

training or time allocation for the leadership mentorship of the faculty. There are 

teachers who have to find a balance between the academic work and leadership 

training owing to the administrative workload. 

One teacher from the South zone explained: 

“While we are being prompted to train the students in leadership, our workload 

is rather heavy, and we don't always get sufficient time to mentor properly.” 

This dilemma highlights the imperative of institutional policies that provide 

time and resources for faculty mentoring. 

Challenges in Leadership Education Policies 

Whereas institutional policy has a significant role in the development of 

leadership education, a number of obstacles hinder their effectiveness: 

Inadequate Standardized Leadership Programs: There are some schools 

without an official policy for student leadership, rendering the leadership training 

erratic among various Jesuit institutions. 

Time Constraints: Numerous institutions place more emphasis on the 

completion of academic syllabuses than on leadership training, resulting in limited 

formatted time for leadership programs. 

Limited Institutional Incentives for Teachers: Teachers involved in leadership 

mentorship may receive no incentives or official recognition, demotivating their 

participation. 
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Parents' Resistance: There are some parents who resist leadership programs 

because they think these take attention away from studies. 

One of the teachers from a Center zone Jesuit School raised the concern: 

“Leadership training is seen as 'extra work' instead of an integral component of 

education. Schools should integrate leadership development formally into 

academic policy.” 

To address these challenges, Jesuit schools need to focus on building 

leadership policies, making leadership training not an extracurricular activity but a 

central part of education. Policies of institutional leadership have a direct influence on 

teacher effectiveness in developing leadership skills. Schools with formal leadership 

programs, service-based leadership programs, and robust faculty mentorship policies 

have greater student participation in leadership positions. But obstacles like time 

limitations, absence of standardized policies, and insufficiency of parental support 

weaken leadership training. For improved leadership education, Jesuit institutions 

need to give a high priority to structured leadership programs, incorporate leadership 

training into the curriculum, and equip faculty with mentorship tools. By filling these 

voids, Jesuit institutions can accomplish their goal of preparing well-rounded student 

leaders.  

Theme 5: Challenges and Opportunities in Leadership Education 

Although leadership development is an integral part of Jesuit education, a 

number of challenges continue to undermine its effective delivery. Institutions and 

educators encounter challenges related to academic workload, institutional lack of 

incentives, parental pressure, and resource limitations. In spite of these challenges, 

there are immense opportunities for strengthening leadership education through 

policy-based structured programs, creative teaching, and institutional support. 
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Challenge 1: Balancing Leadership Education with Academic Priorities 

One of the biggest challenges for Jesuit schools in Kerala is excessive focus on 

academic success, which forces leadership education to take a back seat. The intense 

curriculum and the need to excel in exams leave little space for students to be actively 

involved in leadership activities. 

A teacher from the Northwest zone said: 

“Our school has a busy academic calendar. Students and parents tend to put 

exam preparation before leadership activities. Most students do not want to 

take up leadership positions because they think it will impact their performance 

academically.” 

Likewise, a North zone teacher recorded: 

“In Kerala, academic quality is the hallmark of the system. Leadership is 

significant, yet there is no specific time provided for it within the syllabus. 

Teachers should find innovative strategies to incorporate leadership into daily 

life in the class.” 

To overcome this challenge, some schools have begun including leadership 

training as part of the academic curriculum, so that leadership development is not 

viewed as an additional burden but as a learning process. Schools that offer flexible 

leadership opportunities — for example, enabling students to participate in leadership 

activities without neglecting their studies — experience greater participation. 

Challenge 2: Lack of Institutional Incentives for Teachers 

Teachers are critical to the development of leadership qualities in students, but 

they feel that leadership training is treated as extra work and not a core teaching duty. 

Those schools that are not offering teachers designated time, training, and appreciation 

for undertaking leadership development experience opposition from staff. 
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A teacher from the South zone indicated: 

“Leadership training is not always accorded the priority it should have. 

Teachers are supposed to foster leadership, but there is no special training for 

us, nor are we provided with extra time to mentor students properly.” 

A Center zone faculty member added: 

“Teachers are already juggling several tasks. Without institutional support — 

like professional development activities or workload modifications — it is hard 

to prioritize leadership training.” 

To address this problem, certain schools have implemented faculty mentorship 

programs, in which teachers are trained and provided with resources to effectively 

mentor student leaders. Schools that identify and reward teachers for their contribution 

to leadership development have more motivated faculty members. 

Challenge 3: Limited Parental Support for Leadership Training 

The other major hindrance is parental perception of leadership training. 

Leadership education is not prioritized by many parents. They would rather 

concentrate on conventional scholastic excellence. Some even dissuade their children 

from engaging in leadership roles, as they are afraid it would reduce time for studying. 

A North zone teacher said: 

“Parents wonder why their child must pursue leadership duties when they need 

to concentrate on cracking competitive exams. It is this kind of thinking which 

does not allow students to pursue leadership activities.” 

A staff member at a Center zone school remarked: 

“We notice a distinct trend — children from families who believe in leadership 

training excel at leadership activities. Children whose parents focus on studies 

alone stay away from leadership roles.” 
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To counter this challenge, certain Jesuit schools are reaching out to parents 

through awareness programs that emphasize the long-term advantages of leadership 

skills. Schools that clearly convey the importance of leadership education to parents 

— through seminars, newsletters, and success stories of alumni — experience 

improved parental cooperation. 

Opportunity 1: Strengthening Institutional Policies for Leadership Training 

In spite of these issues, Jesuit schools can reinforce institutional policies to 

integrate leadership education as an integral part of school life. Schools that have 

structured leadership programs — like student councils, mentorship programs, and 

leadership workshops — experience considerable improvement in student 

engagement. 

A teacher from a South zone Jesuit School reported the following: 

“Our school updated its leadership policies last year. Now, all students have to 

perform a leadership activity at least once every year. This policy makes 

leadership training not only for selected students but for all students.” 

Likewise, Center zone launched a mentorship-led leadership program, where 

student leaders are mentored by faculty members. Through this program, students 

have become confident and accepted leadership responsibilities with more seriousness. 

Opportunity 2: Scaling Digital and Experiential Leadership Training 

Another upcoming opportunity is the inclusion of digital leadership training 

and experiential learning in school curricula. Most schools continue to use 

conventional leadership training approaches, but technology presents new avenues to 

develop leadership education. 
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A teacher from the North zone commented: 

“We are exploring digital tools such as virtual leadership training programs 

and online mentorship platforms. These can help our students develop 

leadership skills beyond the classroom.” 

Digital resources, such as webinars with successful leaders, online leadership 

courses, and virtual leadership simulations can complement in-person leadership 

training. Schools that adopt a hybrid approach — combining real-life leadership 

experiences with digital tools — can enhance leadership education for students. 

Opportunity 3: Fostering Service-Based Leadership Programs 

Jesuit education is all about forming men and women for and with others, 

hence service-based programs are a strong vehicle for leadership formation (Arrupe, 

1973). Schools that give students a chance to be involved in community service, 

environmental action, and social justice campaigns foster responsible and empathetic 

leaders. 

A faculty member from the Northwest zone shared the following: 

“Our leadership training is not solely school governance. We expose students 

to real-life leadership by involving them in social service activities and 

environmental projects.” 

Likewise, a Center zone Jesuit School teacher said: 

“We blend leadership training with community service. Students lead the 

planning of food drives, literacy programs, and environmental awareness 

campaigns. This experiential leadership is priceless.” 

These programs integrate leadership training with Jesuit values and make sure 

that students gain a strong sense of responsibility and ethical leadership. Training 

leaders at Jesuit schools is characterized by a broad spectrum of problems that range 
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from teaching load, scarcity of institution-provided incentives, and fewer 

institutionalized family interests. Addressing these concerns entails fortifying policy at 

schools, incorporating information leadership training, and sharpening focus on 

service-leadership schemes. All schools that include leadership modules in the 

curriculum ensure leadership competence indispensable for personal as well as 

occupational excellence in the students.  

Discussion 

The implications of the present study are highly relevant to the factors that 

drive the teachers in the development of leadership skills in Kerala's Jesuit schools. In 

this section, the major findings are explained against the backdrop of the literature and 

their wider implications and possible effect on leadership training, institutional 

practice, and teacher training. 

Teacher Role in Leadership Development 

One of the most important conclusions of this research is that teacher 

autonomy in leadership training differs among schools. Teachers in schools with 

formal leadership training programs report feeling more autonomous to incorporate 

leadership development into their teaching. This research points out that schools with 

clear leadership policies allow teachers to build students' leadership capacity more 

effectively. 

Despite this, most teachers are constrained by institutional and academic 

factors that impede their participation in leadership development. This research 

affirms that exam-oriented education systems in Kerala emphasize academic 

performance at the expense of leadership development, and teachers find it hard to 

find time for leadership development.  
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Moreover, this study particularly stresses that teaching should incorporate 

educational leadership as part of routine classroom work instead of being viewed as an 

after-class component (Waite & Bogotch, 2017). Nevertheless, evidence from this 

research indicates that leadership education in Jesuit schools is still uneven, relying on 

individual initiative on the part of teachers instead of formal institutional facilitation. 

Pedagogical Approaches and Leadership Training 

The research discovered that interactive and activity-centered learning 

strategies like debates, role-playing, and student-initiated projects are the most 

effective teaching strategies to use for the promotion of leadership. This study posits 

that students learn leadership competencies through experiential learning as opposed 

to passive learning. Yet, technology integration in leadership training is still limited. 

Although some schools implement digital platforms for leadership development, many 

teachers are not trained in digital leadership pedagogy. This study reveals that though 

technology can be used to improve leadership training when combined with formal 

mentorship programs, the majority of Jesuit schools have not adopted digital 

leadership education. 

In addition, from this study the researcher understands that successful 

leadership training involves teamwork among school administrators and teachers. The 

results support the fact that institutions with explicit institutional policies regarding 

leadership training have increased student participation in leadership positions. 

Socio-Cultural Influences on Leadership Training 

The results indicate high levels of cultural barriers to leadership education, 

with a prominence in parental attitudes as well as gender relations. This study reveals 

that societies that are highly academic in nature tend to devalue leadership education. 
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Secondly, gender leadership perceptions are also a challenge. This study 

indicates that cultural norms tend to discourage female students from assuming 

leadership positions of all sorts; while male students predominate in leadership 

positions in student councils and sports events, female students are more active in 

academic leadership. 

Institutional Policies and Challenges in Teacher Training 

A major implication is that schools with formal leadership policies experience 

greater student and teacher engagement. This research highlights that leadership 

development must be integrated into school culture, as opposed to being an elective 

activity. The study noted that most Jesuit schools lack specific leadership training 

policies, resulting in inconsistent approaches to leadership education. 

Additionally, budget constraints restrict opportunities for leadership training. 

Bush and Glover (2014) indicate in their research that schools with special funding for 

leadership training experience improved student leadership results. The findings of 

this study confirm the same, as teachers in schools with low budgets cite fewer 

leadership development opportunities. 

Lastly, the results prove that ongoing teacher professional development is 

crucial for leadership training. Teachers who attend leadership development 

workshops have higher confidence and competence in mentoring student leaders. 

Nevertheless, financial and administrative constraints hinder most teachers from 

enrolling in leadership training programs. 

Strengths 

This research is rich in insight into the contribution of teachers in developing 

leadership capabilities among students in Jesuit schools. One of its greatest strengths is 

its qualitative design, enabling a deep exploration of lived experiences, which 
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resonates with phenomenological research paradigms. The research also emphasizes 

best practices in leadership learning, including experiential learning and mentorship, 

which have been proven in prior research. 

Another area of strength is the organized thematic analysis that clearly presents 

the factors that affect leadership education. Inclusion of varied inputs from several 

schools gives strength to the findings. Also, the research adds value to the existing 

body of knowledge by highlighting gaps in institutional support and socio-cultural 

factors affecting leadership training. 

Limitations 

Despite its contributions, this study has some limitations. One major limitation 

is the restricted scope, as the findings are limited to Jesuit schools in Kerala, which 

may impact their applicability to other educational contexts. Additionally, the reliance 

on qualitative data, while rich in detail, lacks the generalizability of quantitative 

studies. The study also depends on self-reported data from teachers, which may 

introduce response bias. 

Another limitation lies in the differential institutional policies and resources 

between schools, which potentially affect the program implementation of leadership. 

Schools that have formalized leadership training programs may have various outcomes 

from schools with weak institutional support. Finally, the research does not include 

extensive student responses, which potentially would give an enhanced view on 

leadership development. 

Summary 

The chapter examined the teacher's role in leadership education in Kerala 

Jesuit schools and five major themes: Teacher Role in Leadership Development, 

Pedagogical Approaches to Leadership Training, Socio-Cultural Influences on 
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Leadership Training, Institutional Policies and Leadership Training, and Challenges 

and Opportunities in Leadership Education. The results emphasize the significance of 

institutional support, experiential learning, and socio-cultural influences in the 

leadership training. 

Strengths of the study are qualitative depth, thematic design, and additions to 

the literature on leadership education. But scope limitations, qualitative data 

limitations, and absence of students' viewpoints must be noted. The future research 

may investigate larger educational contexts and include students' experiences to give a 

complete perspective of the development of leadership in schools. The interview 

attests that teacher training, cultural expectations, and institutional support greatly 

influence leadership training in Jesuit schools in Kerala. The findings are consistent 

with previous research, supporting the need for: 

 Greater institutional policies on leadership training. 

 Increased professional development programs for teachers. 

 Parent awareness campaigns to ensure leadership training. 

 Increased integration of leadership training in the curriculum and not as an 

extracurricular activity. 

These findings form the basis of the following chapter, which will provide 

recommendations for enhancing leadership education in Jesuit schools. 
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CHAPTER FIVE: PROPOSED RECOMMENDATIONS AND IMPLICATIONS 

This Dissertation in Practice investigated the teachers' role in teaching 

leadership skills in Jesuit schools in Kerala, with the emphasis on how leadership 

education is woven into the curriculum, the issues confronting educators, and the 

institutional support required for developing student leadership. The research 

investigated the relevance of leadership development in influencing students' ethical 

decision-making, problem-solving skills, and social responsibility, in conformity with 

the Ignatian Pedagogical Paradigm and transformational leadership principles 

(Northouse, 2018). 

The findings of this research add to educational leadership literature by 

providing insights into effective practices in integrating leadership education into 

Jesuit schools. 

The study emphasizes the significance of systematic leadership curricula, teacher 

professional development, reflective leadership practices, and active parental and 

community involvement in student leadership development (Kolvenbach, 2000). The 

study also touches on institutional challenges of resource distribution, teacher 

preparedness, and cultural expectations that shape leadership education. 

Chapter five explains the study's findings in terms of suggested solutions, 

implementation processes, and practical, research-related, and leadership-related 

implications. The chapter sets out a methodical plan for developing leadership 

education to ensure that graduates are equipped with the capabilities required to 

become socially responsible and ethical leaders. Through its discussion of a 

formalized plan for developing leadership curriculum, teacher preparation, and 

institutional transformation, the chapter offers implementable recommendations that 

can help direct Jesuit schools to make their leadership education models stronger. 
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Aim Statement 

The aim of the chapter is to present actionable suggestions and their wider 

implications for enriching leadership training in Kerala's Jesuit schools. The findings 

in chapter four show that Jesuit schools maintain rigorous academic standards while 

prioritizing integral education, yet leadership training is patchy because of differences 

in institutional resources, teacher training, parental demands, and available resources. 

Jesuit education, based on Ignatian pedagogy, develops leadership that 

emphasizes ethical decision-making, social responsibility, and service. Ensuring that 

these leadership skills are effectively transferred, however, involves systematic 

interventions in curriculum development, teacher training, institutional policy, and 

community involvement. 

Proposed Solution(s) 

To resolve the issues identified in this research, four major recommendations 

are made: creating a structured leadership curriculum, improving teacher professional 

development courses, institutionalizing reflective leadership practice, and enhancing 

parental and community participation in leadership training. A structured leadership 

curriculum will guarantee that students are provided with systematic and deliberate 

leadership training instead of incidental or extracurricular exposure. By embedding 

leadership principles within academic subjects, students can develop decision-making, 

ethical reasoning, and problem- solving skills in a multidisciplinary environment. This 

approach will integrate experiential learning methods, such as mentorship programs 

and leadership labs, to provide hands-on experiences that reinforce theoretical 

concepts. 

Enhancing teacher professional development programs is crucial to equipping 

educators with the necessary skills to nurture leadership qualities in students. Teachers 
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play a crucial role in forming student leadership, yet few receive proper training in 

leadership education. Biannual workshops, mentorship schemes, and partnerships with 

universities and leadership institutions will see educators adequately prepared to 

integrate leadership training into the curriculum. Such projects will develop an 

environment of continuous learning and support among educators that will, in turn, 

deliver a more regular and efficient model of leadership training within Jesuit schools. 

Institutionalizing reflective practice in leadership and enhancing parental and 

community involvement are also critical to maintaining leadership education. 

Reflective practice including systematic reflection journals and rubrics for assessment, 

will enable students and teachers to critically evaluate leadership experiences that will 

result in ongoing improvement and greater self-awareness. Additionally, parental and 

community involvement will support leadership education outside the classroom. 

Implementing leadership awareness programs for parents, setting up community-based 

mentorship programs, and creating parent-school leadership alliances will provide a 

conducive environment for student leadership development both in school and in 

actual life situations. These recommendations as a whole offer a complete framework 

for leadership education in Jesuit schools so that students can graduate as effective, 

ethical, and socially accountable leaders. 

Evidence that Supports the Solution 

Evidence indicates that leadership training enhances critical thinking, 

communication skills, and ethical decision-making and that schools with leadership-

based curricula have greater student participation in governance activities and social 

causes. Teacher training programs have also been found to increase instructional 

effectiveness. Additionally, institutionalizing reflective leadership practices is 

consistent with transformational leadership theories that focus on self-awareness and 
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ethical decision-making. 

Evidence that Challenges the Solution 

Although leadership training has benefits, a number of challenges arise. 

Developing a systematic leadership curriculum is time-consuming and calls for 

immense institutional investment, which can prove to be a challenge for poorly funded 

schools. There may also be opposition to inclusion of leadership training on account of 

current workload constraints. Parental attitudes also can be a deterrent as long as 

academic achievement is more valued than extracurricular activities.  

Furthermore, maintaining professional development for teachers necessitates 

repeated financial and administrative investment, which will not always be possible. 

Establishing a Structured Leadership Curriculum 

An important step in introducing leadership education in Jesuit schools is the 

appointment of a leadership curriculum committee. This group, comprising seasoned 

educators, administrators, and leadership specialists, will be tasked with creating a 

systematic plan of leadership development. The committee will identify essential 

leadership skills aligned with Ignatian values like ethical decision-making, service-

based leadership, and social responsibility. The committee will also ensure that 

leadership development is not limited to extracurricular endeavors, but is a part of the 

academic program, offering students a sustained and experiential leadership 

development process. 

To incorporate leadership training modules in academic courses, leadership 

concepts will be infused across disciplines to guarantee a multidisciplinary strategy. 

For example, students can study historical leaders during history classes, discuss 

ethical issues in science classes, and hone decision-making skills in mathematics 

classes (Northouse, 2018). 
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This integration will give students various opportunities to build leadership 

skills in practical settings. In addition, guided case studies and role-playing activities 

will enable them to analyze leadership challenges critically and consider potential 

solutions in the comfort of a classroom setting. By making leadership education an 

integral part of the core curriculum, students will be better equipped to apply these 

skills outside school environments, ensuring long-term leadership skills. 

Another critical part of the organized leadership curriculum is the integration 

of experiential learning experiences, including mentorship programs and leadership 

labs. Mentorship programs will match students with experts, including alumni and 

faculty members, who can offer one-on-one advice and exposure to leadership 

practices. Leadership labs will be active spaces where students can experiment with 

leadership through simulated exercises, community projects, and team-building 

exercises. 

These experiential learning opportunities will tie theoretical concepts to practical 

application, allowing students to build both confidence and competence as leaders. 

Through the inclusion of these aspects within the curriculum, Jesuit schools will 

establish an integrated and enduring model of leadership education that reflects their 

mission to develop ethical and socially conscious leaders.

Implementation of the Proposed Solution 

Successful integration of leadership education in Jesuit schools is based on an 

effectively structured methodology that includes curriculum development, teachers' 

professional development, reflective leadership practice, and community involvement. 

Periodic leadership pedagogy workshops are the starting point of the implementation 

process. The workshops will be formatted to provide teachers with the ability to 

incorporate leadership training into the pedagogy of teaching. Through an emphasis on 
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experiential education, mentorship practices, and ethical leadership models, such 

workshops will enable educators to develop the necessary skills to instill leadership 

traits in students. Interactive sessions with leadership specialists will also equip 

teachers with real-world guidance regarding successful leadership development. 

University and leadership institute collaboration will be instrumental in improving 

leadership training in Jesuit schools. Formal collaborations with colleges and 

universities that have a focus on leadership training will enable schools to leverage the 

latest research, best practices, and innovative pedagogies. The partnerships will enable 

faculty exchanges, collaborative research initiatives, and the creation of tailored 

leadership training modules aligned with Jesuit education. By utilizing the knowledge 

of university academics and leadership practitioners, Jesuit institutions can guarantee 

that their leadership training programs are compliant with international standards of 

education while preserving their central Ignatian values (Northouse, 2018). 

Teacher mentorship programs will also enhance the effective delivery of 

leadership education. Seasoned teachers and school administrators shall be appointed 

as mentors to train new and current teachers in how to integrate the principles of 

leadership into their curriculum. The mentorship programs will offer a systematic 

approach to knowledge transfer, professional growth, and ongoing improvement in 

leadership training. Schools will have mentorship networks where teachers exchange 

experiences, talk about challenges, and work on innovative pedagogy. This will not 

only improve the impact of leadership training but also provide a supportive 

community of teachers committed to developing student leadership.  

Timeline for Implementation of the Solution 

The recommended solutions will be rolled out in three phases within five years 

to guarantee a phased and sustainable development in leadership training in Jesuit 
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schools. Gradual implementation, ongoing monitoring, and improvement based on 

research evidence and stakeholder inputs are achieved through a phased 

implementation. Through the inclusion of a systematic timeline, the process of 

implementation guarantees that leadership education is institutionalized and not used 

as a short-term intervention. 

During Phase 1 (Year 1), the main emphasis will be on curriculum design, pilot 

testing, and teacher training. A leadership curriculum committee will be established to 

create a structured leadership curriculum based on Jesuit educational values. Pilot tests 

of the leadership training modules will be conducted in selected Jesuit schools, and 

teachers' and students' feedback will be gathered to improve the curriculum. 

Simultaneously, teacher training workshops will be conducted to equip educators with 

leadership pedagogy skill. This phase will also involve engaging stakeholders, 

including parents and community members, to create awareness about the importance 

of leadership education. 

Phase 2 (Years 2-3) will focus on the full-scale implementation of the 

structured leadership curriculum across all Jesuit schools in Kerala. This phase will 

involve continuous professional development for teachers to ensure effective 

integration of leadership education into academic instruction. Regular monitoring and 

assessment mechanisms will be established to track student progress and identify areas 

for improvement. Additionally, leadership mentorship programs will be launched, 

pairing students with experienced leaders from the community to enhance real-world 

leadership exposure. Data collection from surveys and focus groups will provide 

insights into the effectiveness of the leadership training, allowing for refinements 

where necessary. 
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In Phase 3 (Years 4-5), the long-term evaluation and refinement of the 

leadership curriculum will take place. A formal assessment framework will be 

implemented to measure the impact of leadership training on students' personal and 

academic growth. Schools will establish leadership assessment rubrics, student 

leadership portfolios, and reflective practices to document leadership development 

over time. Curriculum and training program adjustments will be implemented 

according to evaluation results to ensure sustainability and scalability. Additionally, 

collaboration with universities and leadership institutes will be enhanced to offer 

advanced leadership training for students and teachers. At the conclusion of this phase, 

leadership education will be fully integrated into Jesuit schooling, cultivating a 

generation of students who embody ethical and transformative leadership values. 

Assessing the Result of the Solution Implementation 

A systematic assessment framework will be adopted to test the efficacy of the 

suggested leadership education solutions for Jesuit schools. Qualitative and 

quantitative analysis will be conducted to gauge the key performance indicators (KPIs) 

to ensure a deep understanding of the effects of leadership training programs. The 

assessment will be carried out through longitudinal monitoring, stakeholder surveys, 

and comparative analysis of leadership development programs. Close monitoring of 

student participation, teacher performance, parental and community involvement, and 

institutional influence can establish if the suggested solutions help in the long-term 

improvement of leadership education. 

Student engagement will be measured by monitoring the number of students 

who take up leadership activities in and out of school settings. Surveys and interviews 

will also measure their confidence, decision-making capacity and readiness to assume 

leadership roles. Involvement in leadership-based extracurricular activities, school 
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government, and community services will also be tracked to see if the curriculum 

works as intended to cultivate student leadership. 

Teacher effectiveness will be measured by checking the implementation of 

leadership training in classroom activities. Student feedback and observational studies 

will check if teachers effectively implement leadership concepts in their teachings. 

Additionally, professional development workshops will be monitored to check their 

effectiveness on teachers' readiness and performance in developing leadership 

education. Surveys and focus groups with educators will also be done to tap into their 

experience with the new leadership training model and decide what needs 

improvement. 

Parental and community involvement will be assessed based on enrollment in 

leadership programs, mentorship opportunities, and school-community collaborations. 

Parental forums and workshops held on a regular basis will give feedback on the 

perceived leadership education's impact on character formation and decision-making 

abilities among students. Assessment of institutional outcomes will be based on the 

successful implementation of well-defined leadership systems within schools and 

long-term sustainability of leadership education in the Jesuit academic paradigm. Data 

gathering processes like focus groups, school reports, and leadership development 

measurement will be utilized in streamlining and improving the leadership curriculum.

Implications 

Practical Implications 

Implementation of leadership training in a structured format in Jesuit schools 

will have a significant effect on student growth, organizational performance, and 

community involvement. Through leadership education as part of the curriculum, the 

school Principal will ensure that the students develop critical leadership qualities such 
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as ethical decision-making, teamwork, and problem-solving skills. Leadership 

education will no longer be relegated to extracurricular programs but incorporated into 

the coursework, providing an integrated learning framework. The disciplined method 

of structuring ensures students learn leadership as a perpetual development process 

and thus are ready for leadership roles at different levels inside and outside of the 

school system. 

Teachers will be key players in fostering leadership development among 

students. To accomplish this, teachers will get focused professional development in 

leadership pedagogy, mentorship skills, and experiential learning techniques. 

Continuous professional development will not only enhance teachers’ ability to 

integrate leadership training into their lessons, but will also create a culture of 

reflective and transformational teaching. Schools that invest in faculty training will 

witness improved student engagement, higher participation in leadership roles, and 

stronger alignment with Jesuit values of service and ethical leadership. 

Beyond the classroom, institutional support for leadership education will 

elevate the reputation of Jesuit schools as centers of holistic and values-based learning. 

By fostering partnerships with community organizations, universities, and leadership 

institutes, schools can provide students with real-world leadership experiences, further 

enriching their development. Additionally, structured mentorship programs involving 

alumni and local leaders will bridge the gap between academic leadership training and 

practical application (Burns, 1978). Through these initiatives, Jesuit schools will 

reinforce their commitment to forming leaders who are not only competent, but also 

socially responsible, ethical, and service-oriented. 
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Implications for Future Research 

This study provides a foundation for future research in several key areas of 

leadership education within Jesuit institutions. One significant direction for future 

studies is the need for longitudinal research that tracks student leadership development 

over an extended period. By examining the long-term impact of structured leadership 

curricula, future studies can determine how these educational initiatives shape 

students' careers, ethical decision-making abilities, and commitment to social justice 

beyond their school years. The understanding of these effects will help refine 

leadership education models to ensure that students continue to benefit from their 

training well into their professional and personal lives. 

 Further research is also required to assess the effectiveness of teacher training 

programs in leadership education. While this study emphasizes the importance of 

structured professional development programs, future research should explore the 

specific pedagogical methodologies that yield the most effective outcomes. 

Comparative studies across different Jesuit schools — both within Kerala and globally 

—could provide insights into best practices that may be universally applied.  

Furthermore, an examination of the effectiveness of mentorship programs in 

teacher preparation and integrating leadership development may prove useful for 

insights into professional development models enhancing educational leadership 

training. 

Yet another area of study with great potential lies in the utilization of digital 

tools in leadership education. With more and more schools adopting technology in 

teaching, future research should investigate ways in which online leadership training, 

virtual mentorship initiatives, and digital experiential learning models can be 

successfully implemented in Jesuit schools. Research might also be directed towards 
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the role that cultural dynamics play in determining leadership development in various 

regions, providing insightful cross-cultural observations about leadership pedagogy in 

Jesuit schools. These research directions will add to the continuous development and 

improvement of leadership education in Jesuit schools so that future generations of 

students will be equipped with the competencies required for them to lead 

competently, with integrity, and with social responsibility. 

Implications for Leadership Theory and Practice 

The current study strengthens the transformational theory of leadership by 

showing how formal leadership education develops ethical decision-making, self-

awareness, and social responsibility. Transformational leadership theory focuses on 

the leader's role in motivating and inspiring followers to reach their potential. In Jesuit 

education, teachers are transformational leaders who mold student leadership traits 

through mentorship, experiential learning, and values-based education. Through the 

application of the suggested leadership training programs, Jesuit schools will 

proactively develop transformational leaders who imbibe and uphold Ignatian values 

in their personal and professional lives. 

Moreover, the research is in concordance with social constructivist theories, 

which stress that leadership is not a natural quality, but a learnable ability through 

organized settings and social experiences. Jesuit schools' leadership education is 

enriched with collaborative leadership models, in which students practice peer 

mentoring, group decision-making, and service-based projects. These models 

strengthen the constructivist principle that leadership is developed through practice, 

reflection, and shared experiences. Consequently, the research proposes that Jesuit 

schools place a focus on collaborative leadership styles to increase students' 

effectiveness in leading in diverse and real-world contexts. 
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In addition, the study affirms the Ignatian Pedagogical Paradigm (IPP) by 

promoting a model of leadership that is combined with reflection, action, and 

assessment. The IPP is focused on context, experience, reflection, action, and 

evaluation, which are necessary to develop ethical and socially accountable leaders. 

Institutionalization of reflective leadership practices by Jesuit schools will establish a 

culture where students will constantly evaluate their leadership experiences and apply 

their learning to real-world challenges. The research also adds to the educational 

leadership literature by underlining the imperative for value-based leadership 

development that shifts from positional power to integrity and selfless service. These 

arguments underpin the necessity for building leadership education frameworks that 

are ethical, inclusive, and socially transformative.  

Summary of the Dissertation in Practice 

This Dissertation in Practice (DIP) explored the determinants of the teacher's 

role in teaching leadership skills within Jesuit schools of Kerala. Grounded in the 

Ignatian Pedagogical Paradigm (IPP) and transformational leadership theory, the 

research centered on the importance of education in grooming leaders who are 

reflective, action-oriented, and socially responsible. The study offered a systematic 

model of incorporating leadership development into Jesuit school curriculum. 

The research utilized a qualitative research paradigm, conducting semi-

structured interviews with 25 teachers from five Jesuit schools in Kerala. The coding 

used thematic coding to establish primary themes concerned with teacher 

preparedness, institutional support, socio-cultural factors, and leadership pedagogy. 

Results showed that while leadership training is an integral part of Jesuit education, its 

utilization is inconsistent across institutions because of issues such as the absence of a 

uniform leadership curriculum, teacher training deficiencies, and variable institutional 
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policies. Parental expectations and cultural norms also had an effect on student 

involvement in leadership activities, in turn necessitating an integrated effort with 

families and communities. 

The research came up with four primary recommendations for the 

improvement of leadership education in Jesuit schools: (1) Structured Leadership 

Curriculum, creating a transparent system of systematic leadership training aligned 

with Ignatian pedagogy; (2) Professional Development Programs, preparing teachers 

with successful leadership pedagogy skills and mentorship models; (3) Reflective 

Leadership Practices, ensuring continuous monitoring and adjustment through 

journals, peer reflection, and leadership feedback systems; and (4) Parental and 

Community Engagement, guaranteeing parents and local leaders' active participation 

in student leadership education, therefore closing school-based learning and practical 

leadership applications. 

The findings of the study carry profound implications for education policies, 

school strategies, and models of leadership development. The implementation of the 

suggested recommendations will enable the Jesuit schools to establish an enduring 

model of leadership development that adheres to transformational leadership theory 

and value-based education. In addition, the research adds to the body of knowledge in 

educational leadership by providing insights into empowering teachers to develop 

leadership competencies among students, reaffirming the significance of ethical, 

reflective, and socially responsible leadership education in Jesuit schools. 
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Appendix A 

Jesuit Schools in Kerala by Zone 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

School Name Zone 

AKJM School, Kanjirappally Center 

St. Joseph’s School, Calicut North 

Loyola School, Calicut North 

Christuraja School, Malaparamba, Calicut North 

St. Michael’s School, Kannur North West 

Sarvodaya School, Eachome, Wayanad North West 

Loyola School, Mukundara South 

Loyola school, Sreekariyam, Trivandrum South 
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Appendix B 

Questions for Interview 

Below is a set of open-ended questions prepared for interviews with selected teachers 

from five Jesuit schools in Kerala. These questions are designed to gain insights into 

their experiences and perspectives on leadership education, aligning with the 

objectives of the Dissertation in Practice (DIP). 

1. Can you describe your overall experience teaching at a Jesuit school and how it 

aligns with the school's mission of holistic education? 

2. In your view, what are the key leadership qualities that students should develop 

during their education? 

3. How do you integrate leadership training into your daily teaching practices? 

4. What specific strategies or activities do you use to encourage leadership skills in 

students? 

5. How do institutional policies support or hinder your efforts in fostering leadership 

among students? 

6. Can you share an example where institutional support played a significant role in 

your leadership training efforts? 

7. What role does professional development and training play in enhancing your 

ability to teach leadership? 

8. How would you describe the impact of cultural expectations and societal norms in 

Kerala on teaching and leadership development in your school? 

9. What challenges do you face when trying to implement leadership education within 

your classroom? 

10. How do you perceive the availability of resources (teaching materials, 

technological tools, etc.) in supporting leadership education? 
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11. In your opinion, what changes could be made to better support teachers in their 

role in fostering leadership? 

12. How do you balance the academic curriculum with leadership and character-

building activities? 

13. What aspects of Jesuit educational principles do you find most influential in 

shaping your teaching methods? 

14. How do students respond to leadership activities? Can you provide examples of 

notable student growth or success stories? 

15. How do you collaborate with other teachers or administrators to promote 

leadership development in your school? 

16. What feedback do you receive from parents and the community regarding 

leadership initiatives? 

17. In what ways do you feel leadership education in Jesuit schools is unique 

compared to other educational institutions? 

18. What support mechanisms (mentoring, workshops, peer discussions) are most 

effective in helping you integrate leadership education? 

19. How do you assess the effectiveness of your leadership education practices? 

20. What recommendations would you provide to enhance leadership training and 

education in Jesuit schools? 
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Appendix C 

Letter to Invite Teachers for the Interview 

 

Date 

Teacher’s Name 

Designation 

School Name 

School Address 

Re: Request for Interview 

Dear 

I hope this letter finds you in great health and high spirits. As part of my 

Dissertation in Practice (DIP) research on leadership education within Jesuit schools in 

Kerala, I am 

conducting a series of interviews with selected educators to gain valuable insights into 

their experiences and perspectives. 

The intent of this study is to understand the determinants of the contribution of 

teachers towards teaching leadership education to students and the aspects thereof, 

including institutional policy, cultural norms, teacher professional development, and 

resource input. I perceive that your professional experience and impact as a teacher are 

crucial for us to recognize how leadership learning is implemented and fostered within 

Jesuit education environments. 

I am writing to request you to join an interview, which will be conducted at 

your convenience of time and location. The interview will take about 60 minutes and 

will entail questions that capture your views, approaches, issues, and success 

experiences regarding leadership development in the classroom. 
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Your involvement in this research is completely voluntary and any information 

presented by you during the interview will be handled with complete confidentiality. 

Your input will be pivotal in formulating recommendations and enriching educational 

practice to foster leadership development in Jesuit schools. 

If you are willing to participate, please do not hesitate to reach out to me at 

[Your Contact Information] or by email at [Your Email Address] to arrange for the 

interview or to answer any questions you might have. 

I appreciate your considering this invitation! I will truly appreciate your 

agreeing to share your valuable time and experience with this significant research. 

 

With best regards, 

Researcher 

Address 

Email 

Phone Number 
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Appendix D 

Confidentiality Agreement 

I, [Name of Researcher], undertake to respect strict confidentiality over all data 

gathered throughout the research. Participant responses, personal information, and 

other sensitive data are included. I understand that confidentiality breach may attract 

legal or professional consequences. 

 

Signed:   

Date:   
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Appendix E 

IRB Approval 

EXEMPT NOTICE 

DATE:  14-JAN-2024 

TO: SALVI AUGUSTINE 

FROM: SOCIAL BEHAVIORAL IRB       

PROTOCOL NUMBER: 2005299-01 

PROJECT TITLE: The Factors Influencing the Role of Teachers in Imparting 

Leadership Skills in Jesuit Schools in Kerala. 

DETERMINATION: EXEMPT 2ii 

The following documents were reviewed with this submission: 

-Creighton University HS eForm and documents attached therein. 

 This memorandum is a notification that the protocol referenced above has been 

reviewed as indicated in Federal regulatory statutes at 45CFR46.104(d) and deemed 

exempt from ongoing IRB review. You are therefore authorized to begin the research. 

 As an exempt study, there is no requirement for continuing review. Your protocol 

will remain on file with the IRB as a matter of record. Although your study is exempt 

from ongoing review, you and your research team are not exempt from ethical 

research practices and should therefore employ all protections for your participants 

and their data which are appropriate to your research. 

 The following conditions apply to all IRB submissions: 

1. No subjects may be involved in any study procedure prior to the IRB exempt 

determination date. 
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2. Only the Consent/Information Sheet/Assent/Parental Permission forms and 

recruitment materials submitted with this review (as applicable) may be used 

to enroll subjects.   

3. All protocol modifications must be IRB reviewed and approved prior to 

implementation. This includes any change of investigator or site address. 

4. All recruitment materials and methods must be reviewed and approved by the 

IRB prior to being used. 

 Should any changes need to be made to the study, please submit a Request for 

Modification within InfoEd.  Any changes to the application may cause this protocol 

to require a different level of IRB review.   

 While not required, when the above-referenced protocol has been completed, please 

submit a Request for Study Closure.  

Please be advised you will be asked to update the status of your research yearly 

by responding to an email from the IRB office. If you do not respond, your 

project will be considered completed and closed. 

 If you have any questions, please contact the IRB Office at 402-280-2126 or 

irb@creighton.edu.  Please include your project title and IRB protocol number in all 

correspondence with this Board. 

 

Sincerely,  

The Creighton University IRB 

 A copy of this letter will be retained in Creighton University’s IRB records as 

per the requirements established at 45 CFR 46.115. Please be aware that under 

Nebraska State Law investigators are required to retain copies of all exempt 

study documents for a period of three years. 




